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MexayHapoauslii Hay4HbIH KypHaa «Endless Light in Science», BkiroyaroT TOKIaIbI
yu€HBIX, CTYIEHTOB, MAarUCTPAaHTOB M Yy4HWTeNned kol u3 pasHeix crpaH (Kaszaxcras,
Tamxukucran, AsepoOaiimkan, Poccus, Y30exkucrtan, Kuraii, Typuus, benapycs, Keipreizcran,
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JIMHTBOKYJIbTYPOJOIMYECKHUI MOTEHIHNAJI KABAXCKHUX
TOINIOHUMOB (HA MATEPHUAJIE PEKJIAMHOI'O NIOAKOPYCA HKKA)

KYJIAKAH PAXUSA ABBLITAMXAHKBI3bI
MaructpanTt ¢unonormueckoro pakynprera KasHITY um. Abas

Hayunsrit pykosoautens — BAMIITYKYPOBA T K.
Anmarel, Kazaxcran

Aunomauusa: B cmamve paccmampusaemcs JAUH2B0K)IbMYPOIOUYECKUL NOMEHYUA
KA3aXCKUX MONOHUMO8 HA Mamepuaie peKiamMHo2o nooxkopnyca Hayuonanvnoco kopnyca
kazaxckoeo azvika (HKKA). Hccnedyromes yukyuyu monoHumos 6 cospemenHol pexiame, eKuodas
JIOKAMU3AYUI0,  KYAbMYPHO-CUMBOIUYECKOE  3HAYEHUe,  UMUONCEBVI0 U IMOYUOHATbHO-
accoyuamuenylo poau. Aumanuz nokasviéaem, KAk MONOHUMbL QOPMUPYIOM KVIbMYPHbIE KOObI,
OMpadicarom HAYUOHANbHbIE YEHHOCMU U YKPEeNIsiom UOeHMUYHOCIb, CO30A8dsl NOJONCUMETbHBLI
UMUONC peKNaMUupyemuvix 00vekmos. B pabome npumeHaomcs MeicOUCYunIuHapHvle Memoobl:
KOHMEKCMY AIbHO-UHMEPNPEMAYUOHHDILL, CEMAHMUYECKUL U OUCKYPCUBHBLI AHATIU3, YO NO360.]15em
KOMNJIEKCHO OYeHUmMb (QYHKYUU U CMbICI080€ HANOJHEHUe MONOHUMOS. IMuupuyeckol 0a3ou
UCCNEeO08AHUS  CILYHCAM MEKCMblL COBPEMEHHOU KA3AXCKOU pPeKIdMbl, U3 KOMOPbIX 6blOeIeHbl
Haubonee 3HAYUMbIE MONOHUMbL. Pe3yivmamvl O0eMOHCMPUPYIOM, YMO MONOHUMbL ABIAIOMCA
AP PexmusHbiM UHCMPYMEHMOM KOMMYHUKAYUU, 0Oecnequsas He moabKo UH@DOPMAMUEHOCMb U
V3HABAEMOCMb, HO U IMOYUOHANBHYIO 6081e4éHHOCMYL ayoumopuu. Paboma noouepkueaem
BHAYUMOCIb JTUHSBOKYIbIMYPONIOSULECKO20 NOMEHYUANA MONOHUMOE OJil PA36UMUsl PEKIAMHO20
oucKypca u popmuposanuusl HAYUOHAIbHO-KYIbIMYPHOU UOEHMUYHOCTU.

Knwueevie cnosa: razaxckue mMONOHUMbL, JUHSBOKYIbMYPOIO2US, DEKIAMHbIL OUCKYDC,
KVIbmypHble KoObl, HayuoHanbhbili KOpnyc Ka3axcko2o A3biKd, hyHKYUY MmonoHUMO8.

B ycnoBusx rnmoGanuzanuu 0co00€ 3HAUEHHE NPUOOPETaeT COXPAHEHHE HAIMOHAIBHOU
UJEHTUYHOCTHU U KYJIBTYPHBIX KOZIOB 513bIKa. OTHUM M3 OCHOBHBIX HOCHUTEJIEH 9TUX KOJIOB SIBISAIOTCA
TOIIOHUMBI, AKKYMYJIUPYIOIIHE HCTOPUYECKYIO IIaMAThb, JTHOKYJBTYPHBIC IPEICTABICHUA U
MHUPOBO33peHue Hapoa. COBpeMEHHbIE TEHACHIIMHU SI3bIKOBON TUHAMUKHU IEMOHCTPUPYIOT AKTUBHOE
BKJIIOYCHHE TOIIOHMMOB B PEKJIIAMHBIN IHCKYPC, TI€ OHH BBIMOJIHSIOT (YHKIWU WUACHTU(PUKAIIH,
KyJIbTYPHON MapKHUPOBKH U IParMaTH4E€CKOr0 BO3JEHCTBUS.

PexnamHBI  MOIKOpPITyC TPEACTABISET COOOW COBOKYIMHOCTh PEKJIAaMHBIX TEKCTOB,
KJIacCCU(UUUPOBAaHHBIX IO MECTY M CIOCO0Yy pachpocTpaHeHHs, U (opMHUpyeTcs Kak
CaMOCTOSITENIbHOE HallpaBlieHHe B paMkax HarmponanbHOro xopryca ka3axckoro sizpika (HKK).
CoOpaHHble ~ MaTepuanbl  CHCTEMAaTH3UPYIOTCA IO  CTENEHM  YCHEUIHOCTH,  S3BIKOBBIM
XapaKTEepUCTUKAM M KyJbTypHOU peneBaHTHOCTH. Kak oTrmewaetr A. M. ®a3pimkaH, peKIaMHBINA
MOJIKOPITYC HE TOJIBKO (PUKCHPYET COBPEMEHHOE pEeKJIaMHOE JUCKYPCHBHOE MPOCTPAHCTBO, HO U
BBINIOJHSET BAXHYI  KyJIbTypHO-cOeperaroiryro (QyHkuuoo. B ycrioBusix  JaeBanbBaiuu
HallMOHAJBHBIX CMBICIOB 107 BO3JCHCTBHEM 3aUMCTBOBAHHOW PEKJIAMHOM IIPAKTUKU TaKHE
MHUIMATUBBI IPUOOPETAIOT 0COOYI0 3HAUMMOCTh — KaK C TOUKH 3PEHUS A3bIKOBOM 3KOJIOTHH, TaK U
pu 00yYEHHH Ka3aXCKOMY S3BIKY Uepe3 aKTyaJbHbIe MEIHATEKCTHI.

B 37T0i1 cBSI3U TONOHUMBI BBITIOJIHSAIOT BAKHYI0 KOMMYHUKAaTUBHYIO U KYJIBTYpPHYIO (DYHKIIUIO.
OHM HE TOJBKO JIOKAJIU3YIOT NMPOAYKT WIN YCIyTy, HO U NEPENA0T UCTOPUUECKHE, COLIUAIbHBIE U
ACTETHUYECKHUE CMBICIBI, (POPMUPYS KYJIbTYpHBIH KOHTEKCT U HMOLMOHAIBHYIO BOBIECYEHHOCTH
aynuropuu. Mcrnosb30BaHHE TOIIOHMMOB IIO3BOJISIET PEKIAMOAATENISIM CO3[aBaThb aCCOLMALIMM C
HAIlMOHAJILHOW MJEHTUYHOCTbHIO, YKPEIUIATh MIPECTHK OpeHia U yCHWIINBATh JOBEpUE MOTPeOUTENeH.
TonoHUMBI CTAaHOBSTCSA HE MPOCTO reorpapuuecKuMu 0003HAUECHUSAMHU, a MOIIHBIM UHCTPYMEHTOM
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MapKETUHTOBOM KOMMYHHKAIIUHU, KOTOPBIN codeTaeT MHPOPMATUBHOCTD C KYJIbTYPHO-IIEHHOCTHOM
Harpy3Komu.

Metononoruueckass 0a3a paboOThl OMHMpaeTcs HAa  MEKIUCIHUIUIMHAPHBIA  MOAXO,
OOBEANHSIIOMNUNA METO/bl JIMHIBOKYJIBTYPOJIOTUH, KOTHUTHUBHOW JIMHTBUCTHUKH, OHOMACTUKH U
JMCKYPCHBHOTO aHaju3a. MccinenoBanue CTpouTCs Ha MPUHLUIIAX CUCTEMHOCTH, aHTPOIIOLIEHTPU3MA
1 GYHKIIMOHAJILHOCTH SI3bIKA.

1. TeopeTuko-MeTOA0I0rNUECKasi OCHOBA

Pabora ommpaercss Ha Tpyasl mo oHomactuke (A. B. Cymepanckas, B. A. Hukonos),
muHrBoKyinbTyposiorun (B. B. Kpacheix, B. A. MacnoBa) u KorHuTHBHOM ceMaHTuke. Ilpu
MHTEPIIPETAIMA KYJIBbTYPHBIX CMBICIOB TOIIOHHUMOB HCHOJIB3YIOTCS MOAXOAbI STHOJTUHTBUCTUKH U
TEOPHUU S3BIKOBOM KAPTUHBI MUPA.

2. DMmmnupudeckas 6aza

MarepuanoMm ucCCIeNOBaHUs IOCITYKWI peKIaMHbIA Mojakoprnyc HanuoHampHOro kopmyca
kazaxckoro s3bika (HKKS), comep:kammii TEKCTHI COBPEMEHHOM Ka3aXCKOW pekjIambl (Mesua,
WHTEpPHET, HapyXkHas pekiama). M3 koprmyca OBUIM H3BIIEYEHBI KOHTEKCTHI C Ka3aXCKUMU
TOTMIOHUMaMH, MOAJIeXKAIIKE JIMHTBOKYJIBTYPOJIOTHYECKOMY aHAIKU3y. B BEIOOPKY BOIIIIM TOMOHUMBI,
MPEJCTABISIONINE TOPOJa, MPUPOIHBIE OOBEKTH M OpeHIMPOBAaHHBIE HA3BAaHUS, YTO ITO3BOJIMIIO
UCCIeI0BaTh UX (PYHKIIMOHATIbHBIE U KYJIbTYpPHBIE XapaKTEPUCTHKH.

3. Metoasl UCCIIEI0BaHUs
B paGote ucnonb3yroTes ciaelyromue METOIbL:
KoHTekcTyanbHO-UHTEPIPETALIMOHHBIA ~ aHAIM3 — BBIABICHHE 3HAYCHUH W (QyHKIUIA

TOIOHMMOB B PEKJIAMHBIX TEKCTaX.

CeMaHTHYECKUI aHAU3 — OIpENEIeHUE KyIbTYPHBIX KOHHOTALUH U aCCOLMAaTUBHBIX MOJEH
TOTIOHUMOB.

JIMCKypCUBHBIM aHANU3 — U3y4YE€HHE NMPAarMaTHUYECKUMX U KOMMYHHMKATHBHBIX OCOOEHHOCTEH
ynoTpeOaeHHsI TOIOHUMOB B PEKIIAMHOM KOHTEKCTE.

DTaIbl UCCIeI0BaHUS:

1. Ot6op u cucTemMaTu3alys TOMIOHUMOB U3 peKiIaMHoro nojakopmyca HKKSI.

2. Knaccudukanusi TOMOHUMOB 10 QYHKIUSAM (JTIOKaIH3YIOIIast, KyJIbTYPHO-CHMBOIMYECKAs,
UMUJIKEBast, SMOLMOHATBHO-aCCOLMATUBHAS, UICHTU(DULIUPYIOIIas).

3. UnTepnpetanust KyJbTypHBIX KOJIOB M1 CHMBOJIMYECKUX 3HaAYEHUH TOIIOHUMOB.

4. OmnpeneneHue KOMMYHUKAaTHBHON U IMU/DKEBOM POJIM TOIIOHUMOB B PEKJIAMHBIX TEKCTAaX.

5. AHanu3 TUHTBOKYJIBTYPOJIOTHYECKOr0 MOTEHIINAIa TONOHUMOB U (JOPMYJIMPOBKA BBIBOJOB
0 3HAYCHUU JJIs1 HATMOHAIBHOM MACHTUYHOCTHU M ITO3UTUBHOTO UMUJIXKA.

B pexnamuom noakopnyce HanmonansHOro kopiyca Ka3axcKoro si3bIka, KOTOPbI BKJIIOUAET
4631 Tekct, HauboJIee YaCTO BCTPEUAIOTCS HECKOJIbKO rpynn. K mepBoit rpynmne MOXHO OTHECTH
TOIIOHUMBI KPYIHBIX ropofoB Kasaxcrana, Takue kak Aamamoi, Acmana, Llvimvkenm, Koxwemay,
Ilemponasn, Cemeil, Kvizvinopoa, Tapaz u Typxicman. DTH TOIOHUMBI UCHIOJIB3YIOTCS B peKJIaMe
IUIs JIOKAJIM3aLlUU TOBapOB U YCIIYT, a TAKXKE JUIsl IPUIAHHsI IPECTHXKHOTO UMUIXKA, (POPMUPYS SAPO
PEKIIaMHOM Teorpaduu.

Bropoil 1o 4acTOTHOCTH TIpynnoil SBIAIOTCS TONOHMMBI BHYTPUTOPOJICKOIO YPOBHS —
paiioHBbl, IPOCHEKTHI U YIIUIBL, Hanpumep Haypwizoaii ayoanst, Abail 0aneviavl, Pativimbex oayzuiibl,
Anmuin Opoa keweci, Tone ou koueci.

Tpetbst rpynma — peruoHaNbHbIE W MNPUPOIHBIE TOIMOHMMBI, KOTOpPBIE BCTPEUAIOTCS
JOCTaTOYHO 4acTto. K HMM OTHOCATCS TONOHUMBI Takue Kak ¥awimay, Capwlapka, Amamexen,
HKaunay, Ou-Kapazail, Axoicaiivik, Epmic n qpyrue 0003Ha4€HUs TOp, PEK U Kaitnay. ITH TOTOHUMBI
UCHOJNB3YIOTCA JUIsl CHUMBOJIM3AllMM HALMOHAJIBHOM HMIEHTHUYHOCTH, CO3JaHMs KyJbTYpHOTO H
IIPUPOITHOTO KOHTEKCTA, & TAKKE IMOLMOHAIBHOI'O BO3JICHCTBUS HA ayAUTOPHUIO.

HekoTopele TOMOHMMBI B PEKJIAMHBIX TEKCTAX MUIITYTCS KaK HA KUPUIJIIUIIE, TAK U HA JIATUHULIE.
Taxast mpakTuKa 0OBACHIETCS COBPEMEHHBIMH TEHICHIMAMHU TPaHCHOPMAIH Ka3aXCKOTO S3bIKA U
aganTanuend OpeHJOB K MEXIyHApOJIHOH ayauTopuu. VIcmosb3oBaHWE JIATUHCKOW T'paduKu
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o0yieryaeT BOCHPHUATHE Ha3BaHUU 3a pyOekKoM, CHOCOOCTBYET MapKETHHTOBOW Yy3HABA€MOCTH U
YHHUBEPCAILHOCTH OpPEH/IOB, TOT/Ia KaK KHPHUIMIA COXPAaHSET HAIMOHAIBHYI WICHTHYHOCTh U
NPUBBIYHOE  BOCTIPHATHE CPEIM  MECTHOH  ayauTopuu. Takum 00pa3oM  BBIACISIOTCS
TOIIOHUMH3HUPOBAaHHBIE OPEH/IbI, 00pa30BaHHBIE OT TeorpadUUecKuX MM HAIIMOHAIBHO 3HAYNMBIX
TOTIOHUMOB, Takue Kak Alash, Jusan, Otau, Nurbank, Jetisu, Abai city, Alatau city.

B nanpHeliniem aHanuTHYECKOM (parMeHTe Mbl pACCMOTPUM JIMIIb MAYI0 YaCTh PEKJIAMHBIX
TEKCTOB C IPUMEPaMH UCIIOIb30BaHUs TOTIOHUMOB, 3a()UKCUPOBAHHBIX B PEKJIAMHOM ITOJIKOPITYCE, H
Ha UX OCHOBE OIPENENUM, Kakue (YHKIUH BBIIOIHSAIOT TOIMOHUMBI B COBPEMEHHOM DPEKJIaAMHOM
muckypce. llpencraBneHHas TabnuIa CHUCTEMaTH3UpPYET TPUMEpPhl M JEMOHCTPHUPYET HX
JMHTBOKYJIBTYPOJIOTHYECKUI TTOTEHIIHAL.

Tabmuma 1. IIpuMepsl MCTIONB30BaHUS Ka3aXCKUX TOTIOHUMOB B PEKJIAMHBIX TEKCTaX U HX
byHKIIIN

Neo TonmoHum PexknamMubIii TeKeT DOYyHKIUHA
1 Typkictan “Typkictanga OusHecke apHaiFaH 6-8 | Jlokamusyromas
COTTBIK JK€pJIep caTbulajibl”
2 Abai city “Abai City. Taza ayama pgemanyzast | KynstypHo-
YHATaTBIHAAP YIUiH TaNThpMac Hycka.” | CUMBOJIMYECKas
3 Kaiinay “XKaiinay - yITTBIK MelipaMxaHachl”’ OMOIMOHAIBLHO-
accolMaTUBHAs
4 Astana “Opeketr ereTiH ke3 kenmi. ASTANA | UmumxkeBas
MOTORS.”
5 Hyp max “Hyp max coH yiii kepMe oTKizedi” Nnentudummpyromas
6 Samruk qyzmet “Samruk qyzmet - )xy™mbIC 137eyTe KaxeTt | MmumkeBas
ceHniMmal anay”’
7 Oi-Qaragai “Oi-Qaragai Mountain Resort. bipre | OMonuoHanbpHO-
601y — OaKpIT” acconuaTuBHasA
8 Kexkran “KexTan emjey-caybIKThIpy KemleHiHe | JIokanusyromias
apHaJIFaH  OHIIPICTIK  DKOJOTHSIIBIK
Oakpu1ay Oarapiaamacel”
9 Gul-Dala “GulDala TypreiH y#  kemeHiHzeri | MmumxeBas
OemMenni moTep YIAKEeH 0TOACHUIBI aiaMap
YIIiH TanTelpMac TaHjaay”
10 AKXKalBIK “AKOKalbIK [IUATAKAWBI Ciznepmi | UMumxeBas
01.02.2022  XbUTFBI ~ CAHATOPUSIIBIK-
KYPOPTTBIK xKaHa MayCBHIMHBIH
alIbuTybIHA KyaHBIIIIIEH Kapchl anazsi!”

COBpeMeHHI)Ie TCHACHIIUU SI3BIKOBOM AMHAMHUKHW JCMOHCTPHUPYIOT AKTHBHOC BKIIOYCHHC

TOIIOHUMOB B peKJ’IaMHBIﬁ AUCKYPC, I'T€ OHU BBIITOJIHAOT HCCKOJIBKO KITFOUCBBIX CI)YHKI_[I/Iﬁ B MEpBYIO
O‘-Iepe[[I), TOITIOHUMBI CJ'IY)KaT J'IOKaJ'II/IBYIOHII/IMI/I MapKepaMI/I, I103BOJIAS aYI[I/ITOpI/H/I 6I)ICTp0
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UACHTU(DUIMPOBATE TeOrpapuuecKoe MPOUCXOXKACHNE NPOAYKTa WM yciyru. Hampumep, Takue
TONOHUMBI, Kak Typkicman n Kexmain, NOA4EPKUBAIOT NPUHAAIICKHOCTD K ONPEIEIEHHOMY PETHOHY
U CO3JAI0T OIYIIEHHE JOCTOBEPHOCTH U KOHKPETHOCTH PEKIAMHPYEMOTo OOBEKTA.

[lomumMo  3TOro, TONOHUMBI  BBICTYNAIOT  KYJbTYPHO-CUMBOJIMYECKHUMH  3HAKAMHU,
OTpaXKAIOIIMMHU HAIIMOHAJIBHBIE IIEHHOCTU U Tpaauuuu. Abai City, CBI3aHHBIN C UIMEHEM BEJIHKOIO
Ka3axckoro moista Abas, u Kaiinay, acCOUUUPYIONIUICSA C TPUPOJHBIMH M TPATUIUOHHBIMHU
na"amadTaMu, HeCyT B ce0e KyJIbTYpHbIE KOABI, KOTOPBIE YCHIMBAIOT YMOIIMOHAIBHOE BOCTIPUATHE
pexiaambl. OHM (QOPMHUPYIOT y MOTpeOUTeNel MOJOKUTENbHbIE acCOIMAIMM C HAIMOHAJIHHOU
UJEHTUYHOCTBIO, YKPEILIsAs YyBCTBO IPUHAJUIEKHOCTH K KYJIBTYPHOMY HACJIEUIO.

TonoHNUMBI TaKkKe BBITOIHSIIOT UMHDKEBYIO M SMOIIMOHAIBHO-AaCCOLIMATUBHYIO (DYHKIIHIO, YTO
0COOCHHO 3aMeTHO Ha mpumepe Astana, Samruk Qyzmet, GulDala n Axoacativiy. OHH CcO3aI0T
TUHAMHUYHbIE, TPECTIKHBbIE U JIOBEpUTENbHbIE 0O0pa3bl OpeHaa WM YCIyTH, YCHUIUBas
NpUBJIEKaTeNbHOCTh MpoaykTa. K npumepy, Hyp [llax kak OpeH MOAHOTO JIoMa JE€MOHCTPUPYET
ACTETHUYECKYIO U WACHTUDUIUPYIONIYIO QYHKIUIO, GOPMUPYS MPECTHKHBIM UMUK U MOAYEPKUBas
CTaTyCHOCTb.

B pexknaMHBIX TEKCTax TOMOHHWMBI BBICTYIAIOT OJHOBPEMEHHO MApKEpOM HAIMOHAJIBHOMN
UACHTUYHOCTH U CPEACTBOM (POPMHUPOBAHUS MO3ZUTHBHOTO UMHKA. OHU MEpenaroT KyJIbTypHBIE
CMBICJIBI, BKJIFOYAsi ICTOPUYECKHE U PUPOIHBIE aCCOLMALINH, CUMBOJIMKY HAIIMOHAJIBHON rOPAOCTH
u ueHHocTu Tpanuuuid. Kaxnoe ymnoTpeOiieHHe TONOHMMA YCHUIIMBAET BOCIPUSTHE PEKIIAMBI,
co3gaBas JOBEPHE W SMOLMOHAJIBHYIO BOBJIEUYEHHOCTh ayJMTOPHHM, YTO JAEJNAET HX BaXKHBIM
MHCTPYMEHTOM MapKETUHIOBOM CTPATETUM.

JlononuurtenbHo, (YHKIMKM TONOHMMOB B pEKJIaMHBIX TEKCTaX IEpeceKkaroTcsl ¢
XapaKTepucThuKamu, onucaHHbiMu C.b. Ar0noBoi B Xy10’K€CTBEHHOM JUCKYpPCE, BKIIOYas CO3JaHHe
SMOLIMOHAJIBHOTO U KYJBTYpPHOIO KOHTEKCTa. OJHOBPEMEHHO MX HCIOJIb30BAaHUE COOTHOCHUTCS C
(GYHKIMOHATBHON MPHUPOION PEeKJIaMbl IO MOAENH Y. Yaiuica, TJie TOTIOHUMEBI BBITIONHSIOT 3a7a9u
nmokanu3anuy, GOpMUPOBAHUS UMHUIDKA U YCUJICHHS MPHUBICKATEILHOCTH MPOAYKTA ISl LIEJIEBOM
aynutopuu. Takoe coOIOCTaBI€HHE I[O3BOJIAET paccMaTpUBaThb TONOHMMBI HE TOJBKO Kak
reorpauueckre MapKkephl, HO U Kak UHCTPYMEHT CTpaTEerHuecKOil KOMMYHHUKAIUH, 00bEAMHSIOIINN
KyJbTYPHbBIE 1 MAPKETUHTOBbIE (DYHKIIHH.

Tabnuua 2. CpaBHUTENbHBINA aHAIU3 QYHKIIMH TOIOHUMOB

Kareropust pynkuun | ®yuknuu mno C.b. | ®yuknuu mno VY. | OyHknum B
Aonosoi Yaaucy (pekiama) Ka3aXCKHX
(XynoxkecTBeHHbII PEKJIAMHBIX TeKCTaxX
TEKCT)
Oo6mue GhyHKIUN Mupomonenupyromas, | OCBeJOMIEHHOCTb, Jlokanuzyromas,
mMucTuuImpyomas, | GopMUpoBaHUE KyJbTYpHO-
OpUEHTAIMOHHAs, UMUK, CUMBOJINYECKaS,
NIOJTUYECKas, UH(POPMHUPOBAHUE, UMUJKEBas,
croketooOpasyromasi, | yoexaeHue, AMOITMOHAIIBHO-
CHUMBOJINYECKAS, CTUMYJIMPOBaHUE K accollMaTUBHAS,
ounorpaduueckas JIEHCTBHIO, UAEHTUPUIMpPYIOIas
HaIlOMHMHAHHE,
MOJIKPEIJICHUE OIbITa
IIpuMepsI TONOHUMOB
Astana — Jloxanuzamus, Jlokanu3yromas
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CTUMYIUPOBaHUE K
JIEVUCTBUM
Abai City CumMBonnueckast dopmupoBaHHe KynbrypHo-
UMUKA CHUMBOJIMYECKas
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Ha nmpumepe pacCMOTpEHHBIX TOIOHMMOB BHJHO, YTO MX MOTEHLHUAT B PEKIAMHBIX TEKCTax
BBICOK: KayKbII M3 HUX HE TOJIBKO 0003Ha4aeT reorpapuueckoe Wik OpeHIUpOBAHHOE MECTO, HO U
HECET JOMOJIHUTEIbHbBIE CMBICIIOBBIC M KYJIbTYpHBIC HAarpy3ku. [Ipu 3TOM HEOOXOJMMO YUHUTHIBATH
ONIpEACIIEHHBIE OTpaHUYEHUsl uccienoBaHus. K 4uciny Takux OrpaHMYEHMM CIEAyeT OTHECTH
CJICZYIOIIE MOMEHTHI. BO-IIepBbIX, OTPaHMYEHHOCTh BHIOOPKH PEKIAMHBIX TEKCTOB, YTO MOKET
HOBJIUATH HA IMOJIHOTY NpEACTaBIeHUs O (PYHKIMAX TOINOHMMOB B Ka3axXCTaHCKOH pekiname. Bo-
BTOPBIX, OTCYTCTBHE CPaBHUTEJIBHOIO aHAJIW3a C MEKAYHAapOJAHBIM PEKIAMHBIM JHCKYPCOM HE
IIO3BOJIIET OLEHUTh YHUKAJIBHOCTh WM YHUBEPCAIBHOCTh UCIIOJIb30BaHUS TOIOHUMOB. B-TpeThux,
HEOOXOAMMBI JaJIbHEHIIINE MCCIeIOBaHNS CEMAHTUYECKUX M KOTHUTUBHBIX ACTIEKTOB TOMOHUMHH,
BKJIIOYAsl TO, KaK BOCHpPUATHE OpeHJa W SMOLMOHAJIbHAS BOBJICYEHHOCTh AYAUTOPUHU 3aBHCAT OT
KOHKpPETHBIX TONOHHMMOB. boisiee T1iyOOKMH aHanM3 3THUX AaCIEKTOB II03BOJINT BBISIBUTH
JIONOJIHUTEIIbHbIE KYJIBTYPHBIE, CHMBOJINYECKHE U UMHJKEBbIE (DYHKIIMM TOIIOHUMOB U MOHSATh UX
CTpaTern4ecKoe 3HaYCHHE IS POIBMYKEHUSI OPEHIIOB.

HecMoTpss Ha 3TH OrpaHu4eHHs, pe3yjbTaTbl IIOKa3bIBAIOT, YTO TONOHUMBI B PEKIAMHOM
npoctpancTBe Kaszaxcrana 00aai0T BBICOKMM JIMHTBOKYJIBTYPOJIOTMYECKUM MOTeHIuanoM. OHu
OIHOBPEMEHHO CIIy’)KaT MapKepaMd HalMOHAJIBHOM WACHTUYHOCTH, HECYT KyJIbTYPHbIE
CUMBOJINYECKUE 3HAYEHMS U BBICTYINAIOT MHCTPYMEHTAMH MAapKETHHIA, YCHIINBas SMOLIMOHAIBHOE
BO37eiicTBUE Ha NOTpeOuTene u GopMHUpys HO3UTUBHBIN UMUK OOBEKTOB PEKIIAMBI.

B xone uccnenoBaHusi ObUT BBISIBIEH BBICOKMM JIMHIBOKYJIBTYPOJIOTMYECKHM MOTEHIMAI
Ka3aXCKUX TOIOHMMOB, MCIOJb3yEMBIX B PEKJIAMHBIX TE€KCTaX. AHaIW3 IOKa3aJl, YTO TOIOHHUMBI
BBITMIOJHSIOT HECKOJIBKO KIIIOYEBBIX (YHKUUI: JIOKAJIU3YIOLIYI0, KyJIbTYPHO-CUMBOJIUYECKYIO,
UMUJIKEBYIO, SMOLIMOHAJIBHO-aCCOLMATUBHYIO U UACHTUGUIMPYIOLTYI0. OHH HE TOJIBKO YKa3bIBAIOT
Ha reorpaguueckoe Ui OpeHIUPOBAHHOE MECTO, HO U MepeAaroT KyJIbTypHbIE, HCTOPUUYECKHE U
COLMAJIbHBIE KOABI, (OPMUPYS TMOJOXKUTENbHBIE aCCOLMAIMM Yy ayAUTOPUM M  yCHJIUBas
SMOIIMOHAIBHOE BOCTIPUSITUE PEKIIAMBI.

Hcnonp3oBaHue TOMOHMMOB I03BOJIIET CO3aBaTh JIMHAMHYHBIE U TPECTHXKHBIE 0Opa3bl
OpeHI0B, yCUIIMBATh JOBEpUE MOTPEeOUTENIEH U YKPEIIATh HAIIMOHAIBHYIO AEHTUYHOCTh. HecmoTps
Ha CYIIECTBYIOIINE OTPAHUYEHUS UCCIIE0BAHMS, TAKHE KaK OTPAHNYEHHOCTh BEIOOPKHU U OTCYTCTBUE
CPAaBHMUTEIBHOTO aHAJIN3a C MEXAYHAapPOIHBIM PEKJIIAMHBIM JTUCKYPCOM, MOJYYEHHbIE PE3YJIbTaThl
J€MOHCTPUPYIOT, YTO TOIOHHUMBI SBISIOTCS S(PQPEKTUBHBIM HMHCTPYMEHTOM KOMMYHHKALlUU B
pekiaamMHoM mpocTpancTBe Kasaxcrana.

Takum 00pa3oM, TONMOHHMMBI B peKJaMe BBICTYNAIOT HE TOJIBKO Kak HH(OpPMalMOHHBIE
MapKepbl, HO U KaK HOCUTENN KYJbTYPHBIX LEHHOCTEH, YTO JEJaeT UX BaXXHBIMU 3JEMEHTAMHU
CTpaTeruii MapKeTWHra M MNpoJABWXKEHUs OpeHaoB. MxX wucmonb3oBaHHE CHOCOOCTBYET
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(I)OpMI/IpOBaHI/IIO IMMO3UTUBHOT'O UMHU/’KAa U YKPCIIJICHUIO HaLIHOHaHLHOﬁ HICHTUYHOCTH, IOATBCPIKAAA
S3HAYUMOCTD JIUHIBOKYJIBTYPOJIOTHYECKOI'0 IMMOAXO0/Ja K aHAJIU3y COBpCMeHHOﬁ PEKIIaMBI.
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EXEJI'T MYPAJIAPIATBI TOTEMIAEPIIH ®OJbBKJIOPJBbIK CUIIATHI

CAPBACOB BOJIATXAH CEPFA3BIYJbI
Kazakcran Pecriyonukace! [Tenarorukansik FeutbiMaap AkaaeMusiChIHBIH aKaJeMuT1, O-
®dapabu atbiHAarel Kasak YITTHIK YHUBEPCUTETIHIH TPodeccopsl, GUITOTOTHS FHUTBIMIAPHIHBIH
KaHIUaThl, « KoFapsl OKy OpHBIHBIH V31K OKBITYIIBICED) aTaFbIHBIH Herepi, «Kazakcran
Pecniyonukaceiabiy EHOek O3aTh» TocOeNriciHiH nerepi

Anoamna. Kox Oopiniy momemOiKk YaviMea auHAIbin, O] Mypaivl  QOoabKIOPAbIK
crooicemmepoiy Kasax, Kblpabls, aimaii, MOHR0J XANbIKMAPbIHbIY OPMACLIHOA KeHIHeH mapaiybl,
OipinwioeH, OY1 XailKkmap mapuxvlHuly OPMAKMACMbI2blH MAHBIMCA, eKIHWIOeH, PYXaHU KOpKem
ounay Hcytiemizoiy Oip apHaoan bacmay anamelHObIZbIH AUeAKMAUObL.

bamuvipnvig oiceiprapoa  6epi kebinece Kacuemmi Xxailyan mypinoe Oetinenenedi. bepi
OeliHeCiHiH NOIMUKATLIK ACMAPLIHA YHII2eH A0AM OHbIH YIMmblK OIMIMIH ay2apsin, epiiK pyxXviMeH
acmacwvin Hcamran MaHblMObIK MYea eKeHiHe KO3 HcemKizeoi.

TunonozusnvlK dHcone 2eHeoNo2UsNbIK CAlblCMbIpYIapobly Homudicecinoe «Oebi3-Hameoeziy
bopi betineci Mugonro2usIbLIK aH2iMenepOiy apXauKaniblK Ketinkepiepi Kamapblia JHcamamolHObIabl,
OHbIH Oip Me32inde api adamu, api XatyaHowblK pPeHK albll, 300aHMPONOMOpdmbsl Keuinme
betinenenzendici capaianaowi.

bopi cumeonuxacvinbiy acmapwvinoa ama-6aoaiapuiMul30bly OYHUE, dJNeM, HCAPAMBLILIC
Mypanvl MAHbIMbIMEH Kamap epiix neH Kaucapavlx, 0ipco30iiK net aoaioblk HCOHIHOe2l MOPALbObIK
Ka2uoaiapsl, YCmanblmoapsl 0a 6o kepcemeoi.

Annomauyun. Kynom 6onxa, cuivbHoeo, c80060001100U6020 38eps, KOMOPO2O HENb3sl HU
COMUMb, HU NPUPYYUMb, ObLL PACNPOCMPAHEH Y MHO2UX HAPOO08. Y OpeGHUX MIOPKO8 U MOH2008
BOJIK SAGIANCS OCHOBHbIM MOMEMOM, NOYUMAIcs Kak npapooumeins. Obpasz Hebecnoco Bonka
npoxooum uepes 6Cio KaH8y NO8eCme08anus OpesHe20 NAMAMHUKA nucomerHnocmu « O2yz-namey.

Obpa3z 601Ka 8 omeyecmEeHHOU aumepamype npedicoe He Obll NPeoMemom CHeYUudIbHO2O
UCCNe008AHUS, HO eMY YOeNaemcs OnpedeieHHoe BHUMAHUe 8 00WUX pabomax, paccmampusaroujux
MPAOUYUOHHYIO KYIbMYpPY Ka3axos. Auanuz pabom, NOCEAUWEHHLIX PACCMOMPEHUI) CUMBOTUKU
8OJIKA, NO360J€M 3AKIIOYUMb, YMO U3YYEHUe MO020 B0NpOCca 8 KA3aXCKOU aumepamype HOCUM
PpacmenmapHblil uiU Y3KOCHeYuaIu3upoSanHulil Xxapaxkmep.

C BO3HUKHOBEHUEM HOBbIX HAYYHBIX MEemo008 UCCIed08aHuss Ooeamviil (PONLKIOPHBIL U
Mughosnuueckuil Mamepuan Kazaxckou mpaouyuorHOU KyIbmypol, KACAOWULCS CUMBOIUKU BOJIKA,
HyJtcoaemcs 8 6oaee 2yO60KOM pacCMOmMpPeHUn.

B pesynbmame munonocuueckux u 2eHeanocudeckux COnOCMAGIeHUll Mbl YCMAHOBUIU, YMO
gosk 8 «O2y3-Hamey HaoenreH 0BOUHOU 300AHMPONOMOPGHOU NPUPOOOT, BbICIYNAL 0OHOBPEMEHHO
u 8 obnuxe uenogexa, u 8 ooauxe sHcugomuo2o. CpagHumenbHulli AHAIU3 NO360IUIL HAM 3aKI0YUMDb,
YMo KaK C8AUjeHHOe HCUBOMHOE, BOJIK 8eCbMA NOYUMATICS MIOPKAMU, U OM2OJIOCKU IMUX NOYUMAHULL
COXPAHUNUCH U NOHbIHE 8 1e2eHOAX U CKA3AHUSIX.

Annotation. The cult of the wolfwas spread in many nationsas a figure of strong, freedom
beast, which cannot be broken and tame. In the ancient Turks and Mongols the wolf was the main
totem that was esteemed as the progenitor. Figure of the Heavenly Wolf runs through the ditch
narrativeof the ancient monument of writing "Oguz-name."

Image of the wolfin our literature has not previously been the subject of special study, but it is
being addressed in general works, considering the traditional culture of the Kazakhs. Analysis of
papers, devoted to the consideration of the symbolism of the wolf, suggests that the study of this
question in the Kazakh literature is fragmented or highly specialized character.
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With the emergence of new scientific methods of research the rich folklore and myth
epicmaterials of Kazakh traditional culture which concerned the symbol of wolf, needs a deeper
consideration of this issue.

As a result of the typological and genealogical relation we have established that the wolf in
"Oguz name" is endowed with a double zooantropomorfic nature to jut out at the same time as a form
of a man and as a form of an animal. Comparative analysis allowed us to conclude that wolf as a
holy animal very admired by Turks, and the echoes of admire have survived to this day in the legends
and tales.

XXI FacwIp jkac YPIaKThIH KaH-KaKThl OLTIM/I1, CasiCh, S)KOHOMUKAJIBIK CayaTThI XKOHE JKOFaphl
MHTEJJIEKTY a6l 00TYBIH Tanan etei. by Tanamnka coiikec 6iniM Oepy yiecinae 0iiM MeH TopOue
camachl KoFapbl 00ybl kKepek. Enmimi3 Toyenci3aik asFaHHaH Oepi 013 YITTBIK KYHIBUTBIKTAPIbI
€CKepe OTBIPBIN, aJamMaapIblH >KeKke OacblHa OachIMABIK O€pe OTBIPHIN, OapibIK OICYMETTIK
AKyHenepl >KaHapThIN, >KaHAPTHII KeyeMi3. Makcar - »kacTtapibl YITTBIK JI9CTYpre Topoueney,
OJIApJIbIH JKEKEe KAaCHeTTEepiH KaJlbINTACTBIPY, achUl YITTBHIK KYHABUIBIKTapAbl OoiapbiHa CiHIpY.
CoHIBIKTAaH TYpPKI €CKEepTKIIITEpiHaeri OaThIp-XxaHAApablH OCHWHECIH XaJIbIK I1earoruKachbiMeH
OaillaHBICTHIPA CypeTTey Ie 9IeONeTTaHy IbIH KaHa JMIICTEPIH KOJJAHY/IbIH TOPOUEIiK MaHBI3BI 30P
JIEII eCEeITENMI3.

OJeM XalbIKTapbIHBIH (OJBKIOPBIHA OpTaK OeifHenep KaTapblHa KOK 0epi, Kekxal apijaH
KaCKbIp /2 »katajbl. JKarel, exenri Typki 97e0u-Mo/IeH! MypaapbiHaa (QoibKIOpIbIK MU(oIoTrHs
YIIKBIHIAPBI MO Ke3necedi. Typki XambIKTapbel ofeOMeTTepiHmeri «Kek 0epi» XHKasiapbl -
MU(OJIOTHSUTBIK HaHBIM-CeHIMHIH admbiFbl. AkagemMuk C.KackabacoB: «Mwud exenri >xaHp raHa
eMec, OHBIH YCTiHE aca Kypaesi sxaHp» [ 1], — mer xxa3asl.

Mpsina MudTeri okura *enici e KoHiI ayaapapislk: «Pym eprerinepinne Pomyn men Pemanbt
KaHIIBIK KacKblp, PycTtemmi jkombapeic emisim, camypblK KyC acelpaiiasl. bynm aHbpI3 Typki
taiinanapeiaga Fyn (Mene) 3amanbiHan Oap. Mejie ©31HIH €Ki KbI3bIHA JlaaJjaH opja cajbll, ojiap
KackplpMeH Oynanmacanel. «Coman lllua (AmmHA) TYpIKTEpi TaparaH eKeH», — JICHTIH aHBI3 Oap.
Enni Gipne cyra tacraran Oamanbl bepTe mieHe (Kackplp) aceipam, AIKMHA €1l COAAaH TapamnThl
nenineni. BOMBIH KaraH 9CKEpiHIH TyBIHAAFBI O€NTi KacKblp cypeti OonraH. «Orpi3Hamanay OFbI3
KaraH ocKepiH Kek Oepi Oackapwill oTbipaThiH OonraH. Illene-6epi, coman Illona, Illopa,
I'ynGapmibin, YiiciH, baiicbiH, YnekmuH ce3nepi mbiFaabsl. MyHaFel KacKblp — ToTeM [2,2340.].
bynan 6epi ToreMiHiH anaeMIiK (HOJIBKIOPAAH ©31HIIK OpPBIH aJIbIll KaHA KOMMai, TUNTIK CIOJKETKE
aifHaJIFaH/IBIFBIH aHFaPaMBbI3.

AmmHara KaTeICThl OOJBIN KeNeTiH MudTep MeH aHbp3Aap opTYpili HYCKajga Kell
alThUTFAHJAFbIHA KapaMacTaH, OyJaH na Kem, ajaija, OapibIFbIHBIH TapuXu HeEri3l Oip apHara
torbicanbl. Kesinne lokopim Kaxkel 1a o3 mexipecinae Eprenexon, bepreunne xeHinaeri MupTep
MEH aHbI3/IapFa Tajjay Kacar, ©31HIH Ke3KapacbiH Ourmipeni. CanmbICThIpMaibl JEPEK KO3ACpiHE
CyleHe OTBIPBIN, TYPKi XaJbIKTapbl apachlHia aWTbUIAThIH Oepire KaTbhICThl MU(TEPAiH KOMIILTIri
Typki KaraHaTblHA JEWIH TYBIN KaJbIITACKAaH JIETE€H TYKBIPbIMFA TUSHAKTalMbI3. JKorapwina
aHbIKTaJIFaH bepTe-uMHOHBIH eMip CYpreH Ke3eHI MEH MbICaJFa ajJblHFaH MU(TEpiH OKUFa JKeIicl
O1p Me3riie colKec Kelyl TapuXH IMIBIHABIKTBIH COJI KE3C€H/Ie TYHICETIHIITIH KopceTe/l.

Atanran mudTepai capanail Kenrene, Kackbip (0epire) KaTbIcThl MU(DTEP/iH apFbl 19yipaepae
naiiga 6osbin, Typki KaraHaTBIHBIH KYPBUTY KapCaHbIHAA TYPJICHE TYCKEHAITIH OaliKayra OoJiajbl.
Typki XaJbIKTapbIHBIH TOTEMI - AIIIMHA — KoK 0epi skalbIHIaFbl MUPTEP OpTaK CIOKETTepeH opoir,
LUKJJIBIK CUIIATTA JaMbIFaH JETeH OflaMbl3.

Ocpwriran opail: «Pac, ka3ak mudonorusceiHbIH Tapuxbiaa ['penus men Pumaerineit sxarnaiira
x)akpiHaay oonran. On — Typki karanatel 3amanbiHaa ToHipaiH 6acka Kynalnapnan Ouikren, gapa
IIBIFYBl JKaFblHaH 3eBc neH lOmurepni ecke TycipeTiH jkaiipl. Typki KaraHaThl TYCBIHAAFbI
Mudosorust 6i3re TONBIK KETHETCHAIKTEH, 01 KaH/1ai OOJIFaHBIH JIQJI AUTHIT, CUITATTAIl OEPY KUBIH.
JlereHMeH 1ie, KOHE TYPKI *a30ajapel MEH FajlbIMAap 3epTTeyliepiHe Kaparanna, Typki KaraHaTbl
ke3inze MudTep OipmamMa UKIISHTeH TOpi3/i, OipaK 0J1 MEMJICKETTIH T€3 bIAbIpaybiHa OaiIaHBICTHI
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aifrapneikTail Oip kyiere Tycin ynarepmeren» [1,826.] — neren rambim C.KackabacoBThIH mMiKipi
OipaeH-01p nyphIc OaFbITKA KETEICHII.

Capamaii aifiTcak, Kok OOpIHIH TOTEMJIIK YFbIMFa ailHAIBIN, Ka3aK, KbIPFbI3, AJTai, MOHFOJI
XaJIBIKTapbIHBIH OPTaChIH/la KEHIHEH Tapaiybl, acipece, (DONBKIOPIBIK CIOKETTEp PyXaHU KOpKeM
oiinay yieMi3aiH Oip apHajaH OacTay alaThIHIBIFBIH JOJICTICH]I.

Kesinze kazak, KbIpFbI3 XaJbIKTAPBIHBIH apachlH/1a TapalifaH aHbI31ap/IblH TAPUXH HET131He JeH
Koitran II.YonuxaHoB, TypKi-Ka3zak Mu(TEpi MEH aHbI3JapbIHBIH TYIKI OacTaymapblHBIH Oip
eKCHJIINH KepereHAiKIeH eckepTkeH O0omaThiH. On: «Ka3zak MmeH KbIpFbI3 XalKbIHBIH €PTE/ICH Kelle
&KaTKaH MU(I, aHBI3BI OHBIH 1IIIHJET] eCKi I9yipAeri KeIlmen TypiK TaimnagapslHbiH TYO1 Kok Oepi,
Kok Oyka, Tebe ko3, JKaiFpi3 ko311 A0y Typasibl alThUIATBIH aHbI3ap» [3, 260.] — nereH TYKbIPhIM
KacaraH.

Atam OaNlachIHBIH IIBIFY TET1H aH-KYCTapMeH OalIaHbICTBIPY, ocipece, 0epi, Mapas, UT CUSKTHI
aHyapra KatbelcThl ToTemaepai kue TyTy YI-YIII racweipmapaa Typki KaraHaTBIHBIH KYpaMbIHIA
OonraH TaWmamapAblH aHBI3 OHTIMENepiHAe KeOipek yiblpacaabl. byn KyObIIbIC — TYpKI
XaNBIKTApPBIHBIH ~TApUXW TYBICTBIFBIH, SIFHU TApUXHU-TEHETHKAJIBIK OalIaHbIChl  OapIIbIFbIH
alKbIH AN TEL.

Ocpbl canbICThIpyJapJiaH IIBIFATBIH KOPBITHIHABL: MH(TIH IMIBIFY TOPKiHI FYH IyipiMeH
cabakrac, OonKiM, OJaH Jla apFbl KE3CHIEPACH TaMbIp TapTaabl. MHQTIH TYpPKi XaJbIKTapbl
(OJIBKIIOPBIH/Ia KEHIHEH TapaTyhbl — JOCTYPIIi CEOJKETKE apKay O0JFaH MUADOIOTHSUIBIK TYCIHIKTIH OCHI
TOMBIPAKTA KATBINTACKAHABIFBIHBIH JONEI JIep eIiK.

Toremuik xaityannapasl Kactepiey Typki KaraHaThl KYpbUIFaH Ke3€HIe JeWiH KaHaT Kaiica,
KEeHIHT1 Joyipae ipi KaraHATTBIH OpHayblHA OalIaHBICTBI OYPBIHFBI MH(TIK YFBIMIAP ©3TepicKe
YIIbIpan, aHbI3bIK MPO3aHbIH 0acKa KaHPIAPBIHBIH TyyblHA MYMKIHJIIK kacassl. JKanmer anranna,
OCBl aHBI3JBIK Mpo3a YATUIepiHIH OachkiM O6liri OFbI3Jap 3aMaHbIHIAFbl apXauKalblK TaHBIM-
TYCIHIKTI aHFapTHIN KaHa KOHMaiipl, COHBIMEH Oipre OpTak apHajaH Oactay ajraH pyXaHH KeHICTIK
O1pmiriH ae aHIaTaabl.

VYaxkpIT oTe Kene Oepi Haryaira, sSIFHHU, )KEKe aJaMAap/blH jkeOeyln pyxbiHa aiHamazisl. Ei
ay3siHga ataktel Kepeit KoniGek, Tata Ecer OaTeipiapabiH sxedeyin Kok 0epinepi O0iFaH aAereH
aHp3ap 6ap [4,440.]. An, «OrpHamMagay OFbI3 KaFaHFa aKbUT Al TYIIBL, )K0J OacTayiisl Oonran Kek
Oepi OeitHenenai. by skepye pIKbIIachIHA O6JIEHTEHIHE Opail ATIOC TYBIHIBICHIHBIH 0ac kahapmaHbiHa
aifHaJFaH TYJIFaHBIH 30D €KEHIH aHFapTy MaKCaTBIMEH TYPKi XaJbIKTapblHa OPTaK TOTEM - KOK
OepiMeH OalaHbICTBIpFaHbIH OaliKaliMbl3. En HaHbIMBI OoiibIHIIA, Oy OaThIpaapAblH OOMBIHIAFHI
€pEeH KYIII [TEeH KalcapJibIK >KoFrapblaH - ToHIpiHIH e31HeH OacTay anbin Typ. bepi — ToHipiHIH epekiie
UITUIATBIH KETKI3YIIi.

bepi Typassl HaHBIM-CEHIMIEP/AIH €J1 CAHACKIH/IAa TePEH OoiIaFaHbl COHIIA, aTa-0adaapbIMbI3
OaysbIp eTi — OananapbiHa OYJI «KUelli )KaHyapAbIH» eCiMiH Oepy/i aJli KYHre AeHiH YpJic eTil Keneui.
byran en apaceiana keH taparan bepi6aii, baiibepi, bepikyn, bentipik, bepimi cyry Topizai ecimaep
MbIcanl Oona amaapl. Typki XaJbIKTapblHa OpTaK Mypa — «Anmambic OaThIp» JKbIPBIHIAFBI Oac
KeHinkep/IiH okeci baitbepi aTanysl 1a OChIHIAM YpAICTIH Oip KepiHici O0JIbIN TaObLIAIBI.

Bepi ToTemi Typki XalbIKTapbIHBIH apachlHIa Kajlail keH Xkaiibuica, bepikyi, bepibaii,
benTipik, bepi neren ecimuep 030€K, KbIPFbI3, MOHFOJI, OAIIKYPT €JICPIHAC /1€ COJIai TaparaH.

«bepini Oalipak acThIHIIA

berenin kepreH xaH eMeH.

Bepineit >xopThIn Kenreuae,

beninin xanraH xaH emeH», — [5,130.]

nen, CyiiinOaii akbIH >KbIpiiaraniail 6epi OeifHeci TepeHre Ooinaii OireH 3epaeni *aHnra TYpKi
JYHUECIH KEHiHEH TaHBITaThIH IIILIH MOHIHJIET] )KapKbIH OaFmapiiam 6oiMak. bepi CHMBOIMKACHIHBIH
actapsl eTe Tepenae katblp. OHbI Oip ce30eH KeTkizy MYMKiH emec. COHABIKTaH 0epi TYpKi
XaJIbIKTapbIHBIH (OJIBKIIOPBIH/Ia TOMEH/IET1IeH TYJIFa peTiHIe TaHbLIaAbl:

- Typxki XanbIKTapbIHBIH 1JIKI aTa-6abackl OOMIbIN TaObLIAIBI.
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- Tyractaii Oip Xajblkka Hemece Oip OaTbhlpra KBICBUIFaH INAKTa KOMEKKe Keneai (Ko
OacTaiiipl, )KOJI KepceTei T.0.)

- lopMmeHci3 cobuiepi acblpan ecipesi.

- XKeke HaryanbiHa ailHaIabIl.

['eneanorusiblk MUQTEpre, ToTeMaepre, €l apachlHAa KEH BIPbIMAAD MEH FYpBINTapFa,
SMOCTap MEH MIeKIpelnepre Tajijgay Xacay OapbIChIHAa KOK O6piHIH TYpPKl XaJbIKTapbIHBIH
(bONBKIOPBIHIA KUEIN XKaHyapiIapAblH KaTapblHaH XKOFaprbl ToHIPIIK KyAipeTTiH JAeHTeline aeiiH
KeTepiareHin kepemi3. O XalbIKTHIH JIHM HaHBIM-CEHIMIHEH /€, NYHHUETAHBIMBIHAH Ja, OJIET-
FYPBINITaphl MEH CAJIT-CAHACBIHAH JIa 30p Mariymar Oepim, TyO1 Oip TYpKi XaJbIKTapbIHBIH PyXaHU
QJIEMIH IIAIll €TE/].

Typki XanbIKTapbIHBIH (OIBKIOpEIHIA O6pi OeifHecl Typili kaHpiapaa: FYPBHINTHIK MOA3ULAA,
AMOCTHIK JKbIpJIapa, XaJdbIKTHIK Mpo3ajia ke3aeceni. Ochl skaHpaapablH OapbIFbIHIa 06pi HET131HeH
YII TYpJi TYCTe, aTam aiTcak, Kok 0epi, ak KacKbIp jKoHE Kapa KacKelp Oombin OeliHeneneni. bepi
OeitHeciHIH ObUTaIa ©3repin OTHIPYBIHBIH CUMBOIMKAIIBIK MOHI 30P.

XKeIpiiel 63 MIBIFapMachlH TAPTBIMJIBI, OCEpii €Ty YIIiH KOpKeM OpHEKTEepIi, op Typii
POMAHTHUKANBIK CypeTTeMeNepal KoidaHaAbl. baThIpIbIK >KbIpJIapiarbl KOpPKEM ©pHEKTep/iH
KaTapblHJa VITTHIK CAaHAMBI3Fa TePEeH CiHIeH 0opi OeiHECIHIH K1l Ke3/1ecyl 3aHIbl KYOBUTBIC OOJIBIIT
TaOBUIAIEL.

«bepi», «KacKelp» TeHeyJiepi Oyl jkaHpAa OaTBIPABIH O3TCHISTIKTEPiH aHIaTyAa, JKayabl
KOMWIIIa KBIPAThIH aJBINITBIFBI MEH OOXKUINITIH, €pJIriH TaHBITYFa MYMKIHIIK Oeperi. Ocipece,
KOPIKTEy KYpaJAapbIHBIH 0ipi — aybICTRIpYJIap TYPIHIE KUl Ke3AeCe.

«Tama GaTbIpy» aTThI XKbIPJAFHI:

«Men Horaiinbl gereH ep emim,

ACBIIBI TyFaH TOPE €lIiM,

A3ynsl TyFaH Oepi efim,

«blHABIC MEHEH KaJIMaKThI

TankanmapMein», — em eaim» [6,2846.], —

JEreH IIyMakTa OaThlp ©31H achUl Tepere, a3ylbl Oepire Oamaiiapl. bip ke3mepi Kaparia
XaJIBIKIICH KaH apajacThIpMaid, achll TYKbIMFa OallaHFaH TepesepAiH OYTiHT1 YpHakTapbIHBIH 631
Tajail Facelp eTce Je, YII XKY3[iH KypaMblHa KipMeH, ©3epiHiH IIbIFy TEriH HYPMEH, TYHIIKTeH
€HI'€H XapbIK coyJieMeH OainanbIcThIpaabl [39,1606.].

Bateipniap 00pa3blH coMayfa apHalFaH MO033Ms YIATUIepiHIE «KacKelp» ce3iMeH Oipre
«apmany», «0epi», «KeKXKal» CO3JEpiHIH Je XUl Ke3MeCeTIHIriH Oalikayra Oosambl. MaocerneH,
nayblina3 akblH MaxaMOeT OTeMicylibl ©31HIH TaHKKA OOJIEHT€H COTTEPIH:

« caraiapia OapbiHia

Exi Tapnan 6epi exim,

Kacappickan aymimaHHbIH

Exirtanait Oonranga

AB3BIKKa eTiH ken egim», — [7,2256.] —

JIeTeH 6JIeH JKoJAapbIMeH Oelineneren. MyHai yKcacThIK JKbIpaynapablH Oip-OipiHeH JailbiH
oM-opayibIMIapbl MEH CTEPUOTHMNTI aWHAJIBIMIAPILI alybl, TpadapeTTik OelHeney KypalaapbiH
KOJIJaHybl — aybl3 oAeOMeTi TYBIHIbUIAPBIHBIH  ©3IHIIK  epeKIIeNiKTepiHiH Oipi  OoJbI
TaOBLIATHIHABIFBIHA FAJIBIM b. AOBIIKACEIMOB Ta YKaH-)KaKThl TOKTAJIbIN oTeal [8,840.].

Bepi cuMBOJIMKACHIHBIH acTaphIHa aTa-0a0amapbIMbI3IIBIH AYHUE, 9JIEM, )KapaThUIBIC Typasbl
TaHBIMBIMEH KaTap epJiK TeH KaicapiblK, OIpCO3AUNK IMEH aJaliblK MXOHIHAETI MOpajbIbIK
Karuaaigapsl, yCTaHbIMIAphl na 0ol kepcereni. HakrTelpak aiiTkanma, 6epi ep aJgaMHBIH, XaJbIK
KahapMaHBIHBIH CHMBOJIBI OOJIBINT TaOBLIAARL. bOpiHiH ep alaMHBIH Haryasabl OOJIBIT TaOBUTYbI, OHBI
MeTodopabIK, TCHEYIIK KOoJJaHbicTapa naiigananyra cebdemnmri 6osrad. bepiHiH cuMBOI TypiHIe
HEMece OHIUTETTIK, MeTadopalblK, TEHEYJIK KOJIJaHbICTapJa KepiHic OepyiHe Kapaill Kapaii
HIBIFAPMAHBIH /12 TYbIHJAFaH JI9yipiH aHBIKTayFa O0Iabl.
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XKorapeimarbl KENTIpUITeH OWIapbIMBI3Fa, MaWbIMIAylapbIMbI3fa CYHEHE OTBIPHIN, Ka3zak
(dhonpKIophIHAaFE O6pi OciHECIHE MBIHAIAl aHBIKTaMa OepMeKITi3: «bepi — XaabIKTHIH JIHU HAHBIM-
CEHIMIH, TYHUETAaHBIMBIH TAHBITATHIH, TOTEMIIK TYJIFaja OEpiIeTiH KaH-KaKThl COMIANIFaH KYpAeli
oeitHe».

Kazak snoctapeiagarsl 0epi OCiHECiHIH THUTIOIOTUSIIBIK KOHE T€HEOJOTHSUIIBIK HETi3IepiHe
MEWTiHIIEe KeH TOKTaja OTHIPbIN, (YHKIUSACHI MEH ©31HAIK OpHBIH aHBIKTayFa YMTBHUIABIK. OcCbl
MakcaTKa coiikec 6epi OeiHEeCiHIH op KelKi KepiHicTepi TybIHIaN xaTaabl. Mudrep MeH Totemuepae
O0epl — KOFapFbl CaHa HWecCl, KYMIPeTTI KYII, KUBIHIIBUIBIK Ke3JIepe KO KepceTeTiH ToHIpiHiH
[IanaraTel PETiHIE CUTIATTAA/IbI.

Capanaii aiiTcak, Kok OOpiHIH TOTEMIIK YFbIMFa aWHAIBIN, OJ Typasbl (OJBKIOPIIBIK
CIOXKETTEepAIH Ka3aK, KbIPFbI3, aliTail, MOHFOJI XaJBIKTAPBIHBIH OPTACHIHAA KEHIHEH Tapalysbl,
OipiHIIiIeH, OYJI XaJIbIKTap TAPUXBIHBIH OPTAKTACTBHIFBIH TAHBITCA, CKIHIIIICH, PyXaHU KOPKEM Oitay
KyHhemi3ig Oip apHagaH 6acTay anaThIHABIFBIH aliFaKTaiabl.

bi3nin epreaeri ata-6adanapeiMbI3; «KekTe Kok ToHIpI, JKep/ie KoK 0epili KoK Typik O6ap, Oy
eKeyiHEeH KYJIIPETTi TYHHE e eIl HOpCe KOK», — JACT KeHiHT1 0i3re yiri-eHere KaIIbIPBINTHI.

bepi cumBonukacel  ara-6a0anapbIMBI3[BIH  JYHHE, OJIEM, >KapaTbUIbIC  TypaJibl
JTYHHETAaHBIMBIHAH Oacray aiblll, €plliK IEeH KaicapiblK, OIpPCO3MUTIK TEH aJajiblK Topi3fi
KaCHETTEepll JopinTeyre MYMKIHAIK Oepemi. AHBIFBIpAK aWTKaHga, Oepi €p aJaMHBIH, XaJIbIK
KahapMaHBIHBIH CUMBOJIIBI OOJIBITT TAOBLIA/IBI.

Kanmer  anranma, kazak (GONBKIOpbIHAA Oepi MHU(DTIK oOHTIMENIepMEH Karap KepKeM
TYBIHABIIAPBIH J1a KEHIMKepi 00BN TaObUTATBIH, XaJIBIKTBIH €KENT1 HaHBIM-CEHIMIH TaHBITATHIH,
KaH-)KaKThl COMAAIIFaH KYpAel TYJIFa.
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Annotation: This paper examines the development of analytical, contextual, and automated
skills in language among high school students. This research was conducted on students in 11th grade
in Secondary School No. 30 in Uralsk, Kazakhstan, between October 2025 and February 2026. The
main purpose of this research was to test an integrated method of teaching, which encompasses both
analytical, contextual, and automated language skills.

Using a mixed-methods approach, the study used a combination of numbers and stories
collected via pre- and post-test results, classroom observations, as well as student feedback for the
three skills of text decomposition/analysis, undercutting the question of textual meaning, and
exploiting technology in the use of language tools for self-analysis.

Analysis of the results shows that there are significant improvements to language understanding
when using the combination approach. The quantitative data indicates an increase from 58% to 76%
for analytical understanding, from 62% to 81% for contextual understanding, and from 55% to 78%
in automated language skills. The qualitative comment provides additional information that students
were more engaged, confident, and independent.

This study makes clear the advantage of integrating traditional analysis procedures with
context-rich activities and technology-based tools that help contribute towards well-rounded
language development. The implications of the findings suggest that the approach is useful for
adoption in secondary schools to help students fortify language skills in order to be well-equipped to
face the requirements of the modern technology-driven era.

Keywords: analytical skills, language understanding, automated tools, contextual learning,
high school education, student performance.

Introduction

In the modern digital society, the ability to analytically, contextually and automatically
understand language information is becoming one of the key competencies for students. Language is
considered not only as a means of communication, but also as a mechanism for thinking, analyzing
and processing information. In this regard, the problem of the integrated development of language
skills of schoolchildren is becoming more relevant.

[1] in their research, Kazakhstani scientists show that analytical language skills have a direct
impact on students ' deep understanding of the text. According to the authors, the analysis of the text
from a structural and semantic point of view develops students’ critical thinking. This finding has also
been confirmed in [2] studies and has been shown that context-based learning approaches contribute
to the conscious acquisition of language material.

The Kazakh researcher [3] notes in his work that the use of contextual approaches in Language
Education allows students to reason related to life experience. And [4] the results of the study show
that the use of automated language tools (digital platforms, text analysis systems) increases the
effectiveness of the learning process, but their use without pedagogical control gives limited results.

This issue is also widely considered in the works of Russian scientists. In particular, [5] studies
analyze the role of automated language technologies in the development of students’ language
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competence. The author shows that automated tools give effective results only if they are combined
with analytical tasks. In the [6] study, the relationship between context and technology in the
development of language skills is identified as an important factor.

The works of foreign researchers prove that this direction is relevant at the global level. [7]
studies have shown that combining analytical and contextual learning methods with automated
language systems increases students’ learning motivation. [8] the results of the study show that
automated language tools contribute to the development of independent work of students.

In addition, [9] studies have shown that the formation of comprehensive language skills for
high school students is the basis for future academic and professional training. And [10] the author of
the study shows that the combined use of analytical, contextual and automated approaches in language
education is an effective model that improves the quality of learning.

Research shows that more complex, integrated methods are more effective in the development
of language skills than individual approaches. However, in the conditions of schools in Kazakhstan,
practical and experimental research in this direction is still insufficient. In this regard, this study is
aimed at developing analytical, contextual and automated language comprehension skills in a school
environment.

Methodology

This study employed a mixed-methods research design combining quantitative and qualitative
approaches to investigate the development of analytical, contextual, and automated language
understanding skills among high school students. The research design was chosen to provide a
comprehensive analysis of students’ language development through both measurable outcomes and
observational data.

The experimental study was conducted at Secondary School No. 30 named after Kh. Dospanova
in the city of Uralsk, Kazakhstan. The research took place over a five-month period, from October
2025 to February 2026. The participants were 11th-grade students, selected due to their advanced
language proficiency level and readiness for analytical and contextual language tasks. All participants
were involved in the experiment on a voluntary basis.

The instructional intervention was based on an integrated approach combining three key
components: analytical, contextual, and automated language learning methods. Analytical activities
included text structure analysis, semantic interpretation, and critical evaluation tasks. Contextual
learning was implemented through real-life scenarios, situational texts, and discussion-based
activities that encouraged students to connect language content with personal and social contexts.

Automated language tools were incorporated using digital platforms and text analysis systems
designed to support language comprehension and self-assessment. These tools provided immediate
feedback and enabled students to monitor their progress. The teacher guided the use of automated
tools to ensure pedagogical effectiveness and prevent overreliance on technology.

Data were collected using multiple instruments to ensure reliability and validity. Pre-tests and
post-tests were administered to assess changes in students’ analytical and contextual language
comprehension skills. Classroom observations were conducted to evaluate student engagement and
interaction with automated tools. In addition, student reflections and teacher notes were analyzed to
obtain qualitative insights into the learning process.

Quantitative data obtained from pre- and post-tests were analyzed using descriptive statistical
methods to identify changes in students’ performance. Qualitative data from observations and
reflections were subjected to thematic analysis to identify recurring patterns related to skill
development, student motivation, and the effectiveness of the integrated approach.

Ethical principles were strictly followed throughout the study. Informed consent was obtained
from all participants and their parents. Participants’ anonymity and confidentiality were ensured, and
the collected data were used solely for research purposes.

Experiment and Results

The experimental work was conducted in the period from October 2025 to February 2026 in
Secondary School Number 30 named after Kh. Dospanova in the city of Uralsk. The experimental
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work was conducted with 11th-grade students in the course of general language lessons. The leading
goal of the experimental work was to test the effectiveness of the integrated methodology of
developing language analytical, contextual, and automated understanding.

During the initial phase of the experiment, a diagnostic pre-test was conducted to determine
students’ baseline language skills prior to the intervention. The pre-test assessed three components:
analytical understanding of texts, contextual interpretation, and the use of automated language tools.
The results indicated that students’ average score in analytical understanding was 58%, contextual
understanding averaged 62%, and automated language skills averaged 55%. These findings highlight
that, while students demonstrated moderate overall language competence, specific difficulties were
observed in analytical text interpretation, as reflected by the lowest average score of 58%.

These baseline results provided a clear reference point for measuring the impact of the
integrated instructional approach in the subsequent experimental phase.

Students in the experimental group engaged in learning activities during the experimental phase
that incorporated analytical text analysis tasks, contextual tasks, and automated language tools.
Analytical tasks included concept identification, text structure analysis, and argument evaluation.
Contextual tasks included tasks that require students to consider text in social and real-world contexts.
Automated tools included digital text analysis tools and digital assessment tools used by students for
self-assessment and teacher-monitored feedback.

The final stage of the experiment involved a post-test with a similar format to that of the pre-
test, aiming to identify improvements in students’ language skills from the integrated instructional
approach. The quantitative analysis of the data indicated a significant improvement in all three aspects
of language understanding.

Specifically, the analytical understanding of the students increased from 58% in the pre-test to
76% in the post-test, contextual understanding increased from 62% to 81%, while the automated
language skills of the students increased from 55% to 78%. The average score of all components
increased from 58% in the pre-test to 78% in the post-test, showing a 20% improvement in the
language understanding of the students.

In Figure 1, the improvement brought by the combined approach on the development of
analytical, context, and automated language skills of high school students is clearly visible.

a0
a0
70
60
S0
a0
30
20
10

Analytical Contextual Automated language
understanding understanding skills

@ Pre-test (%) MW Post-test (%)

Figure 1. Comparison of Pre-test and Post-test Results
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The data show that the most significant improvement was observed in automated language
skills, which increased by 23%. Contextual understanding also demonstrated a substantial increase,
while analytical skills improved steadily throughout the experiment.

Discussion

From the results of the experimental research, it can be concluded that the integrated
development of skills in analytical, contextual, and automated language understanding is beneficial
for high school students’ language learning outcomes. The results have confirmed the effectiveness
of the combination of traditional analytical skills with contextual learning and automated language
tools at the school level.

The results of the quantitative study show that the greatest development was achieved by the
students in their automated language skills. The result highlights the fact that exposure to the use of
technological platforms and text analytical systems helps students to perform language-related tasks
more efficiently. At the same time, it is important to point out the fact that the development was
achieved not in technological skills but in a combination of analytical and contextual development.

The enhancement in the level of analytical understanding underscores the significance of text
analysis and critical evaluation tasks. Students showed an enhancement in their confidence levels in
recognizing key ideas, understanding meaning, and evaluating arguments. These results support
previous research findings, which have emphasized the significance of using an analytic approach in
fostering deep language understanding. At the same time, the enhancement in contextual
understanding underscores the significance of situation and life-related tasks in relating language
learning to personal experiences, which in turn enhances meaning-making and retention.

Qualitative data also confirms these findings. The observation made was that students were
more engaged during contextual lessons. They were more open to share their opinions. The students
were more eager to learn through contextual lessons, as automated tools allowed them to identify
mistakes on their own. The students were motivated to learn on their own without any external
pressure.

Notwithstanding the positive findings, a number of limitations must be taken into consideration.
For one, the study was conducted in a single school setting with a small number of participants, which
may impact the generalization of the findings. Second, the duration of the experiment was short.
Future research may consider increasing the number of participants and the duration of the study. In
general, it can be inferred that an integrated learning model that combines analysis, context, and
automation provides an enabling environment for successful language learning. This learning model
has the dual benefit of enhancing academic achievement in language learning while promoting critical
thinking, context awareness, and autonomy in learning, which is critical in today’s digital age.

Conclusion

The work aimed to improve the language skills of high school students through the synthesis
of analysis, context, and automation in the classroom. The point: in combination, these approaches
provide a firm foundation in language proficiency.

The trial finds that integrating various approaches into the classroom curriculum encourage
students to remain interested in the language, think critically in a variety of contexts, and harness
technical tools correctly. It also indicates an element of autonomy for the learners whereby they
monitor their own progress and make informed decisions along the way.

For practical implementation, the model of instruction presented here can be implemented in
other secondaries of Kazakhstan and such environments to improve language proficiency. When
automated technology is combined with analytical and contextual learning, the solution is scalable to
build language abilities that meet the requirements of today's world.

For possible future studies, this researcher might examine the longer-term impact of this
integrated approach and its effect on other areas of language skills, writing, and speaking, and
compare findings with different groups of students to further improve this approach. This study, in
general, offers solid empirical support for an integrated approach using a variety of methods in
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language education and highlights its potential in preparing students for whatever endeavors and
struggles in the 21st century may hold.
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DOMESTICATION AND FOREIGNIZATION IN ENGLISH-KAZAKH
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Annotation. This article examines the application of the translation strategies of domestication
and foreignization in the translation of children’s stories from English into Kazakh. Drawing on
contemporary translation theory, the study analyzes how linguistic, cultural, and pragmatic
adaptations are employed to ensure both comprehensibility and cultural relevance for young Kazakh
readers.

Particular attention is paid to culture-specific elements, such as realia, names, idiomatic
expressions, and moral values, and to the ways translators balance accessibility with the preservation
of foreign cultural features.

The research adopts a qualitative, comparative approach, using selected English—Kazakh
children’s story translations as case studies to identify prevailing tendencies in strategy choice.

The findings demonstrate that domestication is frequently favored to enhance readability and
educational effectiveness, while foreignization is selectively applied to promote intercultural
awareness and cultural diversity.

The article contributes to the field of Translation Studies by highlighting the pedagogical and
ideological implications of translation strategies in children’s literature within the English—Kazakh
language pair.

Keywords: domestication, foreignization, children’s literature, English—Kazakh translation,
cultural adaptation, translation strategies.

Introduction

The translation of children’s literature represents a complex area of translation practice where
linguistic, cultural, and pedagogical considerations intersect. Children’s stories are designed not only
to entertain but also to shape moral values, cultural identity, and cognitive development. As a result,
the translation of such texts requires special attention to the target audience’s age, cultural
background, and level of linguistic competence [1].

The translation of children’s literature is a culturally and pedagogically significant activity, as
such texts play a crucial role in shaping a child’s worldview, moral values, and linguistic competence.
In the Kazakh context, children’s stories serve not only as literary works but also as instruments for
preserving national identity and transmitting cultural traditions. Consequently, the translation of
English children’s stories into Kazakh presents a complex task that requires careful consideration of
linguistic norms, cultural values, and educational objectives.

However, excessive domestication may lead to cultural homogenization and the loss of source-
culture specificity. Conversely, foreignization, when used selectively, can foster intercultural
awareness and broaden children’s cultural horizons [2].

One of the central theoretical issues in translation studies relevant to children’s literature is the
opposition between domestication and foreignization. These strategies reflect different approaches to
cultural transfer: domestication adapts the source text to the norms of the target culture, whereas
foreignization preserves source-culture elements to emphasize cultural difference. Kazakh translation
scholars have noted that in children’s literature, this opposition is closely linked to the didactic
function of the text and the age-specific perception of readers.
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Personal names and forms of address also tend to be domesticated. In several cases, English
names that carry no semantic meaning for Kazakh readers are either adapted phonologically or
replaced with neutral forms. While this strategy increases accessibility, it may reduce exposure to
foreign naming conventions, thereby limiting intercultural learning opportunities. From a theoretical
perspective, this reflects a strong target-culture orientation aligned with dynamic equivalence [3].

Kazakh researchers emphasize that excessive foreignization may hinder comprehension and
emotional engagement for young readers, while excessive domestication may result in the loss of
culturally valuable information [4]. Despite growing interest in translation theory in Kazakhstan,
systematic studies focusing on domestication and foreignization in English—Kazakh children’s stories
remain insufficient. This article aims to analyze how these strategies are applied in Kazakh
translations of English children’s stories and to identify their cultural and pedagogical implications
based on the theoretical perspectives of Kazakh scholars.

Materials and Methods

The well-known Kazakh translation researcher Professor Zh. Dadebayev mentioned about a
comparative research in literary translation: “Considering the problems of literary translation
necessarily requires a comparative study of at least two different languages, the original literary work
and its translations in another language. Without comparison, it is impossible to recognize and present
literary translation as art. Therefore, comparative analysis is the only methodological basis for the
theory, history, and criticism of literary translation” [5; p. 54]. According to the conclusion of another
Kazakh researcher A. Aldasheva about the importance of the comparative method in literary
translation: “Translated literature is of great help in studying the manifestation of the human factor in
language, the relationship between language and the thinking and reasoning abilities of a person (a
whole people) who owns that language, and the influence of national culture on the national language
(and vice versa). "Comparing translated literature with the original allows us to more accurately
identify the national-cultural value of linguistic units used for a universal concept, image, and
stereotype that exists in several languages." [6; p. 17.]. The research is based on a qualitative
comparative analysis of selected English children’s stories and their Kazakh translations intended for
primary-school-aged readers. The materials include narrative texts containing culture-specific
elements such as personal names, food items, social practices, household objects, and idiomatic
expressions.

The methodological framework combines several approaches widely used in Kazakh
translation studies. First, a comparative linguistic analysis is applied to identify translation
transformations between the source and target texts [7]. Second, a descriptive approach is used to
classify translation strategies without evaluative bias, focusing on actual translation practice [8].
Third, a functional-cultural approach is employed to assess how translation choices affect children’s
comprehension and cultural perception.

Examples were selected based on their relevance to cultural adaptation and analyzed in terms
of domestication or foreignization. Each example was interpreted within the broader context of
Kazakh cultural norms and educational expectations.

Results and Discussion

Table 1. An example from Sokpakbaev Berdibek’s story
“My name is Kozha”

Source text K.I. Semenova’s S. Sokpakbaeva’s Catherine A.
(Kazakh) version version Fitzpatrick’s version
(Russian) (Russian) (English)

MeHiH aTbIM... MeHst 30BYT... MeHs 30BYT... My name is...

Amuimowb auma | Ox, xak  moavko | Koeoa s nwimaiocy | When I try to pronounce
bacmacam, minim | coouparoco npousHecmu ceoe | my name, it’s like my
manoativima 8b12060pUMb ceoe | ums, A3blk Mo mym | tongue sticks to the roof
AHCAOBICHIN KANRAHOAU | UMSL, S3bIK NPUIURAEm | dice cnoeno | of my mouth [12, p. 16].

k copmanu [10, c. 9].
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Oosael 1a Typaasl [9, npuiunaem K HEOy
76.]. [11,c.7].

The given example illustrates how a metaphorical expression from the Kazakh source text is
rendered in Russian and English translations through different degrees of domestication and semantic
adaptation.

In the original Kazakh text, the expression mirim manoaiivima sHeabvicoin Kaneanoau 60aadbl
is a figurative phrase conveying psychological tension, embarrassment, and emotional hesitation. The
metaphor is culturally neutral yet stylistically expressive, making it suitable for literal or near-literal
transfer.

In K.I. Semenova’s Russian translation, the phrase s3six npurunaem x copmanu demonstrates
a noticeable shift in imagery. The substitution of nébo (“palate”) with copmans (“larynx”) reflects a
partial domestication aimed at intensifying emotional discomfort for Russian readers. However, this
shift slightly alters the physiological image, introducing a more dramatic, almost physical
constriction, which is not explicitly present in the Kazakh original.

By contrast, S. Sokpakbaeva’s Russian version preserves the metaphor more closely: s361x moti
mym e cnosno npununaem k néoy. This translation demonstrates a foreignization-oriented fidelity,
maintaining both the imagery and emotional nuance of the source text. Such an approach aligns with
Kazakh scholars’ emphasis on preserving stylistic imagery in children’s literature when it does not
hinder comprehension.

Catherine A. Fitzpatrick’s English translation also follows a semantically faithful strategy,
rendering the metaphor as my tongue sticks to the roof of my mouth. This expression is idiomatic in
English and culturally natural, which indicates a successful balance between domestication at the
linguistic level and foreignization at the conceptual level. The translator preserves the metaphorical
meaning while adapting it to an English idiomatic equivalent familiar to child readers.

Overall, this example demonstrates that while all three translations aim to convey the same
emotional state, the degree of domestication varies. Semenova’s version prioritizes expressive
adaptation, whereas Sokpakbaeva’s and Fitzpatrick’s versions adhere more closely to the source
imagery. The comparison confirms that in children’s literature translation, metaphorical expressions
often allow for flexible strategy selection, provided that emotional clarity and narrative accessibility
are maintained.

Table 2. An example from Sokpakbaev Berdibek’s story
“My name is Kozha”

Source text K.I. Semenova’s S. Sokpakbaeva’s Catherine A.
(Kazakh) version version Fitzpatrick’s version
(Russian) (Russian) (English)
Enoi 6ipaz ocypcex, | Cynran Obu1 | - Bom npoedem ewe | “We’ll go a little further
MAUBLIAPObIY HEIPEKJIOHEH: — | HemHo20 u dobepemcs | and reach the
yiinepi ke3z0ecedi. | [eparcucsy, Koorca! | 0o 1opm uabanos, y | sherpherds’ yurt where
Kovimwizea acemin, | Ckopo 6y0ym 0OMUKU | KOMOPbLLX noauo | there will be plenty of
Oip-aK aeManaiblk, — | nacmyxos. Tam met u | kymeica.  Tam  u | kumys. We’ll take a rest
nemi Cynran [9, 51 | omooxnem 66ont0 u | oTHoXHeM, — oTBeTUn | there,” replied Sultan
0.]. Hanvemcs kymvica | Cynras [11, c. 34]. [12, p. 43].
[10, c. 34].

This example informs how culture-specific realia and nomadic lifestyle references are rendered
differently in Russian and English translations, revealing varying degrees of domestication and
foreignization.

In the Kazakh source text, the phrase manusiiapoviy yiinepi (“shepherds’ dwellings™) is
intentionally vague and culturally embedded, reflecting the rural and nomadic environment familiar
to Kazakh readers. The reference to xoimsiz (kumys), a traditional fermented mare’s milk, functions
as a culturally marked realia closely associated with Kazakh everyday life and hospitality.
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In K.I. Semenova’s Russian translation, the expression domuku nacmyxos represents a clear
case of domestication. The term domuxu (“little houses”) replaces the culturally ambiguous yiinepi,
adapting the image to a more familiar sedentary concept for Russian readers. Additionally, the
translator expands the dialogue (ZJeporcucey, Koorca!) and intensifies the narrative tone, which reflects
an adaptive, reader-oriented strategy typical of domestication in children’s literature. While xeimwr3
is preserved through transliteration, its cultural connotations are partially neutralized by the
surrounding domestic imagery.

In contrast, S. Sokpakbaeva’s Russian version opts for a more foreignizing strategy by using
ropmul yabarnos. The term ropma explicitly conveys the nomadic cultural context of Kazakh pastoral
life. This choice preserves the ethnographic specificity of the source text and aligns closely with the
original cultural setting. Kazakh scholars note that such preservation is particularly valuable in
children’s literature, as it contributes to cultural education without significantly impairing
comprehension.

Catherine A. Fitzpatrick’s English translation follows a similar foreignization-oriented
approach. The phrase shepherds’ yurt retains the culturally specific term yurt, while kumys is
transliterated rather than replaced by a descriptive equivalent. This strategy introduces English-
speaking child readers to Kazakh cultural realia directly, relying on contextual clarity rather than
substitution. At the same time, the syntactic structure of the sentence is natural and idiomatic in
English, indicating linguistic domestication combined with cultural foreignization.

Overall, this example highlights how translation direction and target audience influence
strategy selection. Semenova’s version prioritizes narrative fluency and emotional immediacy
through domestication, whereas Sokpakbaeva’s and Fitzpatrick’s versions emphasize cultural
authenticity. The comparison confirms that in translating Kazakh children’s literature, foreignization
is often used deliberately to preserve national cultural markers, especially when translating into
English, where cultural representation becomes a key objective.

Table 3. An example from Sokpakbaev Berdibek’s story
“My name is Kozha”

Source text K.I. Semenova’s S. Sokpakbaeva’s Catherine A.
(Kazakh) version version Fitzpatrick’s version
(Russian) (Russian) (English)
—Ou, cy ancypek neme, | —  Cmompume, kax | — Kax oce muvr | “How you fear for your

JHCAHBIHLIY MAMMICIH | 0opoea emy dHcu3Hb! — | bouwbcss  3a  ceoro | precious life!” [12, p.
Kapati 2op [9,43 6.]. | yemexuynca Cyaman | Opazoyenuyro scusnsv! | 38].
[10, c. 23]. [11,c.29].

This example shows the translation of a colloquial evaluative expression with strong emotional
and stylistic coloring, illustrating different degrees of semantic transformation and domestication
across translations.

In the Kazakh source text, the expression cy »*ypek Heme is a culturally marked colloquial
phrase conveying cowardice, irony, and mild contempt. Literally translated, it refers to someone being
“weak-hearted” or “cowardly,” while the continuation swcausineiy mammicin xKapau 2ep intensifies
the mockery by implying excessive fear for one’s own life. The phrase is expressive, idiomatic, and
pragmatically loaded, functioning as a characterizing device in dialogue.

In K.I. Semenova’s Russian translation, the idiomatic insult is replaced by the neutral evaluative
construction xax dopoea emy xcu3znv, accompanied by the authorial comment ycmexuyncsa Cyaman.
This represents a clear case of domestication through stylistic neutralization. The original colloquial
sharpness is softened, and the evaluative force is partially transferred from lexical choice to narrative
commentary. While this strategy enhances clarity and emotional accessibility for young readers, it
reduces the expressive intensity of the original utterance.

S. Sokpakbaeva’s Russian version preserves the emotional evaluation more directly through
the phrase bouwwncsa 3a ceoro dpazoyennyio xcuznos. Although the culturally specific metaphor cy
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arcypex 1s not retained, the pragmatic effect of mockery and irony is maintained. This translation can
be classified as functional equivalence, combining moderate domestication with preservation of
communicative intent. Kazakh scholars often regard such an approach as optimal for children’s
literature, where emotional clarity is prioritized over literal imagery.

In Catherine A. Fitzpatrick’s English translation, the phrase your precious life closely mirrors
the Russian functional equivalents and successfully conveys irony and teasing. The translation
demonstrates linguistic domestication by using a natural English evaluative expression, while the
pragmatic force of the original is preserved. However, the national-cultural specificity embedded in
cy acypex 1s inevitably lost, illustrating the general tendency toward neutralization when translating
culturally bound idioms into English.

In summary, this example highlights that idiomatic and evaluative expressions in children’s
literature are particularly prone to domestication. Translators prioritize pragmatic clarity and
emotional impact over metaphorical fidelity. The comparison confirms that while full foreignization
of such expressions is rare, functional strategies allow translators to preserve character dynamics and
narrative tone without overburdening young readers with unfamiliar imagery.

Conclusion

The study has shown that the translation of English children’s stories into Kazakh is
characterized by a strategic interplay between domestication and foreignization. Domestication
dominates due to the need to ensure clarity, emotional engagement, and educational effectiveness for
young readers. This tendency is consistent with the views of Kazakh scholars who stress the
pedagogical function of children’s literature and the importance of cultural familiarity.

At the same time, selective foreignization plays an important complementary role by
introducing Kazakh children to foreign cultural elements and expanding their cultural horizons. When
applied thoughtfully, foreignization does not hinder comprehension but instead contributes to
intercultural awareness and cognitive development.

The analysis of the translation examples from Berdibek Sokpakbaev’s “My Name is Kozha”
(Tables 1-3) demonstrate that the translation of Kazakh children’s literature into Russian and English
is characterized by a consistent interaction between domestication and foreignization, shaped by the
target audience’s linguistic competence, cultural background, and the pedagogical function of the
text.

The examined examples show that metaphorical and expressive constructions (Table 1) allow
for a relatively high degree of semantic preservation across languages. In both Russian and English
translations, the metaphor describing psychological hesitation (“my tongue sticks to the roof of my
mouth”) is rendered through culturally natural equivalents, indicating a balanced strategy in which
conceptual foreignization is combined with linguistic domestication. This approach ensures
emotional clarity while maintaining stylistic imagery.

The examples involving culture-specific realia and elements of nomadic life (Table 2) reveal
greater variation in translation strategies. K. I. Semenova’s Russian version demonstrates pronounced
domestication through the use of culturally familiar images (domuxu nacmyxos), whereas S.
Sokpakbaeva’s Russian translation and Catherine A. Fitzpatrick’s English version favor
foreignization by preserving terms such as yurt and kumys. These choices highlight the translators’
differing priorities: narrative fluency and reader comfort in the Russian context versus cultural
representation and ethnographic authenticity in the English translation.

The analysis of colloquial evaluative expressions (Table 3) confirms that idiomatic and
emotionally charged phrases are most frequently subjected to domestication. In all translations, the
culturally marked Kazakh expression cy orcypex is replaced by functionally equivalent but culturally
neutral constructions. This strategy reflects the translators’ aim to preserve pragmatic meaning and
character dynamics while avoiding culturally opaque metaphors that could impede comprehension
for child readers.

Taken together, the examples indicate that domestication predominates at the lexical and
stylistic levels, particularly in the translation of idioms and evaluative language, whereas
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foreignization is selectively employed in relation to culturally significant realia and narrative settings.
This pattern supports the view of Kazakh translation scholars that children’s literature translation
requires a functional and reader-oriented approach, in which cultural specificity is preserved only
when it contributes positively to comprehension and educational value.

In a nutshell, the translation of “My Name is Kozha” illustrates the translator’s role as a cultural
mediator who must balance accessibility with cultural representation. The findings confirm that
neither domestication nor foreignization functions as an absolute strategy; instead, their flexible
combination ensures narrative clarity, emotional engagement, and intercultural awareness in
translated children’s literature.
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Abstract. The article touches upon the creativity of Egyptian writer Bahaa Taher and
thoroughly studies Taher’s ‘Love in Exile’ novel (1995). This novel is a blend of political realities
and romantic feelings.

“Love in Exile” depicts fate of a journalist who could not identify himself. Separated from his
family, far away from his home, Motherland, the one who wants to find consolation, to forget and be
forgotten, sets up a relationship with a problematic one as him. The things happening around and
inside don’t allow them to be happy.

In his love story the writer skillfully depicts the bloody war scenes, destroyed settlements,
heaped human bodies, innocent people who suffered from hunger and misery within the real historical
fact and geographical locations. Taher exposes bitter truth, the real saboteur faces behind the scenes,
condemns injustice, the division of people into the “classes”:

The article examines Taher’s multilayered variations on the themes of exile, war, failed dreams
and love in this novel.

Although the book has not been written as a war novel, it is a reminiscent of Erich Maria
Remark, Ernest Hemingway style. His “Love in Exile” novel smells gunpowder, blood, dead bodies
like in Remark, Hemingway’s works. So, the changing plot, location, time, and heroes did not change
the terrible war reality.

In general, Taher does not write war novels, but almost all his works include the war relics and
its painful results. Today’s realities reflected in Taher’s novels - the weakness of intercultural
dialogue, the collision of religions, world powers’ management of the world for their purposes,
double standards, the artificial epidemics for the benefit of the pharmaceutical industry, faked wars
and political problems to test new weapons and economic crises pushes out his works from oriental
frames and makes them universally significant and topical.

Keywords: Arabic literature, Double standards, Bahaa Taher, Egypt, Love in Exile, War,
Emigrants

Body: Ongoing tensions, never-ending wars in the East, that have occupied the world’s political
agenda, remain to produce an unending theme for literature. Even a short study into the history of
world literature will show the sufficiency (abundance) of the battle scenes, folk tales full of courage,
colorful poetry patterns in the Arab literature. Wars remain topical in the Arab literature for over
decades, despite surviving the period of ignorance and the roots of classic literature in some respects.
There are indeed changes in genre, plot, characters, and weapons, but no change in the painful
consequences that the war produces, in particular the human loss.

The primary explanation for the case can be hot temper of Arabs, as well as special importance
of features like morality, honesty, and honor for them.

There is a very rich list of the authors “writing about war” and the books about war in the Arab
literature. But we would like to mention here Bahaa Taher, a writer, and his “Love in Exile” novel.

The works of the writer, who achieved great success by being honored with State Award of
Merit in Literature, which is Egypt’s highest literary award, in 1998, Italian Giuseppe Acerbi Prize
for "Aunt Safiyya and the Monastery" novel in 2000, International Prize for Arabic Fiction for
"Sunset Oasis" novel in 2008, have been translated into several languages and popularized him
outside the Arab East (about Bahaa Taher).
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Descriptive Paragraph: Taher's "Love in Exile" novel is a very example to clearly mirror the
author's literary creativity. He is considered to be one of the bright representatives of the "New wave"
emerging in the Egyptian literature in the 1960s. Nervousness inherent to the "New wave"
representatives is well observed on Taher’s heroes, who live the "love in exile". The atmosphere of
shattered dreams, hopes and unrealized expectations affects the views and speech of the heroes. The
writer’s suspense is cognized throughout the story, while optimistic tunes almost bend the neck to
pessimistic gamma. At the same time, a sense of fanaticism is never lost, hope does not die.
Revolutions, coups, reforms, elections do not live up their expectations. The reality of Egypt and
problems of heroes remain unresolved regardless of the change in political regimes and as a result,
we witness that the sentiments of 1960s still conquering the “exiled” heroes. The writer uses concrete
and realistic documentary to bolster his idea, which helps him to make the novel more exciting. With
regard to massacres in Sabra, Shatilda and Deyr Yasin villages the author brings real documentary
facts with an ultimate goal to convey the major idea — the double standards that countries demonstrate
towards the problems. Even, speaking of the civil position, he compares the ordinary facts:

Death of one child is a death to the whole world of course. And yet no one will ask you how
many children died in Galilee — five or ten? And how many thousands of children did Israel
exterminate in Lebanon and before that in Palestine? And why not? You are not alone!

In the morning, the news would report hundreds of dead and wounded every day in the city
under siege, but in the evening the television would carry a somber ceremony full of religious rites
and tears and anger for the burial of four Israeli soldiers who fell in the “war” (Taher, 2010, p.133-
134).

Or another quote from the novel: “As many as 20,000 people were killed and 50,000 were
injured in return for the assassination of the Israeli ambassador in London and for restoring peace in
Galilee” (Taher, 2010, p.146).

In another part of the novel, the writer once again cries out the bitter truth with irony to the
world community, advocates of human rights and democracy: “Thousands of killed Arabs are simply
a number. But one killed Israeli is tragedy and terror...” (Taher, 2010, p.146).

Taher’s “Love in Exile” novel is a blend of political realities and romantic feelings. By the way,
the title of the novel is the same with the story of well-known French writer Andre Maurois (1885-
1967) “Love in Exile”. However, this similarity limits itself with only the names of the works and
events which are taken place out of the place of birth of heroes for some reasons. Maurois’ heroes
live the love purely in writer's literary style, there is no room for deep, sincere feelings, but there is
only the atmosphere of “mercenary love adventures” in the story (Maurois, 1992, 288).

But Taher’s love in exile is pure and altruistic.

Based on the feelings of love, Taher’s novel presents a plot telling the war. “Love in Exile”
depicts fate of a journalist who could not identify himself. Separated from his family, far away from
his home, Motherland, the one who wants to find consolation, to forget and be forgotten, sets up a
relationship with a problematic one as him. The things happening around and inside don’t allow them
to be happy.

In his love story the writer skillfully depicts the bloody war scenes, destroyed settlements,
heaped human bodies, innocent people who suffered from hunger and misery within the real historical
fact and geographical locations. Taher exposes bitter truth, the real saboteur faces behind the scenes,
condemns injustice, the division of people into the “classes”:

“Both sides consider itself just in the war between Iraq and Iran, "countless keys of heaven” are
distributed, the blood flows instead of water. In war in Lebanon, a nation chosen by God annihilates
a nation not favored. The army commander declares that “A good Arab is dead Arab!” That happens
because the killer is always better, and above all” (Taher, 2010, p.121).

In his novel, Taher condemns the western countries, the United States that call for democracy,
human rights protection in their own language. Bernard, a major character, writes: “Our free country
has been stricken by a strange malady these days. It has become mute and hasn’t uttered a word about
the crimes against human rights, so long as those crimes were committed by the Hebrew State...
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Israel is taboo. Israel cannot be touched and everything that country does is good” (Taher, 2010,
p.121). Bernard, who is a journalist by profession, conveys the truth with irony, saying that ones who
speak against it, seek truth and justice have been accused of anti-Semitism, subjected to persecution.

In addition, from time to time the reader remains face to face with the war scenes described
very idyllic: “Ladies and gentlemen, in twenty years of work this is report I had hoped I would never
make”.

His voice trembles as he says, “This is the first time the camera has entered the Sabra refugee
camp after the massacre of the Palestinians over the last few days” (Taher, 2010, p.121).

After that the camera moves around in silence. It moves through narrow alleys in the minds of
destroyed houses from which are jutting twisted steel rods and remnants of broken furniture, but there
are no signs of any life or movement. Then the camera takes its time as it takes long shots:

Piles of corpses are strewn over the ground. Corpses are behind corpses and corpses next to
corpses. A pile of mixed corpses of men and women are lying on their faces and on their sides and
on their backs. Another pile of women and children are sprawled on their backs, legs wide apart.

A third pile of men’s corpses, swollen as if the skins and clothes will burst any moment.

The upper body of a corpse stuck in the rubble, hanging down with its head bowed to the
ground, its neck cut widthwise from behind.

Two little girls stand next to each other, with their bare upper bodies. Someone had tried to
cover their lower bodies with a flattened tin but was not successful. The little legs protrude, wide
apart.

The camera shakes as it captures them and zooms in a little. One of the girls has two holes filled
with clotted blood where the eyes had been.

A pile of corpses with outstretched arms next to a destroyed wall as if they were climbing on
top of each other. In the wall are billet holes and vertical lines of blood: wounded fingers clinging
before falling.

Corpses looking as if prostrating next to a white horse fallen on its side, its belly slashed open,
its rump swollen, and its tail still convulsive. An old gray-haired man stands next to it with his thin
legs jutting from a white galabiyya. Next to him a crutch towards which his hand is extended. In his
head, a bloody hole.

Large flies are sitting on the horse, and many flies on the corpses (Taher, 2010, p.134).

In the following quote, a dream of the narrator-main character of the story is not only a war
nightmare, but it also is a dream of political games, indifference: “Asleep at night I see a woman and
a man running in a terror under the gun projectiles, they are holding a human hand wrapped in a
newspaper, the blood flows through the newspaper. Where and why are they taking the hand? In the
dream, | see Israeli soldiers, carrying along under their bayonets the young with the eyes and arms
tied behind. I say to myself: everything will change tomorrow, it cannot continue like this. If Israel
acts in this way just because of injury of one person — the ambassador, then we ought to erupt as a
volcano for the hundreds of people killed every day. It is impossible that a sense of dignity have been
lost forever. After all, the blood flows in our vessels, not water and the volcano to erupt tomorrow
has not come yet!

However, in the morning, the ceasefire was declared for the second time, then a third time ...
for the fifth time. The American delegate is coming... Ceasefire for the seventh time... Ambulance
cars accompanied by a loud signal are speeding along the burning streets. Israel has stopped the
supply of water and electricity to Beirut. Messy-haired, barefoot girl fills an iron can from the dirty
pool.

Nothing happens outside Beirut" (Taher, 2010, p.136).

Although the book has not been written as a war novel, it is a reminiscent of Erich Maria
Remark, Ernest Hemingway style. His “Love in Exile” novel smells gunpowder, blood, dead bodies
like in Remark, Hemingway’s works. So, the changing plot, location, time, and heroes did not change
the terrible war reality.
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Conclusion: In general, Taher does not write war novels, but almost all his works include the
war relics and its painful results. Today’s realities reflected in Taher’s novels - the weakness of
intercultural dialogue, the collision of religions, world powers’ management of the world for their
purposes, double standards, the artificial epidemics for the benefit of the pharmaceutical industry,
faked wars and political problems to test new weapons and economic crises pushes out his works
from oriental frames and makes them universally significant and topical.

Taher noted in this novel that despite Europe and the U.S. express concern over the human
rights violation, and torture of prisoners in prisons, they demonstrate indifference towards the people
killed in the armed conflict zones, and in the armistice breaches every day. They only content
themselves with issuing distorted reports, empty statements through inefficient mediation of
international organizations and societies, as well as NGOs.

USED LITERATURE:
1. Andre Maurois. “Love in Exile”. (1992). II. Moscow, “Pressa”.

2. Bahaa Taher. “Love in Exile”. (2010). Moscow.
3. About Bahaa Taher. 01/08/2023 https://en.wikipedia.org/wiki/Bahaa Taher

0 “MexayHapoJHBIA HAyYHO-UCCIefoBaTenbcKui 1eHTp “Endless Light in Science”


https://en.wikipedia.org/wiki/Bahaa_Taher

Impact Factor: SJIF 2023 - 5.95 ®UJ0JIOTUYECKUE HAYKU
2024 - 5.99 PHYLOLOGICAL SCIENCES

https://doi.org/10.5281/zenod0.18592706
BA3OBBIE NIOHATUSA TUHI'BOKYJIBTYPOJOI'NMN N KOHIEIITHI
TEKCTUJIBHOM OTPACJIA B SI3BIKO3HAHUU

COJIMEBA M.A.
K.(h.H., JOIEHT Kadepbl HHOCTPAHHBIX SA3bIKOB XyKAHJCKOTO MEXyHAPOJHOIO HHCTUTYTA.

Annomauun. Ceolicmea 5A3bIKA HACMOJNLKO CB80€00PA3HLI, 4MO MOJNCHO, NO CYUjecmsy,
2060pUMb O HATUYUU Y SI3bIKA HEe OOHOU, a HECKOJILKUX CIMPYKMYP, KAX*COas U3 KOmopwvix mo2ia Ovl
NOCAYHCUMb OCHOBAHUEM Ol 803HUKHOBEHUS UYEIOCMHOU JTUHBUCMUKU. A3bIK - MHO2OMepHOoe
sA6lIeHUe, BO3HUKUIee 8 Uel08eYecKOM obuecmae. OH U CUcCmema U aHmucucmema, u 0esamenrbHoCms
U npooyKkm 5mou OesimeNbHOCMU, U CMUXULIHO pa36U8arWulics 00beKm U YNopsaooueHHoe
camopezynupyroweecs aeleHue, OH U NPou3eoJien U npousseoeH. Xapaxmepusys s3vlK 60 8cell e20
CNOJCHOCMU ~ C  NPOMUBONONIONCHLIX — CMOPOH,  PACKPbIBAeMCsl  camas — e20  CYUHOCHIb.
JIuneeokynemyponocus Kak cneyuanvbHdas 001Acmb HAYKU NOPOOUNd HeMAnlo NpoOyKMUBHbIX 8
COBPEMEHHOU TUHSBUCTNUKE NOHAMUL: TUHCBOKYIbMYPEMd, A3bIK KYIbMypbl, KYAbMYPHbIU MeEKCM,
KOHmMeKcm KVIbmypsl, CYOKYIbmMypa, JIUHSBOKVIbMYPHAS napaouzmd, npeyeoeHmuvle UMeHd
KYIbMypol, KIlo4egble UMEHA KYIbmypbl, KVAbMYPHAS VHUEEPCANUs, KYAbMYPHAsL KOMNEemeHyus,
KYIbMypHOe Hacledo8anue, KyIbmypHole mpaouyuu, KyJasmypHslii npoyecc, KyIbmypHule YCMAaH08KU
u opyeue. B nonamuiinsili annapam HayKu 6X00am makdice u maxue mepmuHbl, KaK MeHmaiumem,
MEHMANbHOCMb, pumyai, ooviuat, cghepa Kyaomypvl, mun Kyaibmypbl, YUSUIUIAYUS, SA3bIYECMBO U
HeKkomopbie opyaue.

Knrouesvie cnosa: nune80Kynbmypono2us, HaAyKd, COBPEMEHHAsl JUHSBUCTNUKA, NOHAMIUS,
JIUHSBOKYIbMYpEMA, — KyIbmypa,  A3bIK — KYAbmypsl,  KOHYenm,  MeKCMUIbHAs  OMmpacis,
JIUH2BOKYIbINYPHAS NAPaou2ma.

BASIC CONCEPTS OF LINGUOCULTUROLOGY AND CONCEPTS OF THE
TEXTILE INDUSTRY IN LINGUISTICS

SOLIEVA M.A.
c.ph.s., assistant professor of the Department of foreign languages, Khujand International
Institute.

Abstract. The properties of language are so unique that one can, in essence, speak of language
having not one but several structures, each of which could serve as the basis for the development of
a comprehensive linguistics. Language is a multidimensional phenomenon that arose in human
society: it is both a system and an anti-system, both an activity and a product of this activity, both a
spontaneously developing object and an ordered, self-regulating phenomenon, both arbitrary and
manufactured. By characterizing language in all its complexity from these opposing perspectives, its
very essence is revealed. Linguacultural studies, as a specialized field of science, has generated many
concepts that have been productive in modern linguistics: linguacultureme, language of culture,
cultural text, cultural context, subculture, linguacultural paradigm, precedent names of culture, key
names of culture, cultural universal, cultural competence, cultural inheritance, cultural traditions,
cultural process, cultural attitudes, and others. The conceptual apparatus of this science also includes
such terms as mentality, mentality, ritual, custom, cultural sphere, cultural type, civilization,
paganism, and several others.

Key words: linguoculturology, science, modern linguistics, concepts, linguacultureme, culture,
language of culture, concept, textile industry, lincuacultural paradigm.

JIMHrBOKYJIBTYPOJIOTHS KaK clieliagbHasi 00J1acTh HayKU OPOJIia HEMAJIO MPOIYKTUBHBIX B
COBPEMEHHOM JIMHIBUCTUKE IMOHATUH: JIMHIBOKYJIbTypeMa, SI3bIK KYJIBTYphl, KYJIbTYPHBIH TEKCT,
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KOHTEKCT KyJIbTYphl, CYOKYyJIbTYpa, JHMHIBOKYJbTypHas Napajurma, IpeleeHTHbE HMEHa
KYJBTYpHI, KJIIOUEBbIE MMEHA KYyJIbTYPBHI, KYJIbTypHAsl YHUBEPCAIHS, KyJIbTYpHas KOMIICTEHIIHS,
KyJIbTYpHOE Hacjiel0BaHHe, KyJIbTYpHbIE TPATULMU, KyJIbTYPHBIH MIpoIecc, KyJIbTYpHbIE YCTAHOBKU
U Japyrue. B NOHATHIHBIM anmapar HayKd BXOIST TaKKe€ M TaKMe TEPMHUHBI, KaK MEHTAJIUTET,
MEHTaJILHOCTh, PUTyas, 0ObIuai, cdepa KyJIbTYpbl, THI KYyJIbTYpPbI, IIUBHIM3ALUSA, S3bIYECTBO U
HEKOTOpBbIE JpyTHe.

Haubosnee BaxkHbIe IS TaHHON HayKe MOHATUS — 3TO T€, C OMOIIBIO KOTOPBIX MOKET OBbITH
IIPEJCTABICHA KyJIbTypHas MHQOPMAIMs B A3bIKOBBIX €IMHULAX: KYJbTYpHBIE CEMBbI, KyJIbTYPHBIN
(GOH, KyTbTYpHBIE KOHIIETITH ¥ KYJIbTYpHbIE KOHHOTAaIMH. [1, 58 c]

KynbrypHble ceMbl - Oosiee Menkue M 0ojee yHMBEpCAIbHBIE, YEM CJIOBO, CEMaHTUYECKHE
€IMHUIIBI, CEMaHTUYECKHE MpHU3HAaKH. Hampumep, y CIOB «TKaHb», «HUTBY, IIOJOTEHIIE» MOMXKHO
BBIJICIUTh TAKHE KYJIbTYpHBIE CEMbl: TKaHb — TEKCTHJIbHAs MaTepHs Ul LIUThS ONpEAEIeHHbIX
U3JENNN; HUTh — MPEeAMET AJS IIUThs; MOJIOTEHIE — TEKCTHIIHOE W3JeNne, MCIOoNb3yeMas s
BBITUPAHUS JIMLA U TeJa.

KynbrypHblii GOH - XapakTepuCTHKa HOMHUHATHBHBIX €IWHUI] (CIIOB M (pa3eosoru3MoB),
0003HAYaIOMIMX SBJICHUS COLMAIBHOMN JKU3HU U UCTOPUUYECKUE COOBITHS - MPOMaJl KaK IIBEJ MOJ
[TontaBoil, KpacHO-KOpUYHEBBIE (0 HaMOHAN-aTpuoTax Poccun).

JlBa BbIIIEOXapaKTEPU30BAaHHBIX BUAA KyJIbTYPHOIH MH(pOpMALMU JIOKAINU3YIOTCS B IEHOTATe,
OHHU CPAaBHUTEIHHO HETJIOXO U3yUYEeHBI IMHTBOCTPAHOBEACHHUEM.

KynbTypHble KOHIENTHI - UMEHa a0CTPaKTHBIX MOHATHH, OATOMY KyJIbTypHas MHpOpMaLus
3]1eCh MPHUKPEIUIAETCS K CHTHH(HKATY, T.€. TOHATHHHOMY SIPY.

KynbeTypHOE HacienoBaHue - nepeiadya KyJbTYPHBIX LIEHHOCTEH, MHPOpMaLuu, 3HaYMMO 115
KYJBTYPBI.

KynbTypHble TpaguLUU - COBOKYHNHOCTb HauOoyiee IIEHHBIX 3JEMEHTOB COLMAIbHOTO H
KYJIBTYPHOT'O HAaCIIE/IHS.

KynbTypHBIli mpomecc - B3aMMOAEWUCTBHE 3JEMEHTOB, IPHHAJICKALMX K CHCTEME
KyJbTYPHBIX sIBIEHUH. [2, 25 c]
KynbrypHOoe mpocTpaHcTBO - (¢opMa CyIIECTBOBAHUS KyJIbTYypbl B CO3HAaHUM €€

npeacraButened. KynabTypHOE DPOCTPAHCTBO COOTHOCMMO C KOTHHUTHBHBIM MPOCTPAHCTBOM
(MHOIUBUOYalbHBIM W KOJJICKTUBHBIM), H00 OHO (OpPMHUPYETCS COBOKYIMHOCTBIO BCEX
WHIVWBHUIYATbHBIX M KOJJIEKTMBHBIX TPOCTPAHCTB BCEX TNPEJICTABUTENCH MaHHOW KYJIbTYpPHO-
HAIMOHANBFHOW OOmHOCTH. Hampumep, pycckoe KyIbTypHOE MPOCTPAHCTBO, AHTIHICKOE
KYJIbTYPHOE ITPOCTPAHCTBO U JIp.

JIMHTBOKYJIBTYpHAsT MapajurMa — 3TO COBOKYITHOCTH SI3BIKOBBIX (JOPM, OTPayKaIOUINX
STHUYECKH, COLUHUAIBHO, HCTOPUYECKH, HAYYHO U T.J. JACTEPMUHHPOBAHHBIE KATErOpUHU
MHUPOBO33peHHUA. JIMHTBOKYIBTYpHAs MapaaurMa oObeIUHSIET KOHIENTHI, KaTerOpHalIbHbBIE CJIOBA,
MpENeICHTHRIE UMEHA KYJIBTYPBI U T.J. SI3BIKOBBIE (POPMBI — ITO OCHOBA MAPATUTMbI, KOTOPAsi KaK
OBl «IIPOIIUTA» 3HAYUMBIMU TIPEICTABICHUSIMH.

MeHTaJIbHOCTb SIBJSIETCSI MUPOCO3EPLIAHUEM B KaTErOpHsIX U (opMax pOAHOIO SI3bIKa, KOTOPHIE
COCIIMHSIOT B ce0€ MHTEIUICKTYaIbHbIE, TYXOBHBIE U BOJEBBIC KAUeCTBA HAIIMOHAIBHOTO XapaKTepa
B TUIIMYHBIX €ro0 MPOSABICHUAX. ENMHNUIIEH MEHTAIBHOCTH ITPU3HAETCS] KOHLENT JAaHHOM KYJIbTYPBI.

ITo A. . I'ypeBu1y, MEHTaTbHOCTh — 3TO CIIOCOO BUACHHUS MUPA, OHA OTHIOb HE UICHTUYHA
UJICOJIOTUH, UMEIOIIEH JeNI0 ¢ MPOJyMAaHHBIMH CHCTEMaMU MBICIH, U BO MHOTOM, MOXET OBITb,
TJIABHBIM, OCTaeTCsl HEMpOpedICKTUPOBAHHONW M JIOTHUECKH HE BBISBICHHOH. MEHTaIbHOCTh HE
¢dunocodpckue, HayyHbIe UM ICTETUYECKUE CUCTEMBI, @ TOT YPOBEHb OOIECTBEHHOI'O CO3HAHUS, Ha
KOTOPOM MBICJIb HE OTWICHEHA OT dMOLIUM, OT JIATEHTHBIX MPUBBIYEK U MPUEMOB co3HaHud. Utak,
MEHTAJIBHOCTH - TOT HE3PUMbII MUHIUMYM JyXOBHOT'O €UHEHHUS JIto/Iel, 6€3 KOTOPOro HEBO3MOKHA
opranu3zanus Jio6oro odmiecTBa. MEHTaTBHOCTh HApoOJa aKTyadH3HpPYyeTcs B HauOoJiee BasKHBIX
KYJIbTYPHBIX KOHIIENTaX si3bIKa. [3, 60 c]

MeHTanuTeT — 3TO KaTeropus, KOTOpas OTpakaeT BHYTPEHHIOK OpPraHU3alHuI0 U
nuddepeHIalui0 MEHTATbHOCTH, CKJIal yMa, CKIIaJ AYIIM HapoJa; MEHTAIUTEThl MPEICTABISIOT
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cO0OW ICUXOJIMHTBOMHTEIICKTBI, PAa3HOMACIITAOHBIX JIMHIBOKYJIBTYpHBIX oOmHocTei. Kaxk
MOKAa3bIBAET aHAIM3 HAYyYHOH JIUTEpaTyphl, 10l MEHTAUTETOM IMOHUMAIOT HEKOTOPYIO INIyOHUHHYIO
CTPYKTYpPY CO3HAHHsI, 3aBUCAIIYI0 OT COLMOKYJBTYPHBIX, S3BIKOBBIX, I€OrpapUUecKux U IpPyrux
(akTopoB. OCOOEHHOCTH HALIMOHAIBHBIX MEHTAIUTETOB MPOSIBIIAIOTCS TOJBLKO Ha YPOBHE SI3bIKOBOM,
HAMBHOM, HO HEe KoHUenTyanbHoU KapTuHbl Mupa (FO./[.Anpecsn, E.C.fIkoBneBa, O.A.KopHuios).
Kaxxnas 13 HUX 3TO yHUKaIbHOE CyOBEKTUBHOE IPECTaBICHHUE ACHCTBUTEIBHOCTH, BKIIIOYALOIEe B
ce0s1 00BEKThI KaK HETMOCPEACTBEHHON, TaK M OMOCPEAOBAHHON pealbHOCTH, K KOTOPOW OTHOCSTCS
pa3InyHble KOMIOHEHTBI KYJIbTYpPHI.

KynpTypHass Tpaguimuss ecTb HMHTETPAJbHOE  SIBICHHE, BBIPAXKAlOIIEe  COLUAIBHO
CTEPEOTUNIU3UPOBAHHBIA TPYNIOBOM OMNBIT, KOTOPBIM aKKyMyJUPYETCS W BOCHPOU3BOJIUTCS B
o01iecTse.

KynpTypHBIil pOHT — 3TO KOMIUIEKC 3HAHWUN, HEKOTOPBIN KPYro30p B 00J1acTH HAlIMOHATBHOM
Y MUPOBOM KYJIBTYPBI, KOTOPBIMH 00J1a/1a€T TUITMYHBIH MTPEICTaBUTEIb TOH MM WHON KyJIbTypbl. Ho
3TO HE MPUHAJICKHOCTD JIMYHOCTH, @ COBOKYITHOCTh TeX 0a30BBIX €IMHHULI, KOTOPbIE BKIIOYAIOTCS B
JAaHHYIO HAallMOHAJIBHYIO KYJIBTYpPY.

Tun KynbTypsl 3TO OJIHa W3 NEPBBIX THUIOJOTHM KyJIbTypbl mpemnoxeHa [lutupumom
COpOKUHBIM, PYCCKUM yUY€HBIM, KOTOPHBIA B 1922 1. 611 Beiciian u3 Poccun, nocemuicsa B CIIA u
CTaJ BBIJAIOIIUMCS COLMOJIOroM. OH BBIIETNII HECKOJIBKO TUITOB KYJIBTYP: UICALMOHHYIO KYJIbTYpY,
KOTOpasi B CBOEH OCHOBE SIBJISIETCS] PEJIMTMO3HOM; CEHCATUBHYIO KYJIBTYpPY - QHTHIIO] UCAl[MOHHOM
(HaumHast c¢ onoxu Bospoxnenus, 3To goMHMHHpYOmas B 3amagHoil EBpome KynbTypa);
UACATMCTUIECKYIO KYJIbTYPY, SBISIOIIYIOCS KYJIbTYpOH CMEIIAaHHOTO TUTIA, IEPEXOAHOM (HopMoii OT
OJIHOTO THIIA K JIpyromy (3T0 30JI0TOM BEK aHTHYHOH KyJIbTYpHhI, eBponeickas KynbTypa XII-XIV
BB.). THN KyJIbTypbl B 3HAUUTEIBHON Mepe (XOTSI M HE BCEI/1a) ONPEENAeT TUIl JMYHOCTH KaXJ10T0
u3 ee npeacraBurenei. [4, 55 ¢

S3bIK KyJnbTypbl - 3HAKOBas CYIIHOCTb, TOYHEE, CHUCTEMa 3HAKOB M HMX OTHOULICHMH,
MOCPEJICTBOM KOTOPOM yCTaHABIMBAETCS KOOPAMHAIMS IIEHHOCTHO-CMBICIOBBIX (QopM H
OpPraHM3YyIOTCS CYIIECTBYIOIIME WM BHOBb BO3HHUKAIOIIME MPECTaBICHUS, OOpas3bl, MOHATUS U
JIpPYTUE€ CMBICIOBBIE KOHCTPYKIMHU. [0 OTHOMIEHUIO K JIPYTMM 3THHYECKUM KYJIbTypaMm €€ S3bIK
MMOHUMAETCA KaK COBOKYMHOCTh BCEX 3HAKOBBIX CIIOCOOOB BepOalbHOM U HEBEepOaTHHOU
KOMMYHHKAIIMN, KOTOpble OOBEKTUBHUPYIOT CHEeUU(UKY KyJIbTypbl 3THOCA W OTPaXKalOT ee
B3aMMO/JICHCTBUE C KYJIbTYpaMH IPYTUX STHOCOB.

VY CTaHOBKHM KYJBTYPBl — 3TO CBOETO POJA UAEAIBI, B COOTBETCTBUU C KOTOPBIMH JIMYHOCTb
KBATU(UIIUPYETCST KaK «JOCTOWHAs/HeMOCTOMHas». BripabaThIBaroTCS OHM HAa MPOTHKCHUH
HCTOPUYECKOTO ITyTH, MPOXOAMMOIO HApOAOM, KOTOPBIA OTKJIAAbIBAETCS B COLMAIBHOW NMaMATU U
¢dbopmupyer yctaHoBkH. [IoMuMoO mpouero Hac OTIMYAIOT OT JKUBOTHBIX IPABHJIA U YCTAHOBKH, O
KOTOPBIX MBI JIOTOBOPHJIUCH APYr ¢ ApyroM. VIMEHHO OHM OTHENAIOT Hac OT OE3AHBI Xaoca,
YHOPSA0YUBAIOT HAILy )KU3Hb, I03TOMY UX HYXKHO COOIIOAATh.

YcTaHoBKU KyIbTypbl, ¢ Touku 3peHus B.H.Tenust, He MOryT OBITh CTOJIb e OOJUTraTOpHBI
(o0s13aTesbHbBI), KaK, HAIPUMeEp, S3bIKOBbIE HOPMBL. K HallMOHAIBHON KyJIbType OTHOCUTCS BCE, YTO
UHTEPIPETUPYEMO B TEPMHMHAX LEHHOCTHBIX YCTAHOBOK, «IPECKUMLIMH (BBIPaKEHUIH) HapOIHOU
myapoctiy (mo B.H.Tenus).

KynbTypHbI€ IEHHOCTH BBIIOJIHSAIOT CaMble pa3Hble (PYHKIIMHM B MEXaHU3MAaX KU3HHU YEJIOBEKa:
KOOPJAMHHPYIOLIYI0 MEXy YEJIOBEKOM U MUPOM MPUPOJBI, CTUMYIHPYIOLLYIO, PETYIUPYIOIIYI0 U
ap. B akcuonoruu cymecTByeT MHOTO KiaccH(UKalUil IGHHOCTEH, Cpei KOTOPBIX BBIACISIOTCS
LIEHHOCTH a0COJIIOTHBIE, WJIM BEYHBIE, OOLIECTBEHHBIC, JTUUYHOCTHbIE, [IEHHOCTH OHOJIOrHYECKOro
BBDKHMBAHMS U T.J. YeloBEK HE TOJIBKO MO3HAET MHMP, HO U OLEHUBAET €0 C TOYKH 3PEHMs HX
3HAYUMOCTU [UIsl YJOBJIETBOPEHHS CBOUX MOTpeOHOCTEH. SI3pikoBasi MHPOpMAIUS O CHCTEME
LEHHOCTEW CBUIETEBCTBYET 00 OCOOCHHOCTSIX MHUPOBOCTIPUSTHS HApOAA.

CyOKynbTypa - BTOPOCTEIEHHAsI, TIOAUYMHEHHAs KyJIbTypHas cucTeMa (HalpuMep, MOJIOIexKHAas
CyOKyJbTYypa U T. I1.).

KiroueBbIMHM KOHIIENITAMH KYJIBTYphl MBI Ha3blBaeéM OOYCJIOBJIEHHBIE €10 si/iepHble (6a30BbIC)
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€IMHUIBl KapTUHBI MHUpA, OOJajarollue 3K3UCTCHLUUAIBHOW 3HAYMMOCTBIO KakK JJIsl OTAEIbHOMN
SI3BIKOBOM JIMYHOCTH, TaK U JIJISl TUHTBOKYJIBTYPHOTO cooO1iecTBa B 11esioM. K KiltoueBbIM KOHIIENTaM
KYJIBTYpbl OTHOCSTCS Takhe aOCTpaKkTHbIE UMEHAa, KaK COBECThb, CyAb0a, BOJIS, J0JISA, I'PeX, 3aKOH,
cB000/1a, MHTEJUITMTEHIINSA, POJIMHA U T. 1. |5, 85 c]

Konuentsl, no 3ameuanuto J[.C.JIuxaueBa, BO3HUKAIOT B CO3HAHUU YEJIOBEKA HE TOJIBKO KaK
HaMEKH Ha BO3MOXKHBIC 3HA4YCHMs, HO M KaK OTKJIMKH Ha INPEIIICCTBYIOUIMM S3bIKOBOW OIBIT
YEJIOBEKA B LIEJIOM IMOITUYECKUM, TPO3aNYECKUN, HAYYHbIN, COLIMAJIbHBINA, HCTOPUYECKHUN U T. II.

Cunraercs,, 4TO JKM3Hb YEJIOBEKa HEBO3MOXHA 0e3 MHIIM, XKWibi U ofexasl. [locnennss
[IPEUMYILIECTBEHHO COCTOUT M3 TEKCTWIBHBIX MaTepuanoB. llopTbepsl, 3aHaBECKH, IOCTEIBHOE
Oenbe, MOKpbIBAJIA, MOJOTEHIA, CKATEPTH U Cal(ETKH, KOBPbl M HAIOJBHBIC MOKPBITUS, TpPHU-
KOTa)KHbIE M3/I€JIUsl U HETKAHblE MaTepUabl, IIHYPKH, IIIAaraTbl U MHOTOE, MHOTO€ APYyroe — BCE
3TO TEKCTHJIbHBIE MaTepHUalibl, 0€3 KOTOPBIX KU3Hb COBPEMEHHOTO Y€JI0BEKA HEBO3MOXHA U KOTOphIE
BO MHOT'OM JIEJIAIOT 3Ty KU3Hb KOM(OPTHOHN M MPUBJIEKATETHLHOM.

[Tpu GumxaiinieM aHanu3e KOHLENTOB BBISICHAETCS, YTO KyJIbTypHOCTEHU(UYHBIX KOHILIEIITOB
B JIIOOOM $I3BIKE U OTPACIU HAYKH 3HAYUTEIBHO OOJIbIIIE, YeM Ka)XeTCsl Ha epBhIi B3rsa. Hampumep,
KyJbTYpHO-CIIELU(UYHBIM MOXKHO CUUTaTh TaKKe KOHLENTHl TEKCTWIBHOW TEPMUHOJIOIMU
Kauiemup, XJ10n0K, J1éH. ITH KOHIIETITHI JJIs1 OOBIYHOTO HApO/ia CYUTAIOTCS KaK: KalleMHUp — IIEPCTh
KMBOTHOTO IPOUCXOKIECHUS, XJIONIOK — PACTEHUE, JIEH- PACTCHHE, HO B TEKCTHIILHOW TEPMHUHOJIOTMH
3TH KOHIIENTHI ABJISAIOTCSA HATYPAJIbHBIMU BOJIOKHAMU PACTUTEIBHOTO U )KUBOTHOT'O ITPOUCXOXKICHHUS.

KiroueBple KOHLENTHI KYJIBTYpPbl 3aHUMAIOT BaKHOE IMOJIOKEHHUE B KOJIJIEKTUBHOM SI3BIKOBOM
CO3HAaHWHU, a TOTOMY HUX HCCIIEIOBAaHUE CTAaHOBUTCS YpPE3BBIYAWHO aKTyaJbHOH MPOOIEMON.
JloKa3aTeNnbCTBOM TOMY CITYKUT MOSIBJIEHUE CIIOBApPEU BaKHEHINX KOHILIENITOB KYJIBTYPbI, OTHON U3
nepBbIX paboT B 3TOM HampasiieHuu siisercs cioBapb 0. C. CrenanoBa «KoHcranTtel: CioBapb
pycckoii KynbTyps» (M., 1997).

KynbrypHass KOHHOTamust — OSTO HWHTEpHpeTanus ICHOTATUBHOTO WM 0Opa3Ho-
MOTHBUPOBAaHHOI'O aCMEKTOB 3HAUYEHUS B KAaTErOpusAX KyJbTypbl. DTOT TepMUH ObUT BBeneH B. H.
Tenusa B 1993 r.

JIMHrBOKy/bTypeMa TEpMHUH, BBeleHHbIH B. B. BopoObeBbIM. 3OTO KOMILIEKCHAs
MEXYpPOBHEBasi ~ €QMHMIIA, KOTOpas NPEACTaBIsSeT CcOOOW  JHANEKTHUECKOe  €JUHCTBO
JIMHTBUCTUYECKOTO U 3KCTPAJIMHIBUCTUYECKOTO (MMOHATUHHOIO WM MPEIMETHOro) cojepkanus. B
nonumanuu B. B. Bopo6beBa, TMHIBOKYJIbTypeMa €CTh COBOKYITHOCTh (POPMBI SI3bIKOBOT'O 3HAKA, €TO
COJlep)KaHUs M KyJBTYpPHOIO CMBIC/IA, CONPOBOXKIAIOLIETO 3TOT 3HAK. BakHoe 3HaueHue s
MOHMMAHUS  JIMHTBOKYJIBTY-PEMbl OH  HOpHUJAeT TIyOMHHOMY  CMBICIY, HOTEHIHAIbHO
IIPUCYTCTBYIOIIEMY B 3HAUEHUU KaK JIEMEHT €ro coieprkaHus. J[aHHBI TEpPMHUH NIPECTaBISIETCA
HaM BecbMa TYMaHHBIM, KOO B HEM HE PAacKpbIBAIOTCS MEXaHU3MbI TOTO, TJ€ U KaK MPUKPEIUIsieTCs
KyJIbTypHast UH(pOpMaIHs B S3bIKOBOM 3HAKE, KAK OHA «paboTaeT» B A3bIKE, & YKa3bIBACTCS JIUIIb HA
(hakT ee HAIMYMS B SI3BIKOBOM 3HAKE, YTO M3BECTHO eIie co BpeMmeH B. ['ymbomnpaTa.

BaxxHelmmii MCTOYHMK KyJbTYPHOM MapKHUPOBAaHHOCTH — 3TO BOBJIEYEHHOCTb S3BIKOBBIX
€/IMHUIL] B OIIPEJICJIEHHBIN TUII JUCKYypca (TekcTa). B aTol CBsI3U PeICTaBIAIOT MHTEPEC T MOHATHS,
KOTOpBIE UMEIOT HENOCPECTBEHHOE OTHOIIECHUE K JIMHIBOKYJIBTYPHOMY aHanu3y Tekcta. [Ipexne
BCEr0 3TO KYJIbTYPHbIE YHUBEPCAIUU. DTO OOLIME JUIsl BCEX KYJIBTYP 3JEMEHThl (HaIW4Me sA3bIKa,
M3rOTOBJICHHE OPYAMN TpyAa, MUQBI, TaHUBl U T.A.), KOTOPbIE MBI IMOHMMAaeM KakK Ba)KHBIC IJIS
KyJbTYpbl W TpajuLUU (QpParMeHThl AECUCTBUTEIBHOCTH, IPEJCTABICHHBIE B XYIOXKECTBEHHOM
Tekcre. Kak mpaBuiio, OHM COCTaBIISAIOT OCHOBY MIEOJOTMYECKUX IITaMIIOB 3M0XH. [6, 90 c]

Jlesio B TOM, YTO B JIMHI'BUCTHKE U3BECTHBI SI3BIKOBBIEC U KOHLENTyaabHble yHUBEpcanuu. K.C.
Kuproxun B cBoéM yueOHUKe «TeKCTHIIbHOE MAaTepUOIOBEICHUE) BBIIACIUII LIEJIbIH psiJ] TEKCTUIBHBIX
KOHLENTOB, KOTOPBIE SIBIAIOTCA JIEKCHUYECKUMH YHMBEPCAIUSAMHU B TEKCTHIBHOW TEPMHUHOJIOTHU:
KOHCKHI BOJIOC, JUKYT, MOJaJl, MOXep, HEWIOH, padusi, paMu, IIENK, CU3alb, BUCKO3a, IIEPCTh,
aHropa, anenaka, agerar M T.J. KoHUenTyalbHblE yHHMBEpPCAIMM, a TOYHEE, UX BaKHEWIINE
KOMOMHAIIMM 3TO M €CTh KYJIbTYpHbIE yHUBepcaianu. A. BexOurkas numet: «UToObl MOMBICIUTH
YTO-TO, HAM HYXKHO HEYTO OoJiblllee, YeM "KOHLENThI"': HaM HY>KHbl OCMBICICHHbIE KOMOWHAIUU
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KOHLIETITOB». BHEcCeHbl 3HaYMMble KOPPEKTUBBI B TEOPHUIO JIMHIBUCTUYECKOW OTHOCUTEIBHOCTH
Cenmpa-Yopda. Bo-niepBbix, HENb3s yTBEPKIATh, UYTO CHCTEMBI BUJICHUS MUPA, MPEIOCTABISIEMbIC
pa3HBIMH SI3BIKAMHU, HECOTIOCTABUMBI, BO-BTOPHIX, BBISABICHHBIC HAIIMOHAIBHO-CIEIIU(PUIHbIE
KOHILIENITHl CONOCTaBMMBI B TOM Mepe, B KaKOH OHM IEPEBOAUMBI HA SA3BIK «CEMaHTHYECKUX
MPUMHUTUBOBY. Kax bl s3bIK, 00pa3yeT COOCTBEHHYIO «CEMAaHTHUECKYIO BCEICHHYIO». «SI3BIKOBBIE
U KyJbTYPHBIE CHCTEMBI B OIPOMHOM CTENEHM OTJIMYAKOTCS APYr OT Jpyra, HO CYIIECTBYIOT
CEMAaHTUYECKHUE M JICKCHYECKHE YHHBEPCAJIHMM, YKa3bIBalOIIME HAa OOIIMN MOHATUHHBIA Oa3zuc, Ha
KOTOPOM OCHOBBIBAIOTCSl YEJIOBEUECKUM $3bIK, MBIIUIEHUE W KyJIbTypa» JIMHIBOKyIbTypHas
YHHUBEpPCAIUs MOXKET OBITh MpEICTaBICHAa KaK OJHUM CJIIOBOM, TaK W IIEJIBIMH BBIPQKCHUSMH,
CO3AIONIMMU SJIPO KYJIbTypHOTO 00pasa. [7, 50 c]

B 3akimioueHWM HYXHO OTMETHTHh YTO BaXKHEHIIMM OOBEKTOM JIMHTBHCTUYECKOW HAyKH
SBIIAETCA A3BIK, HO TEHEpb K HEMY Yy4€HbIe MOIXOAAT C MHBIX MOo3uLUi. be3 oOpaiieHus K si3bIKy
HENb3s HAACATHhCS IMOHATh CYTh TaKUX CIIOCOOHOCTEW 4YeNOBEKa, KAaK BOCHPUATHE, YCBOCHUE H
00paboTKa A3pIKOBOM MH(OpMAIH, TUTAHUPOBAHKE, PEIICHUE IPOOJIeM, pacCyKIeHNue, Hay4YeHHE, a
TaKkke MpuoOpeTeHne, NMPeACTaBICHNE U HCIONb30BaHue 3HaHUU. Clie0BaTeNbHO, CEroAHAIIHUN
MOJIXOJT K M3YUEHHIO S13bIKa HACTOJBKO CIIOKEH M CEPhE3EH, YTO MOKET KBAJTU(PHUIIMPOBATHCS B Kade-
CTBE MEXKJIUCUUIUTMHAPHON JIMHTBUCTUYECKOW HAyKH, OOBEAMHSIONEH YCWINS JIMHTBUCTOB,
¢bunmocodoB, TCUXOJOTOB, HEHUPODU3UOIOTOB) KYJIBTYPOJOTOB, CICHHAINCTOB B O00JACTH
HCKYCCTBEHHOTO MHTEJUIEKTa U JIp.
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Abstract. The rapid advancement of Artificial Intelligence (Al) is transforming modern
approaches to language education. Intelligent conversational agents, adaptive tutoring systems, and
Al-supported mobile applications are now widely used in both English and Kazakh language
instruction. This paper critically explores the pedagogical opportunities and systemic challenges
involved in integrating Al and chatbots into language teaching in Kazakhstan. It pays particular
attention to teacher readiness, technological infrastructure, ethical issues, and the wider educational
implications of Al-mediated learning. The analysis indicates that although Al offers considerable
potential to enhance learner engagement and instructional efficiency, its effective and sustainable
adoption requires the development of digital competence, evidence-based pedagogical decision-
making, and culturally relevant educational frameworks.

Keywords: Artificial Intelligence (Al); Chatbots, Language Teaching; Digital Pedagogy,
Bilingual Education; Kazakhstan, Teacher Competence; Educational Technology, Personalized
Learning; Ethical Issues; Al Integration; TPACK,; Constructivism; Digital Literacy;
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1. Introduction

The ongoing digital transformation of global education has stimulated a paradigm shift toward
intelligent, technology-enhanced learning environments. As Artificial Intelligence (AI) becomes
increasingly embedded in educational systems, schools and universities are rethinking traditional
methods of language teaching. Al-driven tools—such as ChatGPT, Grammarly, Duolingo Max, and
ELSA Speak—provide educators with unprecedented opportunities to design interactive, adaptive,
and learner-centered instructional experiences. These tools not only automate routine tasks but also
offer real-time feedback, personalized language practice, and data-driven insights that can
significantly enrich the learning process.

In Kazakhstan, where bilingual (Kazakh—English) education is a national priority, the
integration of Al technologies holds particular promise. Al-supported platforms can improve learners'
linguistic accuracy, facilitate translanguaging practices, and foster intercultural communication skills
essential for participation in a globalized world. They also support diverse learning needs by offering
differentiated instruction and flexible learning pathways. However, despite these opportunities, the
adoption of Al in Kazakhstani educational institutions remains uneven. Teachers often report
insufficient digital readiness, limited exposure to Al-based pedagogical strategies, and a lack of
institutional support. Concerns related to data privacy, algorithmic bias, and academic integrity also
contribute to cautious or inconsistent implementation.

International organizations, including UNESCO (2024), emphasize that Al can enhance
inclusivity, efficiency, and personalization in education. At the same time, they highlight the
importance of responsible use, ethical guidelines, and teacher capacity-building. Aligning with these
global trends, the Ministry of Science and Higher Education of Kazakhstan has increasingly
acknowledged the need to strengthen digital and Al literacy among pre-service and in-service
teachers. This national focus underscores the growing recognition that effective Al integration
depends not only on technological infrastructure but also on the pedagogical preparedness and critical
awareness of educators.

2. Theoretical Framework

2.1. Technological Pedagogical Content Knowledge (TPACK)
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The Technological Pedagogical Content Knowledge (TPACK) framework provides an essential
conceptual foundation for examining how teachers integrate technology into instruction. Developed
by Mishra and Koehler (2006), TACK expands Shulman’s original notion of pedagogical content
knowledge (PCK) by adding a technological dimension, emphasizing that effective teaching with
digital tools requires the intersection of three knowledge domains: technology, pedagogy, and
content.

In the context of language education, TPACK highlights that teachers must understand not only
linguistic content (grammar, vocabulary, pronunciation, communicative skills) and pedagogical
strategies (task-based learning, communicative approaches, scaffolding), but also the functional
affordances of technological tools. Al-powered applications such as chatbots, automated writing
evaluators, and pronunciation software bring new possibilities for feedback, personalization, and
simulation of real-life communication. However, their effective use depends on a teacher’s ability to
evaluate which tool aligns with specific learning objectives, how it enhances student engagement,
and whether it supports deeper language development.

Furthermore, TPACK posits that technology integration should not be limited to superficial
applications such as automatic correction, translation, or drill-based exercises. Instead, teachers must
be able to adapt and re-purpose Al tools to create meaningful communicative tasks, promote
interaction, and foster higher-order thinking. For example, an Al chatbot can be used not simply to
answer student questions, but to design role-play activities, generate authentic dialogues, or support
reflective learning through feedback analysis.

The TPACK framework is particularly relevant for Kazakhstan, where teachers are still
developing confidence in digital pedagogy. Many educators lack formal training in Al-supported
instruction and struggle to determine when and how to use tools like ChatGPT or Duolingo Max in
alignment with curricular goals. Strengthening teachers’ TPACK competence is therefore crucial for
ensuring that Al is used purposefully, ethically, and pedagogically soundly within bilingual (Kazakh—
English) language classrooms.

2.2. Constructivist Learning Theory

Constructivist Learning Theory, grounded in the works of Vygotsky, Piaget, and Bruner, argues
that learners actively construct meaning through social interaction, problem-solving, and reflective
engagement with new information. Rather than receiving knowledge passively, students build
understanding by connecting new concepts to their existing linguistic and cognitive frameworks. In
language education, constructivism emphasizes authentic communication, learner autonomy, and co-
construction of meaning within real or simulated contexts.

Al-powered systems, particularly conversational chatbots and adaptive learning applications,
naturally align with constructivist principles. These tools create interactive, dialogic learning
environments where students can test hypotheses about language, negotiate meaning, and receive
immediate, personalized feedback. For example, a chatbot can simulate a communicative partner,
enabling learners to practice conversational strategies, refine pronunciation, and explore alternative
phrasing in a low-pressure environment. This mirrors Vygotsky’s concept of the Zone of Proximal
Development (ZPD), where learning is optimized through guided support.

Moreover, Al systems promote metacognitive development by providing learners with
individualized performance data, error patterns, and reflective prompts. Such features encourage
students to analyze their own linguistic strengths and weaknesses, monitor their progress, and adjust
their learning strategies accordingly. Al-driven tasks—including dialogue simulations, interactive
problem-solving activities, and adaptive quizzes—encourage deeper cognitive engagement, which
supports the development of critical thinking, creativity, and communicative competence.

Within the Kazakhstani context, constructivism is particularly relevant because Al tools can
supplement traditional teacher-centered practices and promote greater learner autonomy. In
multilingual classrooms, Al supports translanguaging practices by allowing learners to draw on all
their linguistic resources when constructing new knowledge. Thus, the integration of Al into language
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instruction has the potential to shift classroom dynamics toward more student-centered, inquiry-
based, and reflective learning consistent with constructivist principles.

3. Opportunities of AI and Chatbots in Language Teaching

e The rapid integration of Artificial Intelligence into educational settings has created a wide
range of opportunities for enhancing language teaching and learning. Al-driven applications,
intelligent tutoring systems, and conversational chatbots offer affordances that traditional methods
cannot easily provide. In the context of English and Kazakh language education in Kazakhstan, these
tools can significantly enrich instructional practices and improve learners’ linguistic, cognitive, and
socio-cultural development. The following subsections outline the major opportunities associated
with Al integration.

3.1. Personalized and Adaptive Learning

e One of the most significant advantages of Al in language teaching is its capacity to deliver
personalized, data-driven instruction. Al systems can analyze learner behavior, track progress,
identify errors, and adjust tasks according to individual proficiency levels. This approach aligns with
differentiated instruction principles and supports diverse learning styles.

e For example, pronunciation tools such as ELSA Speak and YouGlish utilize acoustic
modeling and machine learning to analyze users’ speech patterns and provide tailored corrections.
Similarly, writing assistants like Grammarly and ChatGPT can highlight individual grammatical
issues, suggest rephrasing strategies, and adapt explanations based on user performance. For
Kazakhstani learners, such personalization can bridge gaps in instructional time, support independent
learning, and offer additional practice beyond the classroom.

3.2. Increased Motivation and Learner Engagement

o Al-driven platforms often employ gamification, real-time feedback, and interactive interfaces
that significantly enhance student engagement. Tools such as Duolingo Max or Memrise Max
integrate elements like progress levels, rewards, and adaptive challenges that stimulate motivation
and persistence.

 Research demonstrates that immediate feedback is a powerful motivator, encouraging learners
to take risks, experiment with language, and view mistakes as learning opportunities. Chatbots
provide safe, judgment-free spaces where learners can practice speaking or writing without the fear
of embarrassment. This increased engagement is particularly beneficial in Kazakhstan, where many
learners feel hesitant to use English or Kazakh orally due to anxiety or lack of confidence.

3.3. Support for Bilingual and Multilingual Education

e Al tools can play an important role in multilingual contexts such as Kazakhstan, where
Kazakh, Russian, and English frequently intersect. Al-based translators, bilingual dictionaries, and
phrase generators support translanguaging practices, allowing students to draw on all linguistic
resources to construct meaning.

« Chatbots that can switch between languages—or explain concepts using multiple languages—
facilitate cross-linguistic comparisons and deepen understanding of grammar and vocabulary. Al can
also assist teachers in creating bilingual glossaries, generating comparative grammar exercises, or
designing culturally relevant materials that balance Kazakh and English language use.

3.4. Enhanced Teacher Efficiency and Creativity

Al tools can significantly reduce teachers’ workload by automating routine tasks such as
grading, generating practice activities, or creating reading passages. Tools like ChatGPT allow
educators to produce lesson plans, quizzes, communicative tasks, or role-play dialogues within
minutes. This efficiency enables teachers to devote more time to higher-level pedagogical tasks such
as feedback, differentiation, and classroom interaction.

e In Kazakhstan, where many teachers handle large classes and heavy administrative
responsibilities, Al can support more efficient planning and improve the quality of instructional
materials. Furthermore, Al can stimulate creativity by offering new teaching ideas, interactive task
designs, or authentic language examples drawn from global corpora.

3.5. Real-Time Feedback and Continuous Assessment
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o Al systems provide instant corrective feedback on pronunciation, grammar, spelling,
intonation, and vocabulary use. Continuous assessment through Al tools allows teachers to monitor
learning progress more accurately and identify specific areas requiring support. Chatbots can serve
as virtual tutors that offer hints, explanations, and practice opportunities outside of class hours,
extending learning beyond the classroom.

« Real-time feedback is especially useful for learners in rural areas of Kazakhstan, who may not
have frequent access to language experts or additional tutoring resources.

3.6. Authentic Communication and Simulation of Real Contexts

e Al conversational agents can simulate real-life communicative scenarios such as ordering
food, traveling, interviewing, or participating in casual conversations. These simulations allow
learners to practice functional language in a safe, controlled environment that mirrors real-world use.

e For Kazakhstani learners with limited exposure to English-speaking environments, such
simulations provide valuable opportunities to build communicative competence, pragmatics, and
fluency.

3.7. Accessibility and Inclusivity

Al enhances accessibility for learners with disabilities by offering speech-to-text tools, audio
feedback, adjustable difficulty levels, and multilingual explanations. Learners who may struggle with
traditional classroom-based learning can benefit from Al’s individualized and flexible support. This
is particularly important for building an inclusive education system in Kazakhstan.

4. Challenges in the Kazakhstani Context

e Although AT and chatbots present substantial opportunities for enhancing language education,
several challenges hinder their widespread and effective adoption within Kazakhstan’s educational
system. These challenges relate not only to technological readiness but also to cultural, ethical, and
pedagogical considerations that shape the ways in which Al can be meaningfully integrated into

e bilingual (Kazakh—English) language teaching.

4.1. Digital Literacy and Teacher Readiness

« Despite the increasing visibility of Al tools, many teachers still lack the digital competence
necessary to incorporate them effectively into everyday instruction. For Al-supported pedagogy to be
successful, educators require a combination of technical skills, pedagogical decision-making abilities,
and an understanding of how Al can support language development. However, as Abiltayeva et al.
(2025) note, pre-service teachers in Kazakhstan often receive minimal formal training in digital
pedagogy, which results in limited confidence when using Al tools such as ChatGPT, automated
feedback systems, or pronunciation platforms.

 Additionally, older or rural teachers may face barriers related to technological anxiety or
unfamiliarity with digital tools. Without systematic, long-term professional development programs
focused on Al literacy, many educators risk applying Al tools superficially or avoiding them entirely,
which reduces their pedagogical value.

4.2. Ethical, Cultural, and Linguistic Concerns

e The integration of Al raises a number of ethical and cultural challenges that must be addressed
to ensure responsible implementation. Issues related to data privacy, data storage, and algorithmic
transparency are central concerns, particularly when Al applications collect large amounts of
student-generated data. Many schools lack clear institutional guidelines about how such data should
be managed, raising fears of misuse or unauthorized access.

e Culturally, most Al systems are trained predominantly on English-language data from
Western contexts. As a result, these tools may not fully account for Kazakh cultural norms,
communication styles, or linguistic structures. This can lead to culturally inappropriate examples,
inaccurate translations, or feedback that does not align with Kazakh linguistic reality. Such biases
may reinforce linguistic inequalities or limit the relevance of Al tools for Kazakhstani learners.

4.3. Technological Infrastructure and Accessibility

« Kazakhstan faces significant disparities in technological infrastructure between urban centers
and rural regions. While cities like Astana and Almaty generally have strong internet connectivity
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and access to modern digital devices, many rural schools still struggle with unstable networks,
outdated hardware, and insufficient technical support.

 The effectiveness of Al tools depends heavily on reliable internet access, high-performing
devices, and updated software. When these conditions are not met, students and teachers cannot fully
benefit from Al-enhanced learning environments. This digital divide risks widening educational
inequalities, particularly for learners from remote or low-income communities who may already face
limited access to language-learning resources.

[ ]

4.4. Pedagogical Limitations

 Although Al offers advanced technological capabilities, it cannot replicate essential human
qualities necessary for effective language teaching. Al systems lack emotional intelligence, empathy,
and the ability to interpret subtle cultural cues or social dynamics within the classroom. They also
cannot replace the role of the teacher in fostering motivation, building rapport, or supporting learners
through complex emotional or cognitive challenges.

e Furthermore, overreliance on Al tools may lead to passive rather than active learning if
students begin to depend on automated answers or translations instead of developing their own
linguistic reasoning. For this reason, Al must be viewed not as a replacement for teachers but as an
additional pedagogical tool that complements professional expertise. Effective integration requires
careful monitoring, critical reflection, and thoughtful instructional design to ensure that Al enhances
rather than diminishes the human element of teaching.

5. Recommendations

The successful integration of Al and chatbots into language education in Kazakhstan requires
a coordinated and strategic approach. Based on the challenges identified, the following
recommendations aim to support sustainable, ethical, and culturally appropriate implementation of
Al tools in both English and Kazakh language teaching.

1. Strengthening Teacher Training and Professional Development

To empower educators to use Al tools effectively, teacher preparation programs and in-service
training must prioritize Al literacy. This includes:

e training on the pedagogical applications of Al (e.g., chatbot-assisted speaking tasks,
automated writing feedback, adaptive pronunciation tools);

e modules on data ethics, academic integrity, and the limitations of Al-generated content;

e hands-on workshops where teachers can practice integrating Al into lesson planning,
assessment, and classroom activities.

Developing teachers’ digital confidence is especially important in Kazakhstan, where many
educators report insufficient exposure to modern educational technologies. Long-term, continuous
professional development—rather than one-time training—will help teachers build the competence
needed to make informed, pedagogically sound decisions about Al use.

2. Developing Culturally Relevant Al Tools

There is a growing need for Al applications that are aligned with Kazakh linguistic structures,
cultural norms, and educational goals. Most commercial Al tools are trained on English-language
corpora and reflect Western cultural assumptions, which may limit their relevance in local
classrooms. Therefore:

Al developers should collaborate with Kazakh linguists and educators to build bilingual or
multilingual chatbots that support Kazakh—English learning;

e educational content within Al platforms should include Kazakh cultural references, local
examples, and region-specific topics;

e language models should be adapted to accurately represent Kazakh phonetics, morphology,
and syntax to avoid reinforcing linguistic bias.

Such localized Al systems would enhance cultural authenticity and improve learners’
engagement by reflecting their own sociolinguistic environment.

3. Establishing Ethical and Regulatory Guidelines
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The adoption of Al in education must be accompanied by clear national policies that address
ethical concerns. These guidelines should include:

« standards for the collection, storage, and protection of student data;

e regulations ensuring transparency in how Al tools process and analyze learner information;

» measures to prevent academic dishonesty and overreliance on Al-generated content;

« frameworks for evaluating the safety, reliability, and pedagogical appropriateness of Al tools
before implementation in schools and universities.

By creating a strong regulatory framework, Kazakhstan can ensure that Al is used responsibly
and that student rights and privacy are protected.

4. Promoting Research and Cross-Sector Collaboration

Effective Al integration requires cooperation across multiple sectors. Partnerships between
universities, EdTech companies, schools, and government institutions can support:

« empirical research on how Al tools impact bilingual and multilingual learning in Kazakhstan;

« the development of pilot programs or experimental classrooms where new Al-based teaching
models can be tested;

e knowledge exchange between researchers, software developers, and educators;

e state-supported initiatives to introduce localized Al tools in rural and underserved regions.

Such collaboration will not only accelerate innovation but also ensure that Al solutions are
grounded in pedagogical evidence and aligned with national education priorities.

Conclusion

e Al and chatbots hold substantial transformative potential for language education in
Kazakhstan by enabling more interactive, personalized, and efficient learning environments. These
technologies offer opportunities to enhance learner autonomy, support bilingual practices, and
provide continuous, data-informed feedback that can accelerate language development. However,
their successful integration requires a balanced and strategic approach that addresses several critical
factors, including teacher preparedness, ethical considerations, cultural relevance, and infrastructural
disparities across urban and rural regions.

« Strengthening digital competence and fostering critical Al awareness among educators will
be essential for unlocking the full pedagogical value of Al in bilingual language teaching. This
includes equipping teachers with the skills needed to evaluate Al tools critically, integrate them
meaningfully into curricular goals, and guide students toward responsible and reflective use of digital
resources.

e Ultimately, Al should be viewed not as a replacement for human educators, but as a
complementary tool that enhances, enriches, and supports the teaching and learning process. When
implemented thoughtfully and ethically, Al has the potential to contribute significantly to the
modernization of Kazakhstan’s language education system and to prepare learners for active
participation in an increasingly digital and multilingual world.
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IMAPAJIOKC B XYI[O)KECTBEHHOI?'I CUCTEME JAPAMBbI A.H. OCTPOBCKOI'O
«I'PO3A»

CBUIOBA HATAJIbSA BACUJIBEBHA
Honent kadenpsl «Pycckuii s3bIK 1 IMTepaTypa», Tapa3ckuii yauBepcureT uM. M. X.
Hynatu, Kazaxcran

ABJIPAXMAH I'YJIHAP KABBIJIKAJIBIMKbI3bI
[Tpodeccop kadenprl «Pycckuii a3k U auTEpaTypa», Tapasckuil ynusepcuret um. M.X.
Hynatu, Kazaxcran

Aunomauus. B cmamve npedocmasnen unmepnpemayuonHvill avanuz opamel A.H.
Ocmposckoeo 6 acnekme NOIMUKU Napaookca. B xode ananumuyeckoeo uccinedoganust 0bvi10
0OHAPYIICEHO, UMO XYO0IUCECMBEHHbII NAPAOOKC OPAMbl CKAAObIBACMCs U3 NAPAOOKCA 3A2/1AB8Us.
(Hazeana He uMeHeM MpasuvyecKol 2epouHu), napaodokca Kougaukma (0eoesepue He podicoaem
BHYMPEHHU KOHGAUKM), NApaooKca npocmpancmea (bezepanuunvie npocmopvl — 3aKPblMOCHb
KYyneuecko2o 0omMa — 6e32paHutHoCmy 2y our,).

Knwoueevte cnosa: peuesoii napadoxc, Hepeuegoll NApAdOKC, CMbICI080€ NpOmusopedue,
08oegepue, XpOHOMON.

[Tapagokc u3yyaercs B pasHbIX OTpacisiX HAy4HOro 3HaHUS — B (uiocoduu, NcUxosioruy,
JIMHTBUCTUKE, JIATEepaTypoBeleHUn. Ilapagokcy maroTCs caMble pPa3HbBIE ONpENECICHUS: OT
JJIEMEHTAPHBIX 10 CJIOKHBIX.

OnHO U3 caMbIX IPOCTBIX ONPEAEIIEHUN CBUETENBCTBYET, UTO M1APAJI0KC — ITO BHICKA3bIBAHUE,
BBIpa)KEHUE, YTBEP)KICHHE, U3pEUCHHE, KOTOpOE MPOTUBOPEUUT oOieMy MHeHuto. Hanpumep, «B
Ka)KJIOH IIYTKE €CTh JIOJIS LIy TKI.

B pamMkax BbICKa3bIBaHUS IapaJloOKC IPEAINONIAracT HECOOTBETCTBHE BBIBOAA IIOCBHUIKE.
Hanpumep, y IlymkuHa: «0OHM COLUIMCH, BOJIa M KAMEHb, JIEJl U IUIAMEHb HE CTOJIb Pa3JInYHbl MEX
coboit». Jlenckuit 1 OHETMH HE MOTJIM OBITh JPYXHBIMH, IOTOMY YTO MX B3IJISLJbl, CYKIACHUS HE
COBIIAJAJIN, OHU OBUIM AHTArOHUCTAMHU BO BCceM. OTHAKO OHU «COILIUCHY.

JIutepaTypHbIil MapagoKC COOTHOCUM € TAKMUMH IOHATHAMU, KaK «KJIACCUYECKas TPAIULUA»,
«CTUIIMCTHYECKAsT  (QuUTypa»,  «XydOKECTBEHHBId  TPHUEM», «CTPYKTypHash  OpraHHU3anus
XYZ0XKECTBEHHOI'O TEKCTa», «TBOPUECKUH MNpUHUMID. JIuTepaTypHbIi mMapagokc ¢ OOJBIIMM
YAOBOJIBCTBUEM MpPHUEMJIET O3CTETHUKAa MocTMojepHHU3Ma. [locTmonepHu3sM B suMTeparype
CHOCOOCTBYET MAaHUITYJISILIMU, UTPAET CO CMBICIAMHM, YTO CIIOCOOCTBYET OTKa3y OT CYLIECTBYIOIIMX
NPaBUJ, Pa3pyLICHUIO CIIOKUBIIUXCS CTepeoTUNnoB. [lapagokc ¢GopMHpyeT HOBYIO 3CTETHKY,
MIPUBJIEKAeT BHUMAHUE K Xy/10)KECTBEHHOH (popmMe — criocob6aM BEIPAKEHHSI CMBICIIOB U CITOCOOAM MX
n300pakeHusl.

[Tapagokc y4eHbIMU-(QMIONIOTaMH U y4YeHBIMH-(puUIocopaMy TMOHMMAETCS TMO-pa3HOMY.
CaeneM B TabJIUIly HEKOTOPBIE U3 ONPEIEICHUN TapaioKca.

Tabnuna 1. «ITapagokc»

[loHumMaHue TepMUHa ABTOp, HICTOYHHUK [Tpumep

To, uto 1) npotuBopeunt | JInteparypnas «Cyn boxuii Han
00BIYHOMY MHEHHI0, 2) | sHuMKiIoneaus, 1934 [1] E€IIUCKOIIOM»

co3zaer (bammama  PoGepra
napaoKCaabHyIO Caytn)

CUTYAIUIO

To, uro npotuBopeunt 1) | Kpatkas ~ nureparypnas | Pa3boitnuk Emenbsn
OOIICTIPUHATOMY sHImKnoneaus, 1968 [2] IIyraueB  crocoOceH
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MOHSATHIO, 2) HE COUYYBCTBOBATH u
COOTBETCTBYET 3PABOMY MOMOTaTh
CMBICITY «KJIaCCOBOMY Bpary»
nBopsHuHy  Ilerpy
['puneBy
(«Kanurtanckas
JTOYKA)

To, wuto octpoymHo | M.B. Jlsmon [3] Konbiio u 10KOHBI B

MIPOTUBOPEYHUT namsITh O JIOOMMOM

CTEpEOTHUILY JIEBYLIKE
Anexkcannpa Anyesa
OLICHUBAETCS €ero
ISAIIOIIKON KakK
«BCSIKasi IPSHbY
(«O0BbIKHOBEHHAs
UCTOPUS)

BriBonbI:

1. pedeBoii mapaJoKC - MapagoKC CMBICIIOB, OTPAKCHHBIA B CJIOBECHOU (opme

(apopucTruHOCTH, UTpa CIIOB),

2. HEpeuyeBOM MapaJioKC — MapaJoKC CHOKETa, KOMIIO3UIMU, OTPAKCHHBIM B

CTPYKTYype

B teopun napagokca nocnegHee cioBo enle He ckazaHo. XX u XXI Beka 0TMe4eHbl HOBBIMU
UCCleI0OBaHUSMU B 3ToM cdepe. [Ipu 3TOM TUHTBUCTHI U IUTEPATYPOBE/IBI TO-PA3HOMY PACCYKAAIOT
0 mapajokce. Tak, JUHIBUCTbI BUISAT MApaJoOKC B JIEKCMYECKUX ONNO3ULMSIX, Mapajljieu3Me, B
0COOCHHOCTSIX (pasbl.

JlutepatypoBensl npenenaMu (passl He orpaHuurBaroTCs. M3BecTHbIN yueHslii-(uionor B.
HIMua paccMaTpuBaeT MapaJoKC € Pa3IUYHBIX TOYEK 3pEHHUs, OH OOHapy>KMBaeT €ro Mex.Iy
pa3HBIMU CTOPOHAMHU OBITHSI, MEXAY pa3HBIMH TOUYKaMHu 3peHus. McciemoBarenb MOHUMAET, YTO
Mapajiokc TakuM OO0pa3oM HUHTEHCHBHO AaKTUBUPYET [UAJOr MEXIY YMTATeIeM W aBTOPOM,
BBIHY/IA€T YHUTATENIsl MBICIUTh U Pa30UpaTbCsi B CIOKHOCTAX CMBICIOB XYJOXECTBEHHOI'O
MPOU3BEICHUS, B IOMCKAX UCTUHBI [4].

JlutepaTypoBenbl MBITAIOTCS PACIIMPUTh TI'PAHUIBl TOJIKOBAaHUS TEPMHHA U PACCMOTPETh
MapaJoKC Ha pa3HbIX YPOBHSIX OpraHU3allM XyA0KECTBEHHOTO POU3BEACHUS.

[Ipoananmu3upyeM OJHO U3 CaMBbIX 3araJl0YHbIX IPOU3BEACHUN PYyCCKOM IuTeparyprl. B npame
A.H. OctpoBckoro «I'po3a» OAHO CMBICIOBOE MPOTUBOPEUUE 3aCTABISIET MEPECMOTPETH
TpaJMLIMOHHOE €€ TOJIKOBaHHE.

XKanpoast MoguuKays ApaMbl — COLMATLHO-ObITOBas. B apame pa3obnavaercs Kyneueckuit
OBIT, CEMEWHBIM JecloTH3M, HpaBbl Kymnedeckoro cocioBus [5]. I'epoem sBisercs 4enoBeK
«IIPOCTOTO CO3HAHUS», OTCYTCTBHE T'€pOSI-MI€0JIOra aBTOMAaTUYECKH UCKITIOYAET NICUXOJIOTMYECKUN
u unocodckuit moarekct [6]. CoBHO Bce B Japame MPOCTO U CIEAYET JIMIIb KOHCTaTHPOBATH
U3BECTHBIE TE3UCHI: Kyredeckas cpena («TemHoe napctBo» [7]) ChIHOBHSISI MOKOpPHOCTH (TuXOH),
colpaibHas 3aBUCUMOCTh U OecmpaBue (bopuc), caMoaypcTBO TJIaBbl KYIEUeCKOTO CEMEHCTBa
(Juxoit, Mapda Kabanosa), yruereHue JoMaIHUX (CJIOBHO BCE «U3-TO MAJKI»), IEPEI0BbIE HIEH,
KOTOpBIE HE HAaXOJAT OTKJIMKA B ymMaX KaJMHOBIEB (MexaHuk Kynurus), mojoskeHue KynedecKou
CHOXM («J10 TpOOOBOI HOCKW»), CBOOOJIHBIE HPABbI HE3aMYXHHX JAEBYIIEK («AeJai, YTO XOYellb.
JInmps ObI Bce OBUIO HIMTO J1a KPBITO»), CHMBOJIMYECKOE 3HAUE€HUE IPO3bl (OUUCTUTENbHAS CTUXMUS),
cumBoiiM3M rubenn Karepunsl («JIyy cBera B TEMHOM LApCTBE»), 3HAUE€HHUE MPHUPOJBI, KPacoTy
KOTOpOM MOHUMaOT Tosibko Katepuna na Kynurun.
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OnHoro a03ana 10CTaTOYHO, YTOOBI MEPEUUCTUTD ITpodaemMaTuky «I'po3s». OgHaKo ocTaeTcs
HeoOBsSCHEHHOW emle oJHa Mpobjema, KOTopas Ha MEpBBIA B3I HE3aMeTHa, BepHee, ATOU
npobieme CI0BHO OBl OTKA3aHO B IIpaBe Ha CyliecTBOBaHUE. Peub uaet o camoyoOuiictBe KatepuHsl.
B 1ueM HEOOBIYHOCTH TOTO TPArKIECKOro cOObITHI? B TOM, 4TO caMOyOUICTBO COBEpIIAET TITyOOKO
Bepyrolmii uenoBek. KareprHa oueHb CHIIBHO NEPEXKHUBACT rpex mpeaodoaesHus. OHa 60uTCs Kapbl
HeOecHoM, boxnbero cyma. ['epounst kaetcs, cTpagaeT, TaeT Ha TJ1a3ax, CJIOBHO cBeva. Ecnu crienuth
3a peakiuei OKpy KarolluX, TO 0c000l Tpareauu oHU B 3ToM He BUaAT. Hanpumep, Bapsapa, cectpa
TuxoHa, OTKpOBEHHO noaTakuBaeT Karepuny k TaiHbIM cBUAaHUAM ¢ bopucom. Jlaet el kimouu oT
CaJIoBOM KaJUTKH, YYUT OOMaHBIBaTh, HE MPHU3HABATHCS B rpexe. pyroe nemo cBekpoBb. Mapda
KabanoBa HacTanBaeT, 4T00bl TUXOH MMOKOJIOTHII HEBECTKY, IOTOMY YTO MY JOKEH YUUTh )KEHY
yMmy-pasymy. OHa, KOHEYHO, oroBopurcs, uto Katepuny Hajo yOuTh 3a 3TO, OHAKO B LI€JIOM BIIOJIHE
OyIeT yAOBIETBOPEHA TEM, YTO ChIH OTPAHUYHUTCS IOOOSIMH.

Cam Tuxon npusHaercs, Kats u 6€3 TOro Tak CTpaaaer, 4To pyKd Ha Hee OH MOAHATH HE MOKET.
XKanko emy xeny. K Tomy ke OH MOHMMaeET, YTO €CTh B 3TOM M €ro BuHa. HegoctaTouHo siro0ui u
ObUT BHUMATEJICH, YeXal 10 KYIeYeCKUM JIeJIaM U caM U3MEH:UI )keHe. [IMKoN BCero JHIIb OTChIIaeT
wieMsiHHUKA bopuca, BUHOBHMKA BCero 3Toro KoHGIHMKTa, ofanbiie oT ropona Kanunosa. Ha atom
npobGyiema ciioBHO Obl ncueprnana. Ho He mist Katepunsl. OHa mpoioipKaeT TasiTth, OPOIUT CIOBHO
TEHb, CIIOBHO U He B cebe. 3aTem Opocaercs B Bonry u nmorubaer. [IpuHuMaer pemieHue v, MOKET
OBITh, Jake 0e3 crpaxa M 0e3 Bcsikoro comHeHUs («KTo mrobut, MonmuThes 3a MeHs Oyner» [8])
CBOJUT CUETHI C )KU3HBIO.

Uro crout 3a J0OpPOBOJBHBIM YXOAOM uYelOBeKa U3 JKM3HU? Bo-nepBbIX, TO, 4TO OH
OTKa3bIBAETCS OT BEpbI B bora, KOTOphIil JapoBasl eMy *u3Hb. OTIIEBATh TAKOTO YEJIOBEKA CMBICIIA
HET, TIOTOMY YTO COOJIIOJICHHE 00sI3aTeILHOTO 00psiia caMoyOuiille HUYero He MPHOAaBUT U HUYETO
He yOaBuT. Pob IepkBH pu 3TOM BOBCE HE KapaTenbHasi. LIepkoBb MOXKET TOIBKO MPUHATH PEIICHNE
00 oTneBaHNH, OBITH eMy WK HeT. [IpoCTHTE 3a Takoil MpOCTyIOK MOXKeT Tosbko bor. U peus HE 0
TOM, YTO CaMOYOMICTBO — TaKOi e IpeX, Kak U YOMICTBO, a B TOM, UYTO I'PEXOBHBIM SBISETCS
HeBepHe. BoT 3a 310 yenoBek noHeceT HakazaHue. [lonumaer nu Karepuna takue ciiokHOCTH Bepbl?
ITonnmaer. OHa — 4yenoBeK BoLEepKoBIeHHBIH. Katepuna Beelt cBoelt nymoi ¢ boroM, ¢ nepkoBHOU
Ci1yk001 ¥ IIEepKOBHBIMH IIECHONIEHUSMU. DTO OYEHB BaXKHAas! 4aCTh €€ TMYHOCTH. OHA TaKkKe XOPOIIOo
MOHUMAET, 4T0 bor MOXeT He MPUHATH €€ AYILY, YTO Hepa3pelleHHbIe MPOOIEeMbl HE HCUe3aroT, a
CJIEIyIOT 3a YeJIOBeUecKol aymioil B uHoe ObiTue. Uto serye He Oyner. M TemM He MeHee reponHs
NPUHUMAET TPYJIHOE JUIsl ce0sl pellieHue, CIOBHO 3HAET YTO-TO TAKOE, Yero He 3HAET, HE MOHUMAET
HU OJIMH 4YeJIOBEK M3 ee OKpyxkeHus. Ilapamokc coctout B TOoM, uro KaTepruHa moHMMaeT CBOIO
I'PEXOBHOCTh, HO B TO K€ BpeMs He OOMTCS COBEPIIUTH OUEPETHOM Ipex.

[Tapanokc TpeOyeT oObsichenusi. Ham cnepyet mousTe 00pa3 mpicieit Katepunsl, 0 ueM oHa
IyMaeT, Kak npuHumaert pemenus. Cornmacumes ¢ Tem, uto repouns A.H. OctpoBckoro, 6€3yciioBHO,
JyXOBHasl IMYHOCTh. M3 uero atTa TyXOBHOCTb CKJIaJbIBAETCS?

W BOT 371€CH MBI BUZIUM UHTEPECHBIE (DAKTBHI.

Bo-nepBbIX, B )KU3HU '€pOMHU BBIACIAIOTCS JBa IEPHOA: B JOME poJiuTenei U B jome Mapdsl
KabanoBoii. Onun xpoHoton siisiercs Uit KaTepuHbl O1aronpuaTHBIM, JPYTroil — BpaKaeOHBIM.
OcobeHHOCTH TIEPBOTO XPOHOTONA: OTKPHITOCTh, OoraTas Mei3aKHOCTh. 37eCh MPOCTOphl Bomrw,
KpacoTa 3aJIMBHBIX JIyTOB, OTKPBITHIN TOpU30HT. [leTckuii xpoHoTon obecnieunBas Karepune noiaHyio
cB00OOY, HE3aBUCUMOCTD, PEeaIN3aLUI0 TBOPUECKOr0 NMOTeHIMala. BTopoil XpoHOTON MMeeT Apyrue
XapaKTEPUCTUKU: 3aKPBITOCTh, OTPAaHUUEHHOCTD IIPEIEIaMU I0Ma U LIEPKBU, OTCYTCTBUE IPUPOAHBIX
KpacoT. 3arpeTsl U yCIIOBHOCTH KyIeUeCcKOro 3TukeTa. J[Ba XxpoHoTona (yHKIMOHAIBEHO MOBTOPSIIOT
ocobenHoctu xapakrepa Karepunbl. [lepBblil XpoHOTOI BOCHHUTal B T€pOMHE MOTPEOHOCTH B
cB00OOIe, HE3aBUCUMOCTU. VIM 00BSACHSETCSI CBOEBOJIME B MOCTYNKax (0OHIeIach Ha poAUTesIeH U B
JI0JIKE TIOTUTbLIA TI0 TeueHHto peka. B 6 net!). Ilpupoansiii xpoHoTon GopMHUpOBaAT SIPKUN XapakTep,
HEMOKOPHYIO JINYHOCTb.

BTopoii XpoHOTOI, XpOHOTOM KYTEYECKOT0 A0Ma, JIUIIIAI TePONHIO CBOOOIBI HE TOJIBKO B OBITY,
HO U B MBICJISIX, M€UTaX, B MMPOSIBJICHUU YyBCTB (MY>Ka MOJIarajioch JIOOUTH COIIACHO 3TUKETY). ITOT
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xpoHoTon cmupser Karepuny, orpanuduBaet cepy ee nepeaABHKEHHA, UCIIBITHIBAET HECBOOO IO,
(dbopMupyeT U3 Hee KyNeuecKyl CHOXY, TaKylo ke, Kak M Bce ocTajbHble. [lo100HBIM 00pa3om B
(GOopMHPOBAHNUN JTUYHOCTH T€POMHU MPUHUMAIOT Y4acTHE JBE OJMHAKOBO CHUJIbHbIE TeHACHUUHU. C
OJIHOW CTOPOHBI, 3TO YKa)xJaa ¥ TOTPEOHOCTh CBOOOIBI, HAYIITHE OT BOJDKCKHUX MPOCTOpoB. C npyrou
CTOPOHBI, UCKPEHHSSl PEJIMTMO3HOCTh, BOCIIMTAHHASI B HEW POJUTEIISAMH.

JIBa >THX Havasia MIIOX0 ykuBaiauch B Karepune.

Tabauna 2. «Mcroku npotuBopeunii B xapakrepe Katepunbn

BousibHuna Bepa
®opmMupoBaHUE SPKOH, CBOEBOJIbHOM | CMHUpEHHE TUYHOCTH
JIMYHOCTH
Kaxkna cBoOOIbI OTtpedeHne oT CBOOOTbI
HenokopHocTh Joarorepnienue

KakeTcs, 4To 3TH pa3inyusi He MOTYT COCYIIECTBOBATH B IpEJeaX ONHOM JINYHOCTH, OJHU
MOTEHLIMAJIbHBIE BO3MOKHOCTH JIOJIKHBI BBITECHUTDH JPYTHE, IPSIMO IPOTUBONOJI0KHbIE. OHAKO Ha
Jiefie IBOMCTBEHHOCTh MapajoKcalbHbIM o0pa3oMm yxwuBaercs B Katepune KabGanoBoil m naxe
IIOMOTaeT B (pUHAJE MPUHATH HENIPOCTOE, KaXyIEecs MOHAYay HEJIOTMYHBIM U HEIPOAYMAaHHBIM,
pemenue. CrenyeT oOpaTUTh BHUMaHHE Ha TO, YTO MUP JETCTBA MOTPYXkAET 'E€POUHIO B CTUXHUIO
HApOJIHBIX CKAa30K M MPEIaHu, B TOT MUD, TJ€ OOMTAIOT PYCAJIKH, JICMINH, JOMOBBIE. DTH MIEPCOHAXKHU
ObuInYeK (OPMUPYIOT B T€pOMHE Bepy B CTUXMAIMNHU [9], nHAUe — Bepy B Aylly npupoasl. JIrobas xe
BEpa, B CBOIO OUEPE/Ib, IPEIICTABIISET COO0I cuCTeMY, B KOTOPO BCeMy ecThb 00bsiICHeHUE. [IpeBHss
Bepa, A3blYeCKas, yUuT, UTO U pEKa, U TOP, U JIEC, U TT0JI€ — BCE 3TH MPUPOAHBIE 0OBEKTHI UMEIOT JIyIy
U TIoKpoBuTeiel. bor pexu, 60r ropsl U Tak Jajiee.

Bepa B enunoro bora, npaBocnasue, npeajiaracT CBOXO CUCTEMY MUPOYCTPOMCTBA, B KOTOPOI
BEpPYIOIIEMY YEJIOBEKY BCE IOHATHO M 3HAakoMmo. lIpaBociiaBue yuuT mnpaBuiaaM IIOBEICHHS B
IIOBCEITHEBHOM JKU3HM, B IIPA3HUKH, TOBeAeHUIO B Xpame boxxbeM. [lapanokc Karepunsl coctout B
TOM, YTO B €€ CO3HAaHUH U JyIIe YKUBAIOTCS ABE BEPHI. DTO ABOEBEPHE HE TAET i 3a0BITh O CBOOOE
U B TO )K€ BPEMsI MAHUT B LIEPKOBb, I'JI€ OCYIIECTBIISIETCS TAMHCTBO 001eHus ¢ borom eaunbiM. Spko
U BBIPA3UTENBHO TE€POUHS PACCKA3BIBAET O CBOEM BOCTOPKEHHOM COCTOSIHMM BO BpPEMS LIEPKOBHOM
CJIy>KOBI (aHrenbl MO KYIOJIOM JIETAIOT M IMOIOT), HO Takke yOeauTenbHO M modTHYHO Karepuna
BOITPOIIAET, TOYEMY JIFOAU HE NTUILIBI U TOYEMY HE JIETAIOT.

OTnenbHOr0 KOMMEHTapusl TpeOyeT Ta KapTMHa MHpa, KOTOPYIO OHA IMpPEJCTaBIIsET MOCIHe
cBOEil cMepTu. Moruika, KOTOpyr JAOXKAUK MOYHUT, a COJHIIE CYIIMUT; Oepe3a pacTeT psAlioM, a Ha
BETKaX MTHYKHU MOIOT; IIBETOUYKH KpacHbIE, CHHHE, BCAKNE, Hall HUMU 0a00YKH MTOPXAIOT.

I'ne npu sTom cama Katepuna naxonutcs? BHyTpu kapTuHku. B nTuukax nyiia ee »KHUBET, B
1BeTo4Kax U 6aboukax. Jlyma ee paziauiach B IPUPOJE, OATOMY KapTHHA PaJOCTHAsL, COJIHEYHASI.
Ho tak 5nu Bce MOMKHO BBHITISAACTh B peluruo3Hoi kaptune mupa? ['ne Pai, rne An? Kak nomkna
BeCTH cebs nayma mnpasefHas? A kak rpemHas? B co3HaHum Bepyrolledl I'epoMHU KUBYT
MPEJICTABJIICHUS IPEBHEN BEPHI, TOM, IEPBUYHOM, KOTOPYIO MOCTUIJIO IIEPBOE YEJIOBEUYECTBO HA 3ape
CBOEH 3BOIONMU. DTOH JIBOMCTBEHHOCTHIO M OOBSACHIIOTCA IpoTHBOpeurs Karepuusl B ¢unaie
JpaMbl: PacKauWBasCh B Ipexe MNpento0oJesHus, TepouHs He OOMTCSA JPYroro rpexa — rpexa
camMoyOuICTBa, KOTOPBIH ABISETCS HAa CAMOM JieJie OTKa3oM OT Bephl B bora. Katepuna gymaer, 4ro
OHa He yOuBaeT cels, He COBEpIIAeT I'peXa, OHA YXOAUT B PEKy, O/ IOKPOBUTEIILCTBO 1yXa PEKH,
CBETIBIMU BOJaMU Boiiru cMbIBast Bce rpexu CBOU, OYULIASCH OT IPOTUBOPEUUN U COMHEHUN.

O0beaHUM CBOM HAOJTIOICHUSI B TAOJIHUITY.

Tabauua 3. «YpoBHH XyJJOKECTBEHHOr0 napaaokca B «I'poze»

YPpOBHM Xy0KECTBEHHOTO CMbICTIOBOE HAMOJHEHUE KommenTapun
rapajiokca B Apame napajokca
napajoKc 3ariaBus [pama Ha3BaHa He uMeHeM | CMBICIIbI Jpambl
Tparu4ecKkomn TEPOUHH, | MPOSICHAIOTCS B €€ Ien3axax,
3arjlaBU€  YKa3plBaeT  HA | B IOHMMAaHUU POJIM MPUPOJIBI,
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MPUPOJIHOE SIBICHHUE, POJIb | € QYL B MUPOBO33PEHUH U
KOTOPOTO B JipaMe CIOKeTHa | moBeaeHuu Katepunsl

napagoKc IIpOCTPaHCTBA CwMmpbIc0BOM nrHamusM | Karepuna He Tomurcss B
XpoHoToma:  Oe3rpaHuuHbli | Bonre, oHa Bo3BpaiaeTcs B
XPOHOTOII BOJDKCKHX | MUP CBOETO JETCTBA. 311€Ch €1
MPOCTOPOB ~ —  3aKPBITHINA | YIOTHO, CBOOOJIHO, 3[I€Ch OHA

XPOHOTON KYTNEYECKOro J0Ma | HUYeTro He OOUTCS
— Oe3rpaHuyYHBId  XPOHOTOI
BOJDKCKUX IITyOUH

napasiokc KoH(pIMKTa [BoeBepue Karepunel He | Katepyuna  He — sBusercs

poKaaeT BHYTPEHHUH | IPOTUBOPEYUBON JIUYHOCTBIO.
koH(QUKT. OHa mnorpyskeHa | /[Be Bepbl yKHUBalOTCS B €€
BO BHEIIHUN KOHMIUKT Aylle, U3 KaXJ0H Bephl OHA
BOCIPUHUMAET JIy4lllee

[a—y

A

*®
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KoelTiAI BIJIIM BEPY ITH O3EKTI MOCEJIEJIEPI MEH MYMKIHAIKTEPI

KAPABEKOBA EPKEHA3 AMAHFOCKbBI3bI
K.XKy6aHoB aT. AKTe0e eHIpIiK YHUBEPCUTETI
6B01708-ArpummsiH Tisi (IP) MamManabFbIHBIH 1 Kypc CTyIEHTI

Frueimu xerekmici — XACAHIT'AJIMEBA B.K.
AxkTte0e, Kazakcran

Kenrinai 6iniM Oepy casicaTbl asichlHAa MEKTENTEP MEH JKOFapbl OKY OpbIHIApbhIHIA Ka3ak,
OpBIC OHE aFbUIIIBIH TUIAEPIH MEHIepTyre 0ackIMIbIK Oeplryae. by sactapbiH kahaHAbIK eHOEK
HapbIFBIHAA Oocekere KabineTTi OonmyblHa MYMKIHAIK Oepeni. KemnrTinmimik jkeke TYIFaHBIH
3UATKEPIIIK JaMyblHa, MOJEHHUETAPANBIK KapbIM-KaTHIHACTHl HBIFAUTyFa JKOHE KOFaMHBIH
AIIBIKTHIFBIH aPTTRIPYFa BIKIAJ eTe/l. bipHele Tl MeHrepreH a3aMaTTap aKnapaTThl KeH ayKbIM/1a
KaObLIaM, TYPJIl MOJICHH OpTaja epKiH opekeT ere anaanl XKahanmany yaepici, XambIKapasblK OuTiM
MeH eHOeK HapbIFbIHA HHTETPAlUSIaHY KQXKESTTUIIT aFbUIIMIBIH TUTIH 0Ty i 3aMaH TanalObl peTiHae
anra meFapaapl. OchlFaH OaJIaHBICTHI €JTIMI3€ aFBUIIIBIH TIJIH OKBITY OapiblK OumiM Oepy
JICHTeUNIepiHe EeHTI3IIreHIMEH, OHBIH THIMIUIIINI MEH camnachlHa KATBICTBI OipKaTap ©3€KTi
Macenesep cakranyaa. byriari tanna Kazakctanaa kenTuiauiik acipece 011iM 6epy, FhUIBIM, OU3HEC
XKOHE XaJbIKApaIbIK KaThIHACTAp calaliapblHAa alKbIH Oaiikananbl. KenTiamimik jKeke TYJIFaHBIH
BUATKEPIIK JaMyblHa, MOJICHHETApalblK KapbIM-KaThIHACTHl HBIFAUTYFa JKOHE KOFAMHBIH
AIIBIKTHIFBIH apTTHIPYFa BIKNAN eTeAl. bipHerie Tii MeHrepreH a3aMaTTap aklnaparThl KeH ayKbIM/Ia
KaObL1aM, TYpJIl MOJICHU OpTajia €PKiH OPEKET eTe ajabl.

Kazak 3usbuiapsl opaiibiM OimiMre yMThUIFaH. MyHbI “Anam’” KalpaTkepiepiHiH KeMiHjae
aNThl TUIAl JKETIK MEHrepim, epKiH MIKIp aJIMachlll, ayJapMayiap jKacaFaHbl alFaKTalbl. AJiamn
appicTapbl — XX Facblp OachlHAAFBl Ka3aKThIH €H OUTIMI, KeNnTimal 3usutbuiapbl. Onapabig
kermiairi 3—7 Tij1 apajbIFbIHAQ, al KeiOipi 8—9 Tiare neitin meHrepren. 9umxan bexeiixan —
mamMamMeH 6-7 Tin (kazax, opwic, ¢panyys, Hemic, azvluublH, mamap, napcvl); AXmeTt
Baiitypcbsinyisl — 4-5 Tin (kasax, opvic, apab, mamap, napcst); Mip:xkaxksin dynatyisl — 4-5 Tin
(kazak,  opeic, ~mamap, apab, napcer);  Marxkan  KymadaeB — 7-8  Tin
(kazax, opuic, apab, napcul, mypix, mamap, Hemic, ppanyy3); Xaaea Jloemyxamenyiabl — 6—7 Tin
(kazax, opvic, apad, 1amvlh, HeMmic, Gpanyy3, mypik) OIITeH. Anaml apbICTapbIHBIH KONTLUIII 00TyBI
onapabiH bateic xonHe ILIbIFbIC FHUIBIMBIH KaTap MEHIEpyiHe, dNeMAIK 9fe0ueT MeH casicaTThl TepeH
TYCiHyiHe, Ka3aK KOFaMbIH >KaHFBIPTYFa 30p YyJieC KOCyblHAa MYMKIiHIIK Oepi. TapuxbsIMbI3 aKbLi-
rmapacaTbIMEH, TepeH  OuTIMIMEH  epeKIIeNIeHreH  TyJiFajgapra Oall  ekeHl  ce3cCi3.
Kopbiteiaasinaii kene, ka3ipri Kazakcranmarsl KONTUIIUTK — €JIIH AaMy CTPATErusChIMEH THIFbI3
OaiiaHbICTBI KYpAeil 9pi KeNKbIPIb! yaepic. MeMIIeKeTTIK TUIIIH JKeTEeKIIl peJliH caKTail OTHIPHIII,
e3re TUIACP/l THIMI1 MEHrepy KOFaMHBIH TYPaKThl JaMybl MEH XaJlbIKapasbIK JAeHIrenaeri 0ocexere
KaOIMEeTTUIITH apTTHIPYIbIH MAHBI3AbI TETIT1 OOJIBIN TaObLIABI.

Kasipri »xac OybIH TUIAEplI MEHIrepyAe alAblHFbl YpIAKTaH e3remie TICcUiep MeH
MYMKIHIIKTep/Al TaiAamaHblll OTHIP. AKMAPAaTTHIK TEXHOJOTHSUIAPABIH KApKBIHABl J1aMYbI,
xahannany yzepici xoHe OUTIM Oepy KyHeciHIeri e3repicTep >KacTapJblH TUI YHpeHy >KOJIJapblH
aifrapneikTail Typiaenaipai. XKacrap tingepii keOiHe MEKTEN IEH >KOFapbl OKY OpbIHAApbIHAAFbI
xKyeni OumiM Oepy, coHmaii-ak 6eiipecMu opTa apKbUIbl MEHTepei. OJNIeYMETTIK JKeIiep, OHIaiH
iatgopmanap, MOOMIb/I KOChIMIIaap, OEHHEXOCTUHITEP MEH MOJKACTTap LIET TUTIH YHPEeHYIIH
KOJDKETIMII opl THUIMJII KypajjapblHa aiHaniael. byn Tocimaep TUIMIK OpTaHbI KacaHAbl TYypje
KAJIBINITACTBIPBIN, THIHIAAY MEH Cojey AaFAblIapblH JaMBITyFa MYMKIHAIK Oepemi. Kazipri 6imim
Oepy yAepiciHae TUIII TeK TPaMMATHKAJBIK €pekeiep KUBIHTBIFBI PETIHAE eMec, KaphIM-KaThIHAC
KypaJjbl peTiHje MeHrepyre 6acbiMIbIK Oepineni. Speaking club, sxo0anbIK KyMbIC, peIiIiK ORbIHAAD
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MEH MiKipTanacTap *acTap/blH TUIAIK O€JICEHIUIIrH apTThIPHII, 63 OMbIH epKiH KETKi3yiHe KaFaan
xacanael. KazakctaHaplK jkac OybIH KOOIHE €Kl HeMece YII TUIIl KaTap MeHrepyre Oeitim. Kazax
KOHE AaFbUIIIBIH TUIAEPIH KaTap KOJNJaHy OJapAblH KOTHUTHBTIK KaOLMETTepiH JaMBITHIII,
MOJICHHETapalIbIK KapbIM-KaThIHAC jKacay MYMKIHAITIH KeHeWTe . JlereHMeH, TUITIK AeHTeHIIH TeH
00JIMaybl MEH MPAKTUKAJIBIK KOJIAHY asICHIHBIH MIEKTEYIT1 Oenriii 0ip KUBIHIBIKTap TYFbI3aIbl.

JKanmer anrana, Ka3ipri skac OybIH TII1 3aMaHayH, MHTEPAKTUBTI JKOHE KOTapHAaJIbI TOCUIALED
apKbpUIBl MeHrepyae. Tuimal omicTeMe MEH KOJAWIbl TUIMIK OpTa KAJIBINTACTHIPBUIFAH >Karmanaa
YKACTapAbIH TULIIK KY3BIPETTUIITIH )KOFAPhI IEHIEHTE JKETKI3yTe TOJIBIK MYMKIHIIK Oap.

Kazipri mudpasik koramaa 5—10 jxac apanbIFbIHAAFEl Oananap aFbUIINIBIH TiUTIH TEK MEKTEI
HEeMece KypcTap apKbUIBl FaHa €Mec, dJICYMETTIK Keniiep, OeitHeruaTgopmManap koHe Oacka aa
OyKapaiblK aKmapar Kypaiaapbl apKbUIbl jga OenceHai Typae MeHrepin keneni. byn ynepic
OamanapaplH JKac EpeKIIeTKTEepl MEH aKMapaTThl KaObuimay KaOijeTiHe TiKeneld OailIaHBICTHI.
AranraH >kacTarbl Oananmap arbUIIIBIH TIJTIH HETi31HEH THIHJAAY XOHE KOpY apKbUIbl KaObUTIaiiIbl.
YouTube, TikTok, mynsTduasmaep, oibiH mIaTdopManapsl MEH Oajanapra apHajdFaH MOOHWIIBII
KOCBIMIIIATIAP apPKBUIBI OJIAp KYHACIIKTI TYPMBICTBIK CO3/IEp MEH KapanaibiM TipKeCTep/li OHall ecTe
CaKTauIbl.

Kazakcranga arbUTIBIH Tl MEKTENTepe OacTaybllll CHIHBINTAPAAH OacTam OKBITHLUIAIbI,
COHJIali-aK KOJUJIEIKAECP MEH KOFapbl OKY OpbIHIApBhIHIA MIHIETTI MOHAEPIH KaTapbiHaa. OHnaitH
KypcTap, TUIMIK OpTajbIKTap MeH HUQPIbIK miatdGopManapapiH keOeri Oyl Tl MeHrepyre
KOCBIMIIIa MYMKIHJIIK Oepinm OThIp. AJaiiia OKyIIbUIap MEH CTYJASHTTEPAiH aFbUIIIBIH TiTIHICT
KOMMYHHUKATHBTIK JaFabUIapbl KeOiHE TEOPUSUIBIK OUTIMMEH IMIEKTENIl, MPAaKTUKAIBIK KOJIaHY
JeHreii ToMeH OO0JIBII Kasia Oepei.

Byn makanmaga arpUIIIBIH TUTI cabaKTapbIHIA JKOHE ca0aKTaH THIC iC-dpeKeTTep OaphICHIHIA
caHAbIK OimiM Oepy MeH aKmaparThlK pecypcTapAbl KOJNIAHYIbIH MAaHbBI3IBUIBIFEL, OJapAbIH
o/IicTEMEITiK epeKIIeTIKTEPI CUITATTAIIBIIN, MHTEPAKTHBTI OKBITY JKYHECi )K00achl asiChIHA 31pIICHTeH
OiniM Oepy JKOHE aKMapaTTBIK pPecypcTaplblH KYpbUIBIMBI MEH Ma3MyHbIHA Taljay >KacajFaH.
ConbIMEH Katap, O11IM Oepy KoHe aKnapaTThIK pecypcTapra KOMbLIATBIH TajanTap MEH Karujaaniap,
OJIapJIbIH TONTaMallapbIHBIH MAa3MYHBI KoHE Maljanany TCIAepl allKbIHIaIFaH.

Kazipri ke3eHme aKmapaTThIK TEXHOJOTHSJIAPABIH KAPKBIHABI JaMybl OiLTiM Oepy KoHe
aKMapaTThIK pecypcTapAbl OKYIIBUIAPABIH IIeTeN TUTIH MEHrepyre JIereH KbI3bIFYIIBUIBIFBIH
apTTHIPYIbIH THIM/1 Kypajibl peTiHAe Naiiananyra MyMKIHAIK 6epirn oTelp. CaHabIK O1511M Oepy KoHe
aKMapaTThIK pecypcTapibl OKy YJepiciHe €HTri3y apKbUIbl aKMmapaTThIK OpTaja epKiH Oarmapnait
QJTaThIH, UHTCIUICKTYAIIBIK ACHICHI JKOFaphl TYJIFAHBI KAJIBIITACTRIPYFa OarbITTANIFAH aKIapaTThIK-
KOMMYHUKAIMSUIBIK KYpajAapabl KOJIAaHybIH OeIceHal yaepici xKy3ere acya.

binim OepyiH Typiil cajajgapblHia, COHBIH 1IIIHJIE IIET TUIIH OKbITYJa 3aMaHayu Ou1iM Oepy
KOHE aKMapaTThIK PeCypcTapbl, dcipece CaHABIK aKMapaTThIK OuTiM Oepy KypalaapbiH MaiiaaaHy
OYriHrl KYHHIH ©3€KTI MocenenepiHiH Oipi Oonbim Tabbuiampl. Tin yHpery yHaepiCiHIE >KaHa
TEXHOJIOTHSUIApAbI THIM/II KOJIIaHY Ka3y, ThIHJAy, TYCIHY KoHE COIIey NaFabUIaphlH JaMBITYFa KeH
MYMKIHAIK Oepei.

[lcuxonorusinplK TYpPFBIIAH alfaHga, Kasipri OKYIIbLIap aKmaparThl KOMIBIOTEpIep,
HOYTOYKTap, OCMHEKYPBUIFbUIAp MEH TeJeAuAap CUAKTHI ITUPIBIK KYpaiaap apKelIbl KaObUIIayFa
naraeuianFad. OcblFaH OalIaHBICTBI JKaHA TEXHOJIOTUSIIAPIABIH MYMKIHAIKTEpiH OiniM  Oepy
yaepiciHae KoJaaHy OKy OaraapiamMalapblH OHTaWJIaHIBIPYFa, IIBIFAPMAIIBUIBIK O€ICeHIUTIKTI
apTThIpyFa, MOHTE JIET€H KbI3BIFYIIBUIBIKTEI KYIICHTYTe, THIHAAIBIM MEH aWTBUIBIM JaFIbLIapbiH
JaMBITyFa OH BIKIaJ etenl. HoTmkecinae oKymbLIapabplH canaibl OUTIM amyblHa jKaFai sKacallbll,
6151iM Oepy >k9HE aKMapaTThIK peCypCTapIblH MaHbI3bl MEH THIMALIIT alKbIHIamazs! [1].

ABtopmap OutiMm Oepy >kyheciH HUQPIBIK TYPFBIAAH KAHFBIPTY JKOHE 0OacTaybllll CHIHBII
OKYIIbUIApbIHA IIETEJN TUIiH OKBITYFa apHaJIFaH canajibl HUGPIBIK OiTiM Oepy KOHTEHTIH a3ipiey
Macenenepid kapacteiprad. COVID-19 nangeMusicbl Ke3eHIH/E KAIIBIKTHIKTAH OKBITY (hOpMaThIHA
Kanmai KeIlly >KarJaiblHAa 3epTTey aBTOpiapbl IHUQPIBIK OKy Ma3MyHBIHBIH Ka3zakcran
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PecriyOnukacbiHIa aFbUIIIBIH TUTIH MEHTEePTYIIH THIMII Kypalbl €KCHIH FBUIBIMHU-9ICTEMEIIK
TYPFBI/Ia AQTIeIICTEH.

ABTOpINap YCHIHFAH OKY-9JICTEMENiK KeIIeHHIH 0acThl apTHIKIIBUIBIFEI — OHBIH OHJIAIH XKOHE
odmaitH okpITy (opMarTapeiHa Oerimuenyi. JKyprisuireH Tanmay HOTHXKENepl Ka3aKCTaHIIbIK
OKYIIBUIAPJIBIH JKaC EPEKILEeTIKTepiH, ICUXOJOTHIIBIK JaMy JACHIeHiH, pyXaHH-aJaMrepUIiIiK
KYHJIBUTBIKTapbl MEH YJITTHIK MOJICHHETIH €CKepeTiH MUPIIBIK O11iM Oepy KOHTEHTIHIH CaHJBIK opi
camajblK TYPFbIIAH JKETKITIKCI3 €KeHIH KOpCeTTi. 3epTTey *KYMBIChIH/A HETi3r1 MakcaT 0acTayblil
CHIHBITT OKYIIBUTAPBIHBIH HU(PIBIK JKOHE IIeTeN TUTIHJIETT KOMMYHHKATHUBTIK KY3BIPETTUIITIH
KAJIBIITACTBIPY, OJAPJBIH 3MOIIMOHAIBIK-KYHIBUIBIKTEIK JaMy JEHIeHIH apTThIpy, COHAAN-aK
aFbpUIIIBIH T OOWBIHINA O31pJECHTeH OKY KEHICHIHIH THIMILIITIH alKbIHAAQy OOJBINT TaOBLIAIbI.
3epTTey ICUXOJIOTUSUIBIK-TIEarOTUKAJIbIK SKCIIEPUMEHT OJICi HeTi3iHIe >KYpri3uiim, Oactayblin
CBHIHBITT OKYIIBUIAPBIH TECTUICY, MEAaroruKaiblK OaKplIay >KOHE 3€PTTEYIIiHIH TIKEJIEH aFbUIIIbIH
TUTIH OKBITY TOXKiprOeci OapbIChIH/Ia aJIbIHFAH AIMIIMPHUKAIIBIK JIEPEKTEP TaJIJaHbI, XKyienenai [2].

byn wmakamajma mieTen TUIACPIH OKBITYABIH OJICTEMENIK HETi3Jepi MEH OKYy Ma3MYHBI
tangaHanel. Tinai MeHrepy OapbIChiHAa KOMMYHUKATHBTIK, HHTEPAKTUBTIK, KOOAJBIK JKOHE OWBIH
TEXHOJIOTUSUTAPBIH KOJAaHy MaHbI3Abl OpbIH anafbl. OKBITY Ma3MYHBl JIEKCHUKAJBIK >KOHE
IrpaMMAaTUKAIBIK OLTIMJII, COWJIey OpPEeKETIHIH HEri3ri JarIbUIapbiH, COHAAN-aK MOJECHUETAPAITBIK
KapbhIM-KaThIHAC 3JIEMEHTTEPIH KaMTYhI KakKeT. 3aMaHayH OiliM Oepy TeXHOIOTHsIIapbIH Mai1agaHy
OKy VIEpiCiH OHTAMIAHIBIPBIN, KACAHILI TUIAIK OpTa KAIBINITACTBHIPYFa MYMKIHIIK Oepei.
WHHOBaMSIIBIK 9/1icTep OKYIIBUIAPABIH OKY MOTHUBAIUSICHIH apTTHIPHIN, OJapbIH IIETeN TiTiHIET
KOMMYHHUKATHBTIK KY3bIPETTUTIT1H THIM/II JaMBITyFa BIKIad ereai [3].

ABTOpmap ©31epiHiH KYMBICHIHIA aFBUINIBIH TiJIl cabakTapbl OapbICHIHAA CO3MIK KOPIBI
MEHIe€pPTY MEH JIaMBITyFa OaFbITTaJFaH TUIM/I OKBITY TOCUIAEpi KapacThIpbUIAbI [4].

byriari Tapma Kasakctanma kenTinaimik ocipece OiuniM Oepy, FbUIBIM, OHM3HEC >KOHE
XaJTBIKAPAJIBIK KaThIHACTAP cajlajlapblHa alKbIH OaiKamaapl. Y IITUIAI OUTiM Oepy casicaThl assChIH/Ia
MEKTENTep MEH KOFapbl OKY OPBIHAApPBIHIA Ka3aK, OPbIC KOHE aFbUIIIBIH TiIAEPIH MEHIepTyre
OaceIMIBIK Oepiryne. by xacTtapasiH xahaHABIK eHOCK HapBIFBIHIA OoceKere KalineTTi 0oyblHa
MYMKIHIIK Oepeni. JXKactapablH Ti1 MEHrepyiHe MOTHUBALIUSHBIH TYPAKCBI3IBIFbI, TUIAIK OPTaHBIH
KETKUTIKCI3MITT KOHE TEOpHUs MEH IPAKTHUKAHBIH apachIHIAFbl ANMIAKTBIK CHSKTHI MOcelesep
Ke3zaecel. Ocipece aybUIIBIK XKepIepIe pecypcTapIblH MIEeKTey i O0MysI Ti YipeHy canachiHa ocep
eTeml.

Keii0ip xarnaiifia aFbUIIIBIH TiTIH YHpPEHY YITTHIK TiJ1 MEH MOJICHUETKE Kayil TOHIIpeal JereH
HiKipJep ae kezaeceai. byst Mmocene MeMIIEKETTIK TUIAIH POJIiH acipeTneil, KoNTUIAUTIKTI TeHrepiMIl
JaMbITY KaXeTTIriH KepceTedl. AFBUIIBIH Tl Kypal peTiHAe KapacTBIPbUIBIN, YITTHIK
KYHIBUIBIKTaPMEH YHIECIM/II KOJIIaHBLTYbI THIC.

Omnaii Gonca, kasip Kazakcranma KeNTUINUIIKTIH €peKile KOepiHICTepl peTiHAe Tapaiy
aliMakTapbl, TULIIK KOJIIaHYAbIH SPTYPJil chepanapbIHbIH ayKbIMbI, O1piHILI TUIAIH €KIHIII TIITe 9cep
€Ty epeKUIeNiKTepi, T.0. epeKIleIeHeTiH KOCTUIAUIIKTIH KONTereH Typiepi naija 0oab! 1en anTyra
6omanel. Kenysrter KazakcTanma eki oHe KONTUIALIIKTIH SPTYPIl TYpJIepiH €HT13y jKOHE KEHEUTY
ATHOCAPAIIBIK KETiCIM MEH Ka3aKCTaHIBIK KOFaMJbl TONTACTHIPYFa BIKMAJ €TETiHI OPBIHIBI Jem
ca”anazsl [5].

AFBUIIIBIH TUTIH THIMAI MEHTepTyAiH OacThl OaFbITTapblHA KOMMYHHMKATHBTIK OIIiCTEpAl
KEeHIHEH KOoJIaHy, MUQPIILIK 0171iM Oepy pecypCcTapbiH KETULAIPY, MyFaTiMIEpAiH KociOn OUTIKTUTITH
apTTHIPY JKOHE OKYIIbLIAPFa TULIIK TOKIpHOE YChIHATHIH OPTa KAJIBIITACTBIPY JKaTa bl

AFBUIIBIH TUTI — Ka3ipri 3amMaHia oeMaik Oaimanpic Timl. OHBI MEHTepy >KeKe TYJIFaHBIH
JaMybIHa, OUTIM aTybIHA JKOHE KOCIOM MYMKIHIIKTEPiH KEHEHTYTe YJIKEeH BIKIal eTel.

OneMJeri FpUIBIMA €HOCKTEP/IiH, OKYJIBIKTAPbIH JKOHE OHJIAWH KypCTapIblH OackiM OeJiri
aFbUIIIBIH TUTIHAC >KapHslaHabl. AFBUIIIBIH TUTIH Oy XaJibIKapajiblK OUTIM pecypcTapblH epKiH
nalgananyra MYMKiHAIK Oepemi. KemTereH xanbIKapaJIbIK >KoHE Ipl OTaHABIK KOMIaHUsIAp
aFbUIIIBIH TUTIH OIJIETIH MaMaHAapAbl KOFapbl Oaranmaiinel. Byn KbI3METTiIK ecyre, KallaKbIHBIH
apTybIHA KOHE MICTENJIIK CEePIKTECTEPMEH JKYMBIC ICTEyre >KOJI amajbl. AFBUINIBIH Tl — TYpJi
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eJIIepAiH eKuiaepl apacbiHIarbl opTak Tifd. OHbI Olly casxar Ke3iHzae, XallbIKapasblK xKobamapaa
JKOHE MOJICHHM aliMacy OaphIChIHIA €PKIH KapbhIM-KaThIHAC jKacayFa kKeMmekrteceai. HWHTepHeTTeri
camaJibl aKnapaTThiH 6achbIM 06Tl aFbUIIIBIH TUTIHIE YChIHBUIFaH. Tl MEHrepy apKbUIbl dJIeMIiK
YKaHAJIBIKTAp/Ibl, FRUIBIMU JKOHE MOJICHM KOHTEHTTI TYNMHYCKaja KaOburmayra Oomanbl. Illet Tinmin
YUpeHy aJaMHBIH OH-6pICiH KEHEUTII, eCTe CaKTay KaOlIeTiH TaMbITaJbl, ©31He JIeTeH CeHIMAUTIKTI
apTTHIPAIBI KOHE MOJCHUETAPAIIBIK TYCIHICTIKTI KAJIBIIITACTHIPAIBI.

AFBUILIBIH TUTIH YHPEHY — TeK TiJ1 MEHTepy eMec, ®KaHa MyMKIHAIKTepre ko anry. On 6imimMai,
Oocekere KaOiJIeTTI JKOHE aIllbIK KO3KApacThl TYJIFA KaJBIITACTBHIPYIBIH MaHBI3AbI KYPaJIbl OOJIBII
taObutaapl. KopeITeiHAbUIAN Kene, Ka3zakcTaHmarbl aFbUIMIBIH TiITIH YHpEHY Maceseci KeleHIi
Ke3KapacThl Tajam etemi. JKyiem pedopma, camanmbl oicTeMe OHE KOJAWIbI TUIAIK OpTa
KaJIBINTACTBIPY apKbUIbI aFbUIIIBIH TiJIIH MEHIepy JCHICHiH apTThIpyFa jKOHE eIIiH XaJlbIKapabIK
JeHreiaeri 6ocekere KaOUTETTIIITIH KyIenTyre 00aIbl.
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Abstract. Content and Language Integrated Learning (CLIL) integrates subject content and
language learning simultaneously. In the field of Pedagogical Sciences, CLIL enhances language
proficiency,deepens subject understanding, develops intercultural competence, and encourages
autonomy and collaboration. The theoretical foundations include the 4Cs Framework, Content-Based
Instruction, and the use of language as a learning medium. Challenges include teacher preparedness,
curriculum alignment, and resource limitations. In Kazakhstan, CLIL aligns with the trilingual
education policy, offering opportunities for global competence and applied learning.

Keywords: Content and Language Integrated Learning (CLIL), English language teaching,
methodology, bilingual education, language acquisition.

Annomauun. CLIL obvedunsiem usyuenue npeoMemuHo20 COOEPHCAHUS U UHOCHPAHHO2O0
A3bIKA  OOHOBPEeMeHHO. B nedazoeuuweckux mnaykax Oanuvlil MemooO NOGbIULAEH  SI3bIKOGYIO
KOMnemeHyuro, yenyoisem noHuManue npeomema, pazeusaem MedliCKyIbmypHyIO KOMREMeHmMHOCb,
cnocobemeyem asmonomuu u compyonuuecmsy. Teopemuueckue ochoewl exkmouarom mooens 4C,
0byuenue Ha OCHOBe COOEPIUCAHUS U UCNONb308AHUE A3bIKA KAK cpedcmea oOyuenus. IIpodremvl —
n0020MOoGKa yuumeinei, co2laco8anue ¢ npocpammou u ozpanuyentnvle pecypevl. B Kazaxcmane
CLIL coomgemcmeyem mpéxwvazbluholl 00paz08amenbHol NOIUmMuKe, npedoCmaeisis 603MOICHOCMU
0151 27100AILHOU KOMNEeMEHMHOCMU U NPAKMUYECKO20 00VYCHUSL.

Annomauusn. CLIL — nonoix mazmyH meH wiem minin Oip yaxsimma oKblmyea He2izoeneet 20ic.
Tleoacoeuxanvix evibimoapoa 6y mindik 0az0bLiapovl apmmulpadsl, NOHOI mepey Meneepyee bIKNnaJl
emeoi, MaOeHUAPAIblK MYCIHIK KAIbINMACMulpaobl JicoHe 0epOecmik NeH bIHMbIMAKMAaCmblKmbl
oamvimaowl. Hezizei meopusineix necizoepee 4C mooeni, masmyHnea Hezizoenzen OKblmy dHcane minoi
OKY K¥paivl peminoe nauoaniary sxcamaovl. Kuvinovikmapovl — my2anim 0atblHObIbl, OKY HCOCNAPLIH
yuinecmipy scone pecypcmapowiy scemicneywiniei. Kazaxkcmanoa CLIL ywminoi 6inim cascamoina
coukec keneol, XaublKapaiblK OLIIKMIIIK ner Koa0aHbaibl oKy2a MYMKIHOIK Oepeoi.

Content and Language Integrated Learning (CLIL) is a modern educational approach that
integrates the teaching of subject content with a foreign or second language. This dual-focused
methodology enables learners to study subjects such as science or history while simultaneously
developing their language proficiency in English or another target language.

A number of scholars have made valuable contributions to the research and development of
CLIL. Among the most prominent figures is David Marsh, who introduced the term CLIL in 1994.
He has played a significant role in studies on multilingualism and bilingual education at the University
of Finland. With more than 25 years of professional experience, Marsh has actively supported the
development of innovative strategies within the Finnish education system.

Another key researcher in the field is Do Coyle, who proposed the 4C framework, identifying
the core elements of effective CLIL instruction. Her work emphasizes the importance of team
teaching and close cooperation between subject teachers and language teachers. In a similar vein,
Dalton-Puffer has investigated the effects of CLIL on language outcomes, describing it as an
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educational approach in which a foreign language is used as the medium of instruction for curricular
content [1].

I. Fortanet-Gomez highlights the significance of interdisciplinarity and collaboration among
teachers from various fields, especially in higher education, to ensure successful integration of content
and language. L. L. Salekhova is well known for her research on CLIL technologies and for co-
authoring educational materials on bilingual CLIL instruction. At the same time, O. Polyakova has
analyzed the effectiveness of CLIL implementation, pointing out that the number of studies on
integrated learning in Spain has increased in recent years [2].

Collectively, these researchers have played an essential role in advancing CLIL as a
pedagogical approach, contributing to both its theoretical background and practical application across
diverse educational settings.

In order to promote multilingualism and improve subject learning through foreign languages,
several countries have become leaders in the implementation of Content and Language Integrated
Learning (CLIL) within their education systems. Finland has been a pioneer in adopting CLIL since
the early 1990s, successfully incorporating the approach into its national curriculum to support
language development. Spain has also implemented CLIL on a wide scale, with approximately 5,000
educational institutions applying this approach at various levels of education.

Austria has incorporated CLIL into its education system through a variety of bilingual courses
and programmes, allowing for flexible implementation. Likewise, Hungary has introduced CLIL in
approximately 300 schools, reinforcing bilingual education within the national curriculum.

Belgium has adopted a more adaptable strategy, enabling schools to teach certain subjects in
foreign languages, which supports a gradual implementation of CLIL [3]. Germany has also shown
increasing interest in CLIL, with around 700 institutions applying this approach. Poland has
developed a structured two-tier foreign language programme, emphasizing English at lower levels
and other languages at higher levels. In Slovakia, roughly 50 schools have adopted CLIL, mainly
focusing on English and additional foreign languages.

These examples illustrate a strong dedication to integrating language learning with subject
content, highlighting the significance of bilingual education in contemporary curricula. Their
initiatives to expand CLIL practices contribute to the broader objective of fostering multilingual
competence and academic achievement among students.

English language teaching includes a variety of methodologies, each emphasizing different
aspects of learning:

* Grammar-Translation Method: Focuses on grammar rules and translation exercises.

* Direct Method: Encourages immersive learning through conversation and practical use.

* Audio-Lingual Method: Uses repetition and drills to reinforce language patterns.

* Communicative Language Teaching (CLT): Emphasizes interaction and meaningful
communication.

Among these methods, CLIL (Content and Language Integrated Learning) stands out for its
unique combination of content learning and language acquisition. In CLIL classrooms, teachers work
together to deliver subject content in a foreign language, creating a rich learning environment where
students can practice their language skills in meaningful contexts.

The core of CLIL is its ability to develop both subject knowledge and language proficiency
simultaneously. Unlike traditional approaches that focus mainly on language rules or content
delivery, CLIL highlights the interconnection between the two [4]. This integrated approach
encourages students to engage with complex topics while improving their language skills, preparing
them for real-life use of both content and language.

CLIL can significantly enhance students’ language abilities, cognitive development, and
motivation to learn foreign languages. Some specific benefits include:

* Development of intercultural communication skills.

 Improvement of overall language competence, including oral communication.
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* Enhanced clarity in expressing ideas, as students communicate in English in classroom
activities.

* Increased sensitivity to terminology and concepts in both the native and target language, along
with a broader and richer vocabulary.

* Growth of communicative, critical thinking, collaborative, and research skills.

Thanks to this approach, students achieve noticeably higher levels of foreign language
proficiency compared to learners in traditional language classes across all four skills: listening,
speaking, reading, and writing. In addition, learners engaged in CLIL programmes demonstrate a
higher level of motivation to study English than those in non-CLIL settings [5].

At the same time, the active and immersive nature of CLIL helps address certain gaps in
students’ native language development by placing them in a meaningful language environment. This
approach prepares learners for real intercultural communication, increases their motivation to learn a
foreign language, and creates a dynamic and practice-oriented learning atmosphere. CLIL offers more
opportunities for active language use, enabling students to overcome linguistic barriers and express
their ideas with greater confidence. By providing a contextual basis for language learning, CLIL
makes the educational process more engaging and relevant, thereby enhancing learner involvement
[6].

CLIL also plays an important role in strengthening students’ motivation and self-esteem. By
integrating language learning with subject content, lessons become more relevant and purposeful,
encouraging active participation and intrinsic motivation. The immersive nature of CLIL increases
learners’ self-confidence and self-efficacy, as students gain experience using a foreign language in
meaningful academic contexts. Consequently, they become more willing to take part in classroom
discussions and collaborative activities.

Moreover, exposure to CLIL often leads to more positive attitudes toward language learning,
with many students expressing a desire to continue studying foreign languages beyond formal
education. Research indicates that motivational factors such as enthusiasm for learning, positive
perceptions of the target language, and aspirations for self-development are particularly strong among
CLIL learners. The cognitive demands of learning subject content through a foreign language also
promote critical thinking and problem-solving skills, contributing to improved academic performance
and reinforcing learners’ confidence.

An additional advantage of CLIL lies in the supportive learning environment it creates.
Collaborative peer interaction fosters a sense of community in which students support one another,
further enhancing motivation and engagement. Overall, CLIL not only improves linguistic
competence but also contributes to the development of motivation and self-esteem by offering a
dynamic, supportive, and practice-oriented educational experience that encourages lifelong learning
[7].

Discussions surrounding CLIL also highlight several challenges, one of the most important
being the need to balance subject content mastery with language development. Ensuring that students
achieve an in-depth understanding of subject matter while simultaneously developing language
proficiency is essential, so that learning outcomes are comparable to those achieved in first-language
instruction. This balance largely depends on teacher competence and effective collaboration between
language and subject specialists.

Successful implementation of CLIL requires well-prepared teachers with strong subject
knowledge and sufficient language proficiency, supported by targeted professional training and high-
quality teaching resources. In addition, curriculum design plays a crucial role in integrating language
objectives with subject instruction rather than treating language learning as a secondary goal.

Beyond the classroom, CLIL operates within a broader educational and policy framework,
particularly in multilingual contexts such as Europe. To maximize its effectiveness, CLIL
programmes benefit from clearly defined language learning objectives, enabling students to fully
engage with the foreign language as a medium of instruction and enhance their overall learning
outcomes.
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In conclusion,Content and Language Integrated Learning (CLIL) can be identified as a modern
and effective pedagogical approach aimed at integrating subject content and foreign language
learning into a unified educational process. The theoretical and practical evidence discussed in the
article demonstrates that CLIL not only enhances students’ language proficiency but also contributes
significantly to deepening subject knowledge, developing critical thinking skills, fostering
intercultural communicative competence, and increasing learning motivation.

The effectiveness of CLIL is based on its integrative nature, in which language is used as a
natural tool for mastering subject content. Compared to traditional foreign language teaching
methods, this approach enables learners to apply the target language in authentic academic and real-
life contexts. As a result, students’ listening, speaking, reading, and writing skills develop in a
balanced manner, and their ability to express ideas confidently in a foreign language is strengthened.

The study reveals that the successful implementation of CLIL largely depends on teachers’
professional preparedness, effective collaboration between subject teachers and language specialists,
and the alignment of curriculum content with clearly defined language objectives. In this regard, the
availability of specialized professional development programmes, high-quality teaching and learning
materials, and institutional support plays a crucial role in the CLIL implementation process.

Furthermore, international experience confirms that CLIL serves as an important instrument for
implementing multilingual education policies. In this context, the wider application of the CLIL
approach within Kazakhstan’s trilingual education policy can enhance learners’ global competence
and enable them to use foreign languages effectively in both academic and professional environments.

Overall, CLIL represents a pedagogical model with high innovative potential within the
education system, as it interconnects language and subject learning to promote high-quality
education. Its systematic and scientifically grounded implementation can positively influence
students’ intellectual development, academic achievement, and motivation for lifelong learning.
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Abstract. In modern education, teaching English requires combining traditional methods with
innovative approaches to enhance students’ motivation, engagement, and communicative
competence. This paper examines the effectiveness of traditional methods, such as grammar-
translation and rote learning, alongside innovative methods, including project-based learning,
communicative approaches, and interactive digital tools. The study demonstrates that integrating
both approaches provides a solid linguistic foundation while fostering creativity, active participation,
and meaningful communication. A balanced combination of traditional and innovative methods
ensures effective and comprehensive English language teaching.
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communicative competence, learner engagement, pedagogy, language acquisition

Annomauus. B coepemennom obpazoeanuu npenooasanue aHIUNCKo20 A3bIKA mpedyem
coyemanusi mpaouyuoOHHbIX Memo008 ¢ UHHOBAYUOHHBIMU NOOX00AMU OJis NOBbIUEHU MOMUBAYUL,
8061€4EHHOCMU U KOMMYHUKAMUBHOU KOMNemeHyuu cmyoenmos. B cmamve paccmampueaemcs
aghpexmuenocmsb MpaoUYUOHHBIX MEMOO08, MAKUX KAK SPAMMAMUKO-NEPEBOOHOU U MeXAHUYecKoe
3ayuueanue, a MaKkx#ce  UHHOBAYUOHHBIX  Memo0o8, 6KIIOUAsl  NPOeKmHoe  0OyueHue,
KOMMYHUKAMUBHbIE HNOOX00bl U UHMEpPaAKmusHvle yugposvie uncmpymenmsi. Hccnedoganue
noKasviéaem, 4mo UHmMespayus Mux Nnooxo008 obecneuusaem NPOYHYIO A3bIKOBYIO OCHOBY U
O0OHOBPEMEHHO pa3euedaem KpeamueHoCmb, aKmueHoe yyacmue U OCMbICIeHHoe ObueHue.
Cbanancuposannoe couemanue memooos obecneuugaem d¢hghekmusHoe u KOMNieKCHoe o0yyeHue
AH2TIULICKOMY S3bIKY.

Annomayun. Kazipei 6inim 6epy #ca20aiiblHOA ARbLIWBIH MINIH OKbIMY OKVUBLIAPObLH
MOMUBAYUSCHIH, OENCEHOLNI2IH HCIHEe KOMMYHUKAMUBMIK KY3bIpemmMINieiH apmmulpy YuliH 02Cmypii
20icmepoi UHHOBAYUANLIK macindepmen Oipikmipyodi manan emeodi. Maxanraoa epammamuxaivik-
ayoapma 20ici MeH Hcammbvlyiap CUAKmMbl 0dCMypi 20icmepoiy, COHOAU-aK HCOOANbIK OKbIMY,
KOMMYHUKAMUBMIK MACLI0ep dHcaHe UHMepaKmuemi yu@pavly Kypaioap Cuskmol UHHOBAYUSLILIK
a0icmepOoiy muimoiniei Kapacmuipsbliaobvl. 3epmme)y KoOpcemrKeHoel, eKi 20icmi yuiecmipin KoJ10amy
MminoiK He2i30i Hbl2AUMbIN KAHA KOUMALl, Wbl2APMAWUBLILIK Kabitem, 0elceHOi KamwviCy JHCIHe
MAZbIHANbBL KAPLIM-KAMBIHAC 0A0bLIAPBIH 0aMblmaobl. [Jocmypii Hcane UHHOBAYUALbIK d0iCmepoiy
MEeHOeCmIpLIZeH YIULeCIMI A2bLIUbIH MIITH MUIMOL 2DI HCAH-HCAKIMBL OKbLINYObL KAMMAMACHL3 emeol.

In the context of globalisation, international communication, and rapid technological
development, English has become a key language of education, science, and professional interaction.
This reality places high demands on English language teaching and requires constant improvement
of teaching methodologies. Modern students are expected not only to know grammar and vocabulary
but also to use English effectively in real communicative situations.

For many years, English language teaching relied mainly on traditional methods that focused
on accuracy, structure, and teacher-centred instruction. These methods played an important role in
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forming linguistic competence but often lacked communicative practice. As society changed,
innovative approaches emerged, aiming to develop learners’ communicative competence, creativity,
and autonomy. This article compares traditional and innovative methods of English language
teaching, analyses their pedagogical value, and highlights the importance of integrating both
approaches to meet the needs of modern learners.

Theoretical Background of Traditional Teaching Methods.

Traditional methods in English language teaching are grounded in classical linguistic and
psychological theories. They emphasise systematic learning, repetition, and conscious understanding
of language rules. The most influential traditional approaches include the Grammar-Translation
Method, the Audio-Lingual Method, and structural approaches to language learning.

The Grammar-Translation Method is one of the oldest approaches in ELT. It focuses on
learning grammatical rules, memorising vocabulary, and translating texts. This method develops
reading comprehension and grammatical accuracy. Students become familiar with complex sentence
structures and formal language. However, the method does not prioritise speaking and listening skills,
which limits students’ ability to communicate orally. The Audio-Lingual Method is based on
behaviourist learning theory. It assumes that language learning occurs through habit formation.
Repetition, drills, and pattern practice are central techniques. This method is effective for
pronunciation practice and automatic use of language structures, but it often leads to mechanical
learning without meaningful context.

Despite criticism, traditional methods remain valuable in modern ELT, especially for beginners
and for teaching grammar and vocabulary systematically.

Pedagogical Strengths and Limitations of Traditional Methods.

One of the main strengths of traditional methods is their structured nature. Lessons are well-
organised, objectives are clear, and progress is measurable. Students gain a solid grammatical
foundation, which is essential for accurate language use. Another advantage is teacher control. The
teacher guides the learning process, corrects errors, and ensures discipline. This is particularly useful
in large classes or in educational contexts with limited resources.

However, traditional methods have several limitations. They often promote passive learning,
where students memorise rules instead of actively using language. Communication is limited, and
learners may struggle to express themselves in real-life situations. Motivation can also decrease due
to repetitive and monotonous activities.

Innovative Methods and Learner-Centred Approaches.

Innovative methods in English language teaching focus on communication, interaction, and
learner autonomy. These approaches reflect modern educational principles and respond to the needs
of a globalised world. Communicative Language Teaching (CLT) emphasises the functional use of
language. Grammar is taught implicitly through communication rather than explicitly through rules.
Students participate in discussions, role-plays, and problem-solving activities, which help them
develop fluency and confidence.

Task-Based Learning (TBL) is another innovative approach that focuses on completing
meaningful tasks. Language is learned as a tool for achieving a goal, such as planning an event or
solving a problem. This method encourages cooperation, critical thinking, and real communication.
Project-based learning allows students to work on long-term projects, integrating language skills with
creativity and research. It promotes responsibility, teamwork, and independent learning.

The Role of Technology in Innovative ELT.

Technology plays a crucial role in modern English language teaching. Digital tools such as
online platforms, learning management systems, educational apps, and multimedia resources enhance
the learning experience. Interactive exercises, videos, podcasts, and online discussions provide
authentic language input. Technology also supports personalised learning, allowing students to
practise at their own pace. Virtual classrooms and online collaboration tools extend learning beyond
the traditional classroom. The integration of technology increases motivation and engagement,
making lessons more dynamic and student-centred.
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Comparative Analysis of Traditional and Innovative Methods.

Traditional and innovative methods differ in their goals, techniques, and classroom roles. In
traditional approaches, the teacher is the main authority, while students are passive recipients of
knowledge. In innovative methods, the teacher acts as a facilitator, and students actively participate
in the learning process. Traditional methods focus on accuracy and form, whereas innovative methods
emphasise fluency and meaning. Both aspects are important for successful language learning.

Studies show that students who experience communicative and interactive activities
demonstrate higher motivation and better speaking skills, while traditional instruction supports
grammatical accuracy.

Integration of Traditional and Innovative Approaches.

Modern ELT increasingly supports a blended approach that combines the strengths of both
traditional and innovative methods. Grammar explanations can be combined with communicative
practice, and repetition can be supported by interactive tasks.

For example, a lesson may begin with a traditional explanation of grammar rules, followed by
communicative activities that allow students to apply these rules in context. Technology can further
enhance this process through interactive exercises and online practice. This balanced approach
addresses different learning styles and ensures comprehensive language development.

Implications for teachers and learners.

Teachers must be flexible and open to combining methods based on learners’ needs, proficiency
levels, and learning objectives. Professional development and methodological awareness are essential
for effective teaching. Learners benefit from a balanced approach that develops both accuracy and
fluency. They gain confidence, autonomy, and practical communication skills.

Despite the clear advantages of both traditional and innovative methods, their practical
implementation in real classroom settings presents several challenges. One of the main difficulties
teachers face is finding the right balance between accuracy-focused instruction and communicative
practice. In many educational institutions, strict curricula, limited time, and examination requirements
often encourage the continued use of traditional methods.

Traditional approaches are still widely used because they are familiar, structured, and easy to
control. Teachers can clearly explain grammar rules, monitor students’ progress, and assess learning
outcomes through tests and written assignments. However, overreliance on these methods may result
in students who perform well in exams but struggle to communicate effectively in real-life situations.

Innovative methods, while highly effective in developing communicative competence, also
present certain challenges. Communicative and task-based activities require more preparation,
creativity, and flexibility from teachers. Managing group work, maintaining discipline, and ensuring
equal participation among students can be difficult, especially in large classes. In addition, not all
students feel comfortable speaking freely in a foreign language, which may limit the effectiveness of
communicative tasks. Another important issue is teacher training. Successful integration of
innovative methods requires methodological competence and continuous professional development.
Teachers must be familiar with modern pedagogical approaches, digital tools, and learner-centred
strategies. Without proper training and support, innovative methods may be applied superficially and
fail to produce expected results.

Cultural and educational contexts also influence the choice of teaching methods. In some
learning environments, students are accustomed to teacher-centred instruction and may initially resist
interactive and autonomous learning. Therefore, a gradual transition from traditional to innovative
approaches is often more effective than a complete methodological shift. Assessment is another key
challenge in innovative ELT. Traditional methods rely on written tests and grammar exercises, which
are easier to evaluate objectively. In contrast, assessing communicative competence, speaking skills,
and collaboration requires alternative assessment tools such as presentations, portfolios, peer
assessment, and self-evaluation. These forms of assessment provide a more complete picture of
students’ language abilities but require additional time and effort. Practical classroom experience
shows that combining methods helps overcome these challenges. For instance, teachers can introduce
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grammar using traditional explanations and then reinforce it through communicative tasks,
discussions, and real-life simulations. Technology can further support this process by offering
interactive exercises, online feedback, and authentic materials.

Ultimately, the successful implementation of English language teaching methods depends on
flexibility, contextual awareness, and pedagogical balance. By adapting methods to learners’ needs
and educational conditions, teachers can maximise learning outcomes and ensure meaningful
language development.

Conclusion.

In conclusion, the analysis of traditional and innovative methods in English language teaching
demonstrates that both approaches play a significant and complementary role in the learning process.
Traditional methods such as the grammar-translation and audio-lingual approaches provide learners
with a strong foundation in grammar, vocabulary, and language structure. These methods contribute
to accuracy, systematic knowledge, and disciplined learning, which remain essential components of
effective language education. At the same time, innovative methods respond to the demands of
modern society and global communication. Approaches based on communicative interaction, task-
based learning, project work, and the integration of digital technologies help learners develop fluency,
confidence, and practical language skills. These methods encourage active participation, critical
thinking, collaboration, and learner autonomy, which are crucial for successful language use in real-
life contexts.

The findings of this study highlight that relying exclusively on either traditional or innovative
methods may limit learning outcomes. Traditional approaches alone may not adequately prepare
students for authentic communication, while purely innovative methods without structural support
can lead to gaps in grammatical accuracy. Therefore, the most effective strategy lies in a balanced
integration of both approaches. By combining traditional instruction with innovative, learner-centred
practices, teachers can create a flexible and inclusive learning environment that addresses different
learning styles and proficiency levels. Such an integrated methodology not only enhances
communicative competence but also ensures long-term language development. Ultimately, a
balanced pedagogical approach equips learners with both solid linguistic knowledge and the practical
skills necessary to succeed in academic, professional, and global contexts.
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Abstract. This article explores the theoretical prerequisites for the Communicative Approach
in English language teaching, drawing upon the framework established by Clifford H. Prator in
"Cornerstones of Method and Names for the Profession." While the history of language teaching has
often been characterized by pendulum swings between opposing methods, Prator argues for a
transition from intuitive "art" to applied "science.” This paper analyzes Prator’s three identified
cornerstones—Linguistics, Psychology, and Aims of Instruction—to demonstrate how shifts in these
fields necessitated a move away from mechanical audiolingual drills toward meaning-focused
communication. Special attention is given to the impact of the Chomskyan revolution in
psycholinguistics and the critical distinction between Teaching English as a Second Language
(TESL) and Teaching English as a Foreign Language (TEFL) in defining communicative objectives.

Keywords: Communicative Approach, Applied Linguistics, Psycholinguistics, TESL/TEFL,
Language Teaching Methodology, Instructional Aims, Clifford Prator.

Annomauyusn. B Oannoii cmamwve paccmampusaomcsi meopemuyeckue NnpeonoCulLiKu
Kommynukamuenoco nooxooa 6 o06yyeHuUu aHeAULCKOMY S3bIKY, OCHOBbIBAACH HA KOHYenyuu,
paspabomannoi Knuggopoom X. Ilpamopom 6 pabome « Cornerstones of Method and Names for the
Profession» (Kpaeyeonvuvie kamuu memooa u Hazeanus npogheccuu). Xoms ucmopusi o0yyeHus
AZBIKAM YACO XAPAKMEPU308aLACh «MASMHUKOBLLMU KOACOAHUAMUY MENHCOY NPOMUBONOTONCHBIMU
memooamu, [Ipamop apeymenmupyem HeodX00uUMocmsb nepexooa om UHMYUMUEHO20 KUCKYCCMEA»
K NpUKiaoHou «Hayke». B pabome ananusupyromcs mpu Kpaey2olvbHbiX KAMHA, 6blOejleHHble
IIpamopom — Jluneeucmuxka, Ilcuxonozus u L{enu o6yyenus, — umooOwvl npOOeMOHCMPUPOBAMb, KAK
UBMEHEHUsL 8 IMUX 0O1acmsX 00YCI0BUNU OMXOO0 OM MEXAHUYECKUX AYOUOTUHSBATIBHBIX YAPANCHEHUTL
K KOMMYHUKAYUU, OpUeHMUposanHou Ha cmoici. Ocoboe sHUManue yoensemcs GIUsHUIO «Pesoioyuu
XomcKo20» 8 NCUXONUHESGUCMUKE U KPUMUYECKU BAICHOMY DPA3IUNUID MENHCOY NPenooasaHuem
aHenuicko2o kaxk 6mopoeo sazvika (TESL) u npenooasanuem anenutickoeo kax unocmpannoeo (TEFL)
npuU_onpeoeieHun KOMMYHUKAMUBHBLX Yelell.

Annomavus. byn maxana Knugpgopo X. [Ipamopowiy "Cornerstones of Method and Names for
the Profession” ammul eybezinoezi Heciz0emenepee cyiiene Omvipbin, ARbLIUbBIH MITIH OKbIMYO0A&bl
Kommynukamuemix  moacindiy ~ (Communicative Approach) meopusnvik — anebluapmmapbvliH
Kapacmuipaovl. Tin okblmy mapuxvl Kapama-Kanuulbl 20icmep apacblHOabl ayblmMKYIAPMEH HCUi
cunammanzanvimer, Ilpamop unmyumusemi "enepoen” Konoanbanvl "2vinvimea" Koury Kasxcemmicin
anea mapmaovwl. byn swcymoic Ipamop anvikmazan yw ipeemacmol — Jluneeucmuxa, Ilcuxonozus
atcone OKbimy MaKcammapwvli — manidai Omslpbln, 0Cbl CANANAPOARbl 632epicmep MeXaHUKAIbIK
ayOUOIUH2BANIObL HCAMMBIZYNIAPOAH MABbIHARA OALIMMANAH KAPbIM-KAMbIHACKA KOulyoi Kanai
manan emkenin kopcemedi. Ilcuxonuneeucmuxaoaevl "Xomckuil pegontoyusacvbinbly" acepine dcane
KOMMYHUKAMUBMIK MAKCAmMmapObl AHbIKMA) Ke3inoezi AbliublH MK eKiHwi min peminoe OKblmy
(TESL) wmen Azvimwuvin minin wem mini peminde oxeimy (TEFL) apacvinOasst mansi30bl
AUbIPMAULBLILIKKA epeKile Ha3ap ayoapuliaobl.
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The field of foreign language teaching has undergone continuous evolution, with educators
constantly seeking the most effective methods to help learners acquire proficiency. Historically, this
search has led to the development of numerous approaches, each claiming superiority over the others.
Clifford H. Prator, in his seminal work Cornerstones of Method and Names for the Profession (1979),
reflects on this long-standing quest for the “ideal” teaching method. He notes that for decades,
language instruction was often dominated by the authority of individual methodologists, or
“prophets,” such as Berlitz, Gouin, and Fries, whose personal systems of thought significantly shaped
teaching practices. While these early approaches contributed valuable insights, they were often rigid,
context-specific, and disconnected from the learner’s actual communicative needs.

Prator argues that the pendulum of language teaching oscillated between intuitive, art-based
methods and more structured, scientific approaches, but rarely achieved a synthesis of the two. The
traditional Grammar-Translation method, for instance, emphasized memorization of grammatical
rules and vocabulary at the expense of spoken fluency. Later approaches, such as the Direct Method
and the Audiolingual Method, attempted to focus on oral skills, yet often relied heavily on repetition,
drills, and pattern practice, ignoring the cognitive and psychological processes that underlie
meaningful language use. According to Prator, this lack of integration between linguistic theory,
psychological understanding, and instructional aims limited the effectiveness of these methods.

The emergence of the Communicative Approach marked a pivotal moment in the history of
language pedagogy. Unlike earlier methods, it did not rely on a single “prophet” or rigid procedures.
Instead, it emerged as a synthesis of insights from linguistics, psychology, and practical instructional
goals—the three “cornerstones” Prator identifies as essential for sound methodology. The approach
emphasizes the development of communicative competence, enabling learners to use language in
real-life situations, negotiate meaning, and accomplish specific purposes. This shift reflects a
fundamental change in perspective: language is no longer viewed merely as a set of structural patterns
to memorize, but as a dynamic, generative system that requires active cognitive engagement and
contextualized use.

This paper aims to explore how Prator’s cornerstones provide a scientific foundation for the
Communicative Approach. By examining the contributions of modern linguistics, psycholinguistics,
and context-driven instructional aims, we can understand why the Communicative Approach
represents not only a methodological innovation but also a rational response to the limitations of
earlier techniques. Through this analysis, it becomes clear that the Communicative Approach is the
logical outcome of integrating theory and practice, ensuring that language instruction is both effective
and relevant to learners’ real-world needs.

The first cornerstone identified by Clifford H. Prator is Linguistics, which he defines as the
scientific study of the nature of language. Linguistics provides the theoretical framework for
understanding how language functions, how it is structured, and how it is used in communication.
Historically, the dominant methods of language teaching were often influenced directly by prevailing
linguistic theories. In other words, the way teachers approached language instruction reflected the
understanding of language offered by contemporary linguists, rather than the practical needs of
learners. This close relationship between linguistic theory and teaching methodology highlights the
critical role of linguistics as a cornerstone in shaping effective instruction.

In the early to mid-20th century, particularly up to the 1950s, American structural linguistics,
associated with Leonard Bloomfield and Charles Fries, exerted a strong influence on language
teaching. Structural linguists emphasized descriptive linguistics, which focused on analyzing living
languages as they were spoken at the time, rather than studying their historical development or literary
forms. This approach led to teaching methods that prioritized oral production and the memorization
of grammatical patterns. Teachers relied on repetitive drills, dialogues, and mechanical practice to
reinforce language structures. Prator critically observes that early applications of linguistic theory to
language teaching were often “narrowly based,” limiting the scope of learning and producing
classrooms where students were more concerned with correct forms than with meaningful
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communication. The Audiolingual Method, for instance, reflected this limited view, assuming that
repeated pattern practice could create automatic habits sufficient for fluency.

The foundations for the Communicative Approach, however, began to emerge when linguistics
evolved beyond structural descriptions. Scholars recognized that language cannot be fully understood
as a collection of static patterns. Noam Chomsky’s introduction of Generative-Transformational
grammar in 1957 marked a significant turning point. Chomsky argued that language is a dynamic
system governed by underlying rules that enable speakers to generate an infinite number of sentences,
including novel constructions never encountered before. This insight challenged the traditional view
that language learning is solely about memorization and repetition. According to Prator,
understanding this generative capacity of language is essential for teaching methods that emphasize
authentic communication rather than mere form.

The implications for language teaching were profound. The Communicative Approach shifted
the focus from mere performance, or the ability to reproduce memorized phrases, to the development
of linguistic competence—the ability to understand and produce meaningful, contextually appropriate
language. Students are encouraged to manipulate language creatively, express original ideas, and
respond appropriately in real-time interactions. This focus on competence over performance requires
teachers to design activities that simulate real-life communication, rather than relying solely on pre-
scripted dialogues or isolated grammar exercises.

Perhaps the most significant shift facilitating the Communicative Approach occurred in the
second cornerstone identified by Clifford H. Prator: Psychology. Prator emphasizes the long-standing
tension between language teachers and psychologists, noting that for decades, teaching methods were
developed without fully considering how humans actually learn. Historically, the dominant
psychological theory influencing language instruction was Behaviorism, particularly the model
associated with B. F. Skinner. Behaviorism viewed language learning as a form of “verbal behavior,”
a mechanical process in which learners form habits through stimulus, response, and reinforcement.
According to this model, repetition and memorization were central to acquiring a new language, and
error correction was framed as immediate reinforcement to ensure correct behavior. Consequently,
methods such as the Audiolingual Approach relied heavily on mechanical drills, pattern practice, and
the memorization of set phrases.

Prator critically observes that materials produced under this behaviorist paradigm often
included “disconnected sentences unrelated to reality” and demonstrated “indifference to true
communication.” In other words, learners were able to produce grammatically correct sentences in
controlled classroom exercises but were largely unprepared to communicate meaningfully outside of
artificial contexts. While these methods could develop short-term accuracy in form, they failed to
cultivate linguistic competence, critical thinking, or problem-solving skills—qualities necessary for
real-world communication.

The emergence of the Communicative Approach was made possible by a paradigmatic shift
known as the cognitive revolution. During the 1960s, the field of psycholinguistics began to gain
influence, challenging behaviorist assumptions. Prator refers to Noam Chomsky’s landmark review
of Skinner’s Verbal Behavior as a turning point, demonstrating that humans are not merely passive
responders to stimuli, but active processors of information capable of generating original utterances.
This insight revealed that learners construct language mentally, using cognitive strategies to interpret
meaning, produce responses, and adapt to new communicative situations. In other words, language
learning is not simply habit formation; it is a complex interaction of mental processes, prior
knowledge, motivation, and social context.

The Communicative Approach aligns closely with these psychological insights. It rejects
“mindless” repetition and mechanical drills, instead emphasizing meaningful, purposeful language
use. This shift from behaviorist habits to cognitive processing is a key differentiator of the modern
approach.

The third, and perhaps most practical, cornerstone identified by Clifford H. Prator is the Aims
of Instruction. While the first two cornerstones—Linguistics and Psychology—provide theoretical
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and cognitive foundations for language teaching, the aims of instruction determine the practical
application of methods in the classroom. A major flaw of pre-communicative teaching approaches
was the assumption that a single method could fit all learners, contexts, and objectives. Prator
emphasizes that “the aims of instruction are in one sense the most important,” highlighting that
instructional goals should dictate the techniques and activities employed, rather than adherence to
rigid, one-size-fits-all methodologies.

Understanding the aims of instruction is essential for appreciating the flexibility of the
Communicative Approach. Prator introduces terminology to distinguish different teaching contexts,
which directly influence instructional goals:

TESL (Teaching English as a Second Language): This refers to situations in which English is
the dominant language of the surrounding community, such as for immigrants in the United States or
the United Kingdom. Here, the primary instructional aim is often immediate survival, functional
communication, and social integration.

TEFL (Teaching English as a Foreign Language): This applies to learners studying English in
countries where English is not the medium of daily communication, for example in Kazakhstan or
France. The focus in these settings is often on academic success, reading comprehension, or
preparation for international examinations.

TESOL (Teaching English to Speakers of Other Languages): This term is used broadly to
encompass both TESL and TEFL contexts.

Prator critiques the goal of achieving “native-like perfection” in pronunciation, which was
emphasized by earlier methods such as the Audiolingual Approach. He argues that this expectation
is often unrealistic and unnecessary for many learners. Instead, the Communicative Approach
prioritizes “reasonable intelligibility” and practical language skills, ensuring that learners can
communicate effectively even if their language is not perfect. This pragmatic orientation allows
instruction to be tailored to the specific communicative needs of learners, rather than following
prescriptive rules set by methodologists or “prophets.”

Conclusion

In conclusion, Clifford H. Prator’s Cornerstones of Method provides a comprehensive and
essential framework for understanding why the Communicative Approach emerged as the dominant
paradigm in English language teaching. The evolution of language pedagogy was not random or
coincidental; rather, it was a deliberate response to the shortcomings and imbalances of earlier
methods. Traditional approaches, such as the Grammar-Translation and Audiolingual methods, often
emphasized memorization, repetition, and form over meaningful communication, leaving learners
capable of performing language tasks mechanically but unable to engage effectively in real-life
situations. Prator’s analysis reveals that a successful and scientifically grounded method must
integrate multiple dimensions of language teaching, addressing the nature of language, the nature of
learning, and the specific objectives of instruction.

The Communicative Approach achieves this integration by combining three fundamental
elements. First, the linguistic insight recognizes that language is a creative, generative system,
enabling speakers to produce an infinite variety of sentences beyond rote memorization. This
understanding shifts instruction from repetitive drills to activities that foster true linguistic
competence. Second, the psychological perspective acknowledges that learners are cognitive beings
whose motivation, attitude, and engagement directly influence their ability to acquire and use
language. The approach emphasizes active participation, problem-solving, and meaningful
interaction rather than mechanical repetition. Third, the instructional consideration ensures that
teaching is tailored to the specific goals of learners, whether in TESL or TEFL contexts. By aligning
lessons with practical objectives and real-world communication needs, the Communicative Approach
maximizes relevance and effectiveness.

Prator’s cornerstones also highlight the importance of flexibility and adaptability in language
teaching. The Communicative Approach is not prescriptive or rigid; it allows teachers to select
strategies, materials, and activities that best fit the learners’ immediate goals and long-term
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objectives. This adaptability represents a significant departure from earlier methods, which often
applied uniform procedures regardless of learner context.
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Abstract. This paper examines the substantial influence of conceptualizations of language
teaching—such as science, technology, craft, or art—on the field of TESOL and second language
teacher education. Drawing on Zahorik's (1986) classification, the paper analyzes three main
categories of teaching conceptions: Science-Research, Theory-Philosophy, and Art-Crafft.

The Science-Research Conception (e.g., Audiolingualism, Task-Based Language Teaching, and
Effective Teaching research) derives teaching principles from empirical investigation and
experimental research, focusing on operationalizing learning principles, following tested models,
and replicating effective teacher behaviors.

The Theory-Philosophy Conception includes theory-based approaches (e.g., Communicative
Language Teaching, Silent Way), which rely on rational thought and logical argumentation, and
values-based approaches (e.g., Humanistic approaches, Reflective Teaching), which are grounded in
moral, social, or educational values.

The Art-Craft Conception views teaching as a unique, personalized skill based on invention
and teacher decision-making, where the teacher assesses situational needs and creates context-
specific practices.

The paper concludes by detailing how each conception leads to different views of the essential
skills of teaching and different approaches to teacher preparation. It suggests that while these
conceptions are fundamentally distinct, teacher development can be seen as a continuum where
inexperienced teachers start with the technical competence of science-research models and gradually
move toward the interpretive and personalized practices of the art-craft conception.

Keywords: TESOL (Teaching English to Speakers of Other Languages) Conceptions of
Teaching, Second Language Teacher Education, Teaching Skills, Science-Research Conception,
Theory-Philosophy Conception, Art-Craft Conception, Teacher Development, Methodology

Annomauusn. Jlannas cmamvs ucciedyem CyujeCmeeHHoe 6iusnue KOHYenmyanu3ayuil
npenooasaHusi A3blKA—makux KAk HAYKd, MEeXHON02Us, pPemMecio UlU UCKYCCMBO—HA 00a1acmy
TESOL u noocomosky npenooagameineii 8mopo2co sizvika. Onupasce Ha kiaccuguxayuto 3axopuxa
(1986), 6 cmamve ananuzupyiomcs mpu OCHO8Hble Kame2opuu KoHyenyuil npenodasanusi: Hayuno-
uccaeoosamenvckas, Teopemuxo-gunocoghckas u Uckyccmeo-Pemecio.

Hayuno-uccnedosamenvckasn konyenyusi (nanpumep, Ayouonuneeanvuuiii memoo, Obyuenue
A3bIKY HA OCHOBE 3a0a4 U UCCe08aHusi DhhexmusHo2o npenooasanusi) 6bl8OOUM NPUHYUNDBL
Npenooasanus U3 IMHUPUHLECKUX U OIKCHEPUMEHMAIbHbIX UCCAeO08AHUl, (OKYCUpysicy Ha
peanuzayuu nPUHYUNoO8 o0yYeHus:, Cied08aHUul NPOBEPEHHbIM MOOEIAM U NOBMOPEHUU NOBEOEHUs.
agppexmuenvix yuumernel.

Teopemuko-gunocogpckas KoHyenyus 6KIOUAEn Meopemuyecku 0O00CHO8AHHbIE NOOX0O0bl
(nanpumep, KommyHnuxamusnoe oOyuenue sa3viky, Tuxuii nyms), Komopvie ORUPAIOMCA HA
PAYUOHATIbLHOE MblULTEHUE U IOSUYECKYI0 APSYMEHMAYUIO, A MAK*Ce YeHHOCMHO-0PUEHMUPOBAHHbLE
nooxoosl (Hanpumep, Iymanucmuueckue nooxoowsi, Pegnexcusnoe npenoodasauue), Komopwvie
OCHOBAHBI HA MOPATILHBIX, COYUATLHBIX UTU 0OPAZ0BAMENbHBIX YEHHOCHISX.
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Konyenyusa  Hcxyccmea-Pemecna paccmampusaem npenooasanue KAk —VHUKAIbHLIL,
NEePCOHANUSUPOBAHHBII HABLIK, OCHOBAHHLIL HA U300PEemMAmenrbHOCMU U NPUHAMUU PeueHull
yuumenem, npu KOMopom neoazoz OYyeHusaem cumyayuoHHvle ROMmpeoHOCmuy U co30aem npaKmuxu,
cneyughuunsle 011 KOHMeEKCma.

B 3axnouenue cmamvu noopodHo onucwi8aemcs, KAk Kaxicodas KOHYenyus Nnpusooum K
PABTUYHBIM 8327510aM HA OCHOBHbLE HABLIKU NPEN0OABANHUSL U PA3TUYHBIM NOOX00AM K NOO20MOBKe
yuumeneu. Ilpeononacaemcs, umo, xoms 3mu KOHYENnyuu NPUHYUNUATLLHO DA3IUYHBL, paA3eumue
Vuumenss MOXNCHO PACCMAMPUBAmMv KAK KOHMUHYYM, 20€ HEONblMHble YYUmens HAYUHAIOm C
MeXHUeCKol KOMNeMeHMHOCMU HAYYHO-UCCAe008aAMeNbCKUX MoOelell U NOCIEeNeHHO nepexo0sm K
UHMEPNPEemamueHbIM U NePCOHANUSUDOBAHHBIM NPAKIMUKAM KOHUCHUUU UCKYCCMEA-DeMecd.

Annomavusn. byn maxana min oKblmyovl MysHcblpblMOayOblH—MbICAIIbL, bLILIM, MEXHOL02U,
KojoHep Hemece oHep peminoe Kapacmulpyoviy—ITESOL canacvina scone exinwi min myeanimoepin
oaspaayza mucizemin eneyni viKnaivln zepmmetioi. 3axopuxmiy (1986) owcikmemecine cytiene
OMBIPLIN, MAKAIAOA OKbLMY MYACLIPLIMOAMANAPLIHGIY YUl He2i3el canamvl manioanaowl.: uinvimu-
sepmmey, Teopusinvlk-ghunocoghusnvix scone Onep-Konreuep.

Fouivimu-3epmmey  mysrcvipvimoamacsl  (mvicanvl, Ayouonuneeandvl 20ic, Tancvipmasa
Heeiz0encen min yupemy dcane Tuimoi oxvimy sepmmeynepi) OKblmy NPUHYURIMEDPTH IMAUPUKATILIK
JHCoHe IKCnepuMeHmmiK sepmmeyiepoer anaovl, OKbIMy NPUHYUNmepin icke acvlpyad, mexkcepineen
yaeinepoi Yemamy2a sHcane muimoi MYLAniMHIK MIiHe3-KYIKbIH Kaumaniay2a OazulmmanaH.

Teopusanvik-puirocopuanbly  MmyxHcolpblMOamMa PayuoHaIobl  OULAYeA HCIHE NOSUKATBIK
Oanenideyee CylieHemin meopusiea Hezizoencen macindepoi (mvicanvl, KommyHukamuemix min
yupemy, «Teinbtiu oicony 20ici) JicoHe MOPATLObIK, dneyMemmiK —Hemece Oinim  bepy
KYHOBLILIKMAPLIHA He2i30eiceH KYHObLIbIKMAapea HezizoelceH macindepdi (mvicansi, I ymanHucmik
macinoep, Pegnexcusnvix oxbimy) kammuobwl.

OHnep-Konenep myscolpblMOAMACyl OKbIMYObl OHEPMANKLIUMBIKKA HCIHE MY2ANIMHIY weuim
KadwvLioayvlna Hezizoencen Oipezell, JiceKeleHOIpiieen 0ag0vl pemiHde Kapacmvipaovl, MYHOA
MYEANIM AHCAROAUNBIK, KaxcemminikmepOi 6azanauiobl dcane KOHMEKCmKe MaH madicipubenepoi
Hcacauiowl.

Maxana convinoa apoip mysHCcolpblIMOAMAHBIY OKbIMYObIH He2i2i 0ag0bLIapblHa Kamblcmbl
Mypi Ke3Kapacmapaa Hcane Myeanimoepoi 0asapiayovly apmypii maciloepine Kaiau dKelemiHi
eaoicetl-mezdxcelini cunammanzan. byn myscvipvimoamanapowiy mybeeetini o3zeuie OONAHBIMEH,
MYRANIMHIY O0aAMYbIH KOHMUHUYM peminde Kapacmelpyea 001a0bl: madcipubeciz myeanimoep
SbLIbIMU-3epmmeY YI2INepiniy MeXHUKANbIK Ky3vlpemminicinen bacman, Oipminoen oHep-KOIOHeD
MYHCHIPLIMOAMACHIHIH,_ UHMEPNDEMAYUSTILIK HCIHE IHCEKeNeHOIPLIceH madcipubenepine aybicaobl.

The field of TESOL is fundamentally shaped by how the nature of language teaching is
conceptualized—be it as a science, a technology, a craft, or an art. These different views lead directly
to varying definitions of essential teaching skills and differing approaches to teacher preparation.
Conceptions of teaching can be classified into three main categories: Science-Research, Theory-
Philosophy, and Art-Craft conceptions.

Science-Research Conceptions view teaching as derived from empirical investigation and
supported by research. This approach includes Operationalizing Learning Principles, where teaching
is developed from research on factors like memory and motivation, such as with Audiolingualism
(based on behavioral psychology) or Task-Based Language Teaching (TBLT) (based on meaning
negotiation research). Another subcategory is Following a Tested Model, which applies specific
research results, like the benefits of using referential questions and increased wait time, to define
good teaching practices. Finally, Doing What Effective Teachers Do involves deriving principles
from observing teachers whose students perform better on standardized tests, leading to approaches
like Direct Instruction or Active Teaching. The essential skills for teachers in this conception are to
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understand the learning principles, develop tasks based on them, and monitor student performance to
ensure desired outcomes are achieved.

Theory-Philosophy Conceptions are not based on empirical proof but on what ought to work
(rationalist approaches) or what is morally right (values-based approaches). Theory-Based
Approaches are supported by systematic thought and logical argumentation. Examples include
Communicative Language Teaching (CLT), which was established through critiques of grammar-
based methods to operationalize communicative competence, and The Silent Way, which is based on
specific claims about how adult learning takes place. Values-Based Approaches derive their models
from educational, social, ethical, or political beliefs, seen in movements like Humanistic Approaches,
the Learner-Centered Curriculum, and Reflective Teaching. In this category, essential skills require
the teacher to understand the underlying theory or value system, select syllabi and tasks that conform
to it, and rigorously monitor their teaching to ensure that the theory or value system is maintained.

Art-Craft Conceptions view teaching as a unique set of personal skills, an art that relies on the
teacher's individual ability to invent and personalize practices for a specific, unique situation. The
core skill here is Teacher Decision-Making, where the teacher analyzes the particular characteristics
of a class and selects the most effective alternative. Commitment to a single general method is
discouraged, as the teacher's role is to discover things that work in the moment. The essential skills
in the Art-Craft approach are to treat each teaching situation as unique, identify its characteristics, try
out different strategies, and develop personal approaches.

CONCLUSION

The conceptualization of language teaching in TESOL profoundly impacts pedagogical
practice. Instead of adhering to a single, prescriptive approach, effective teaching operates across a
fluid continuum defined by three foundational views.

Firstly, the Science-Research Conception provides the necessary foundation of technical
competence, ensuring teachers employ empirically validated techniques derived from learning
research (e.g., TBLT, wait time). Secondly, the Theory-Philosophy Conception provides the critical
understanding of why certain methods are used, grounding practice in elaborated theoretical
frameworks (e.g., CLT) or core educational values (e.g., reflective teaching). Finally, the Art-Craft
Conception represents the peak of professional autonomy, allowing experienced educators to blend
knowledge, exercise situational decision-making, and personalize instruction for unique classroom
contexts.

Ultimately, teacher development is the journey of integrating these conceptions—moving from
competence to interpretive understanding, and finally to masterful, context-specific invention. The
synthesis of these approaches ensures that modern English language teaching remains dynamic,
deeply reflective, and maximally effective for diverse learners.
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Abstract. This article examines the issue of cultural codes as reflected in Kazakh and English
proverbs. Proverbs are linguistic units that preserve a people’s worldview, historical experience,
national values, and mentality. In this study, proverbs in both languages were analyzed using a
comparative method, and their similarities and differences were identified. Kazakh proverbs
emphasize values such as collectivism, harmony with nature, and respect for elders, whereas English
proverbs clearly highlight ideas of individualism, and the importance of time and labor. The findings
of the article are significant for intercultural communication and translation studies.

Keywords: proverbs, cultural code, national worldview, Kazakh language, English language,
comparative linguistics.

Annomauus. B Oannoti cmamee paccmampueaemcsi npobiema KyIbmMypHO20 K0Oa uepes
NOCN08UYbL U NO20BOPKU HA KA3AXCKOM U QH2IUCKOM A3bikax. llocnosuybl — 5mo A3bIKosbie
eOUHUYDI, COXpausawue MUpo8o33peHue, UCMOPUYECKULl ONnblm, HAYUOHANIbHbIE YEHHOCU U
MeHmanaumem KOHKPEmHo20 Hapoda. B xode uccinedosanus nociosuybl HA 08YX A3bIKAX
AHATUBUPOBATIUCH C UCNOTIL30BAHUEM CPABHUMENbHO-CONOCMABUMENbHO20 MemOood, GbIAGIANUCH UX
cxoocmea u pasmuuusa. B kazaxckux nociosuyax npeobnaoarom yeHHoCmu KOJIeKMUsU3Md,
2apMOHUU ¢ NPUPOOOL, YBANCEHUsL K CINAPWUM, MO20a KAK 8 AH2IUNICKUX NOCI08UYAX OMYEmIUEO
8bIPAdICEHbL UOeU UHOUBUOYANUZMA, YEHHOCU e8peMeHU u mpyoa. Peszynemamer cmamou umerom
8AJHCHOE 3HAUEHUE OJISL MEHCKYIbMYPHOU KOMMYHUKAYUY U Nepesood.

Annomauus. byn makanaoa Kazak yicaHe azvliuiblh Miioepinoezi MaKai-mamenoep apKblibl
KOpIHemiH MaO0eHU KOO Maceneci Kapacmulpuliaovl. Maxan-womendep — beneini Oip XanvlKmuly
OYHUEMAHbIMbL, MAPUXU MINHCIPUOECT, YAmmblK KYHOLILIKMAPbL MEH MEHMAIUMEmIiH CaKmayulol
mindix  Oipaikmep. 3epmmey Oapvicbinoa eKi mindezi MAaKai-mamenoep  CanblCmblpMAalbl-
caneacmolpmanvl  20iC  He2i3iHOe MANIOAHbIN, YKCACMBIKMAPbL MEH  AUblPMAUUBLILIKMADbL
anvikmanowl. Kazax maxan-momenoepinoe YucolMublioblK, madbuamnen yuiecim, yiKeHase Kypmem
CUSIKMblL KYHOBLILIKMApP 0acvim 6071ca, azbliublH Makai-mamenodepinoe 0apanvlk, YaKulm neH
eHoexmi Oaganay udesnapvl aukblH Kopinedi. Makananvly Homudicenepi MaOeHUEMAapaIvlK
KOMMYHUKAUUSA MEH ay0apMa Calaiapvl VILIH MAHbL30bL 006N Mabbliaobl.

In the current context of globalization, understanding the culture and worldview of different
peoples through language has become a pressing issue. Language is a mirror of culture, and proverbs
are linguistic units that preserve the most concise and profound reflections of that culture. In the
proverbs of each people, their way of life, historical experience, customs, and national values are
represented.First and foremost, the initial step in understanding the cultural essence of any people is
identifying its folk code. A people’s code represents the worldview, behavior, attitudes toward life,
and system of values that have developed over centuries. This code is primarily embedded in
language, and the richest, most meaningful layer of language is found in proverbs.
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In the cultural code of the Kazakh people, values such as humility, respect for elders,
collectivism, and living in harmony with nature hold a leading position. The nomadic lifestyle shaped
the Kazakh worldview in close connection with nature, while respect and unity became the guiding
principles in social relations. Consequently, Kazakh proverbs predominantly reflect understanding
the individual within the context of the community, family, and society rather than in isolation.In
contrast, English proverbs emphasize the individual, self-confidence, uniqueness, the value of time,
and pragmatic thinking as the core of their cultural code. Characteristic of Western civilization, this
emphasis is evident in English proverbs through the idea that individuals are responsible for their
own destiny and that success is the result of personal effort. Time is regarded as a concrete resource,
and action is seen as the measure of achievement.Thus, Kazakh and English proverbs are based on
different cultural codes, reflecting distinct worldview orientations. A comparative analysis of these
differences allows for a deeper understanding of national particularities.

1. Cultural Code and Proverbs

A cultural code refers to a system of meanings characteristic of a particular culture. It is
transmitted from generation to generation through linguistic units. Proverbs serve as an essential
element of the cultural code, reflecting the life experience accumulated by a people over centuries. The
uniqueness of proverbs lies in their brevity, imagery, and aphoristic nature. They convey not only
linguistic but also cultural, social, and philosophical information. Therefore, proverbs can rightfully
be considered preservers of the cultural code.

2. Cultural Code in Kazakh Proverbs

A proverb represents the wisdom of a people, condensing life experience into a few words. The
Kazakh people regard proverbs not merely as artistic expressions, but as tools of moral education,
life guidance, and ethical standards. Akhmet Baitursynuly distinguished between a “proverb” and a
“saying,” noting that a proverb expresses a thought clearly and conclusively, while a saying conveys
a subtle idea through artistic imagery.For example:“ExH0ek eTceH epiHOei, TOSTbI KAPHBIH TUICHOSH”
— encourages diligence.“TaskToIH eki yiibl 6ap” — implies that every action has consequences.

Mukhtar Auezov considered proverbs as the philosophy of the people, as reflected in sayings
like “Bipaik 6onmaii, Tipaik 6oamac” (Without unity, there is no life) and “Akput *actaH, acbul
tactan” (Wisdom comes from youth, value from gems). Abai Kunanbaiuly emphasized the need to
critically evaluate proverbs, encouraging a discerning perspective.Key values in the Kazakh cultural
code:Collectivism and kinship: “bipmik 6onmaii, Tipmik 6omamac,” “AraiibiH TaTy 0ojca, aT Kerl,
aObIchIH TaTy Oojca, ac kem.”; Harmony with nature: “Xep — bIpbicThIH KiHairi,” “Cy ilIKeH
KyIbIFbIHA TyKipMme.”; Respect for elders, courtesy to the young: “Ynkenre xkypmer, kimrire i3et,”
“Openti eniH Oanacel ajgbpICTaH coneM Oepeni.”;

3. Cultural Code in English Proverbs

Proverbs occupy an important place in English culture, but they are mostly practical, logical,
and rational. Francis Bacon described proverbs as the wisdom of a nation, originating from life
experience. For example:“Knowledge is power” — emphasizes the role of knowledge in social
position.; William Shakespeare: “All that glitters is not gold” — warns against being deceived by
appearances.;Samuel Johnson: “A proverb is the wit of one, and the wisdom of many.”;

Key values in the English cultural code:Individuality and personal responsibility: “Every man
is the architect of his own fortune,” “God helps those who help themselves.”;Valuing time and labor:
“Time is money,” “Never put off till tomorrow what you can do today.”; Practical thinking: “Actions
speak louder than words,” “Practice makes perfect.”;

4. Comparative Analysis: Examples in Text Form

Kazakh proverbs and their English counterparts can be compared as follows. For instance, the
Kazakh proverb “/loc »xplnaTein aiiTaasl, Aymman Kyaaipin aitaasr” (A friend tells you the truth, a
foe makes you laugh) praises sincere friendship, while the English equivalent “A true friend tells you
the truth” emphasizes honesty as the basis of friendship.

¢ “AiThUTFaH co3 — aThUTFaH oK~ — “Words once spoken cannot be taken back.”

¢ “OKy — MHEMEH KYIbIK Kasraumaii” — “Learning is a long and hard process.”
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¢ “YKaHpUIMalTHIH JKaK, CYpiHOCHTIH TYIK KO0K~ — “Everyone makes mistakes.”

o “BaiinbiK KoJBIH Kipi” — “Money comes and goes.”

¢ “Tin — Ttac »*apajpl, Tac xapmaca — Oac xapaasl” — “The tongue is mightier than the
sword.”

e “YIikeHre KypMmer, kimrire i3er” — “Respect is earned and returned.”

¢ “Cy imkeH KyJaplFbiHa TYKipMe” — “Don’t bite the hand that feeds you.”

¢ “Emren ke sxakcel” — “Something is better than nothing.”

These examples demonstrate that in both cultures, proverbs transmit life experience as well as
moral and practical lessons.

The study revealed that Kazakh and English proverbs are important linguistic units that preserve
the cultural code. Kazakh proverbs emphasize collectivism, harmony with nature, respect for elders,
and moral values, providing guidance in education and life. English proverbs, on the other hand, focus
on personal experience, pragmatism, effective use of time, and concrete actions, teaching individuals
to take responsibility for their own destiny.

Comparative analysis shows that both cultures share the same goal: to guide people toward
correct thinking, prevent them from going astray in life, and help them learn from experience. The
difference lies in the approach: Kazakh proverbs appeal primarily to the heart, while English proverbs
rely on reason and logic. Analyzing and comparing proverbs facilitates intercultural communication,
allows accurate transmission of national characteristics in translation, and highlights a topic that
warrants further in-depth research in the future.
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Abstract: The development of communicative competence is a key priority in the modernization
of foreign language education in the Republic of Kazakhstan. This article examines the concept and
structure of communicative competence within the framework of foreign language teaching and
teacher education. Based on recent linguistic and pedagogical studies, communicative competence
is defined as a multidimensional construct consisting of linguistic, sociolinguistic, discourse, and
strategic components. Special attention is given to the role of pragmatic and intercultural competence
in today’s globalized educational environment. The article highlights the importance of aligning
communicative competence development with Kazakhstan’s national education standards, which
emphasize the use of authentic materials and communicative teaching methods. This theoretical
analysis provides a foundation for the formation of communicative competence in future foreign
language teachers and supports ongoing educational reforms in Kazakhstan.

Keywords: communicative competence, foreign language teaching, future language teachers,
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Introduction

In the context of educational modernization in the Republic of Kazakhstan, the development of
communicative competence has become a key objective of foreign language education. The national
education policy emphasizes the importance of multilingualism, intercultural communication, and the
preparation of competitive specialists capable of effective communication in the global academic and
professional environment. As a result, foreign language teacher education programs increasingly
focus on forming not only linguistic knowledge but also broader communicative abilities [1].

Contemporary researchers define communicative competence as a complex, multidimensional
construct that includes linguistic, sociolinguistic, discourse, and strategic components. Linguistic
competence provides a grammatical and lexical foundation, while sociolinguistic competence ensures
the appropriate use of language according to social norms and cultural contexts. Discourse
competence enables learners to produce coherent and cohesive texts, and strategic competence allows
them to overcome communication difficulties and maintain interaction. Some scholars also highlight
the growing role of pragmatic and intercultural competence in foreign language communication
[2,3].

For Kazakhstan’s system of higher education, particularly in the training of future foreign
language teachers, understanding the concept and structure of communicative competence is
especially significant. Teachers are expected not only to possess these competencies themselves but
also to effectively develop them in their students in accordance with national educational standards.
A clear theoretical framework of communicative competence provides a foundation for selecting
effective teaching methods, including the use of authentic materials, which is a priority in modern
pedagogical practice in Kazakhstan. Therefore, a thorough analysis of the concept and structure of
communicative competence is essential for improving both foreign language instruction and teacher
education in the country [4, 5].

The Concept of Communicative Competence
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Communicative competence is widely recognized as a fundamental objective in foreign
language education. It represents not merely the ability of learners to understand and produce
language forms accurately but also the capacity to use language effectively and appropriately in a
wide variety of social contexts. This comprehensive approach to language learning highlights the
importance of practical communication skills that enable learners to interact successfully with others,
adapting their language use according to the situation, audience, and purpose.

The term “communicative competence” was first introduced by Dell Hymes in the 1960s as a
critical response to the limitations of traditional language teaching methods. Prior to this, language
education primarily focused on grammatical accuracy, vocabulary acquisition, and rote
memorization. Hymes argued that such an approach was insufficient for real-world communication
because knowing linguistic rules alone does not guarantee that a person can communicate effectively
in everyday situations. He emphasized that learners must acquire knowledge of when, why, and in
what ways to use language appropriately, taking into account social norms and cultural expectations.
This marked a significant paradigm shift in language education, steering the field toward a more
functional and socially aware understanding of language use [6].

Building on Hymes’ foundational ideas, Canale and Swain developed a widely accepted model
of communicative competence that comprises four interrelated components: grammatical
competence, sociolinguistic competence, discourse competence, and strategic competence [7].

Each of these elements contributes uniquely to a learner’s overall ability to communicate:

o Grammatical competence involves mastery of vocabulary, syntax, morphology, phonology,
and other linguistic structures necessary for forming correct sentences. It provides the structural
foundation for communication, enabling learners to encode and decode messages accurately.

e Sociolinguistic competence entails understanding the social rules and cultural conventions
that govern language use in different contexts. This includes awareness of politeness norms, register
variation, idiomatic expressions, and the ability to adjust language according to factors such as the
interlocutor’s status, setting, and purpose of communication.

e Discourse competence refers to the capacity to produce and comprehend coherent and
cohesive texts, both spoken and written. It involves organizing sentences logically, using discourse
markers effectively, and maintaining thematic continuity, which is essential for meaningful
interaction.

« Strategic competence enables speakers to manage and repair communication breakdowns. It
includes strategies such as paraphrasing, requesting clarification, using gestures, or employing fillers
to maintain the flow of conversation even when linguistic resources are limited.

In the context of Kazakhstan’s education system, the concept of communicative competence
holds special significance. Kazakhstan is a multilingual and multicultural country where Kazakh,
Russian, and English coexist as languages of instruction, communication, and cultural identity. The
national education policy actively promotes the development of communication skills in foreign
languages as a cornerstone of academic achievement and future professional success. This emphasis
aligns with the global trend recognizing that proficiency in multiple languages and intercultural
communication skills are vital in an increasingly interconnected world [9].

Future foreign language teachers in Kazakhstan face the dual challenge of mastering
communicative competence themselves and effectively fostering these skills in their students.
Teacher training programs now incorporate comprehensive curricula that include not only linguistic
competence but also intercultural communication, pragmatic language use, and engagement with
authentic language materials. Authentic materials - such as newspapers, videos, and real-life
conversations - expose learners to natural language use, cultural nuances, and pragmatic variations,
enriching the educational experience and bridging the gap between classroom learning and real-world
communication [9].

Kazakhstan’s strategic focus on trilingual education (Kazakh, Russian, and English) further
underscores the importance of communicative competence. This approach enables learners to
navigate diverse linguistic and cultural environments confidently and competently. It necessitates that
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teachers employ communicative methodologies that prioritize interaction, cultural awareness, and
adaptability. Thus, communicative competence in the Kazakhstani context extends beyond simple
language proficiency to include the ability to engage meaningfully with people from varied cultural
backgrounds, demonstrating flexibility, cultural sensitivity, and pragmatic understanding [10].

In summary, communicative competence represents a holistic vision of language ability, one
that integrates linguistic knowledge with social, cultural, and strategic skills. Its development is
central to modern foreign language education in Kazakhstan, preparing learners not only to speak
correctly but also to communicate effectively and appropriately in a complex and diverse world.

2. The Structure of Communicative Competence

The structure of communicative competence is multidimensional, encompassing several
interrelated components that together enable effective language use in a variety of communicative
situations. This comprehensive structure allows language users not only to produce grammatically
correct utterances but also to adapt their language according to social contexts, to maintain coherent
communication, and to resolve potential communication breakdowns. According to Canale and
Swain, whose model remains a cornerstone in language education theory, communicative competence
includes four core components: linguistic competence, sociolinguistic competence, discourse
competence, and strategic competence. Subsequent research has confirmed and expanded these
components, highlighting their significance in both language learning and teaching [11].

For future foreign language teachers, especially in Kazakhstan’s multicultural and multilingual
environment, a deep understanding of these components is essential. Teachers must not only develop
these competences themselves but also design instructional strategies that nurture them in their
students, ultimately fostering effective and adaptive communicative skills.

Linguistic competence is the foundational element of communicative competence. It involves
the mastery of vocabulary, grammar, pronunciation, and syntax - the rules and conventions that
govern the structure of the language. This competence ensures that learners can construct accurate
and meaningful utterances. In Kazakhstan, where students often learn multiple languages (Kazakh,
Russian, English, and sometimes others), linguistic competence presents particular challenges.
Language interference, differences in phonology, and syntactic structures require careful attention.
Strengthening linguistic competence is thus a crucial first step for learners to build confidence and
clarity in foreign language use. Classroom activities targeting vocabulary expansion, grammar
practice, and pronunciation drills remain indispensable, yet must be embedded within communicative
contexts to avoid rote memorization without meaningful application [12].

Sociolinguistic competence refers to the ability to use language appropriately in various social
settings, understanding the cultural norms, conventions, and politeness strategies that shape language
use. It requires knowledge about when, how, and to whom certain language forms should be
addressed. This competence is particularly critical in Kazakhstan, where diverse ethnic groups and
multilingual communities coexist. Future teachers must prepare learners to navigate intercultural
communication sensitively, avoiding misunderstandings and respecting social hierarchies and
cultural values. For example, students need to know how to adapt their speech to formal versus
informal contexts, how to express disagreement tactfully, and how to recognize and use culturally
specific idioms and gestures. Role-playing, situational dialogues, and cultural awareness lessons are
effective tools to develop sociolinguistic competence [13].

Discourse competence involves the ability to produce coherent and cohesive texts - both spoken
and written - that make sense within their broader communicative context. This means organizing
ideas logically, using discourse markers such as conjunctions and transitional phrases, and
maintaining thematic consistency throughout a conversation or text. For future language teachers in
Kazakhstan, fostering discourse competence is vital for helping students engage in meaningful
conversations, academic discussions, and professional communication. Given the importance of
academic achievement and professional development in Kazakhstan’s education system, students
must learn to construct well-structured essays, reports, and oral presentations that reflect clarity and
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logical flow. Classroom strategies such as guided writing, text analysis, and peer review sessions can
significantly enhance discourse skills [14].

Strategic competence is the ability to manage and overcome communication difficulties that
inevitably arise during real-life interactions. This includes strategies for handling hesitations, gaps in
vocabulary, misunderstandings, or interruptions in conversation. Learners use techniques such as
paraphrasing, asking for clarification, simplifying messages, and employing non-verbal cues like
gestures and facial expressions to maintain communication flow. Developing strategic competence is
essential to ensure that communication remains effective even when linguistic resources are
incomplete or uncertain. In the Kazakhstani classroom, teaching students how to use these strategies
builds their resilience and confidence in using a foreign language outside the classroom environment.
Interactive activities such as communicative games, problem-solving tasks, and improvisation
exercises can cultivate strategic competence effectively [15].

It is important to emphasize that these four components are not independent or isolated. Instead,
they interact dynamically during communication. For example, linguistic knowledge supports the
formulation of coherent discourse; sociolinguistic awareness guides the appropriate choice of
language forms; and strategic competence provides tools to navigate challenges in interaction. For
future foreign language teachers in Kazakhstan, understanding this integrated structure is crucial for
creating balanced and comprehensive teaching approaches. By addressing all dimensions of
communicative competence, educators can better prepare students for successful communication in
diverse local and international contexts, aligning language education with modern global standards.

Conclusion

Communicative competence is undeniably a cornerstone of effective foreign language
education, representing a multifaceted ability that integrates linguistic knowledge with social,
cultural, and strategic skills. This comprehensive competence equips learners not only to produce
grammatically correct utterances but also to communicate meaningfully and appropriately in diverse
real-life situations. The theoretical foundation laid by scholars such as Hymes, Canale, and Swain
continues to guide language education globally, emphasizing the importance of combining
grammatical accuracy with sociolinguistic awareness, discourse coherence, and strategic problem-
solving.

In the unique context of Kazakhstan, the development of communicative competence acquires
additional layers of significance. Kazakhstan’s educational system operates within a complex
multilingual and multicultural environment, where Kazakh, Russian, and English languages intersect.
The national trilingual education policy reflects the country’s strategic vision to prepare students for
global citizenship and professional success in a rapidly changing world. This policy demands that
foreign language teaching moves beyond traditional grammar-based instruction to embrace
communicative approaches that foster practical language use and intercultural understanding.

Future foreign language teachers in Kazakhstan have a critical role in this educational
transformation. They must internalize the full structure of communicative competence - linguistic,
sociolinguistic, discourse, and strategic components - and be able to design and implement teaching
practices that nurture these competences in their students. The use of authentic materials, culturally
relevant content, and interactive communicative tasks is crucial in bridging the gap between
classroom learning and real-world communication. Furthermore, teacher education programs must
continue to adapt to prepare educators for this demanding but rewarding task.

Ultimately, fostering communicative competence in Kazakhstan’s learners not only supports
language proficiency but also promotes cultural awareness, adaptability, and lifelong learning skills
essential in the 21st century. As Kazakhstan continues to integrate into the global educational and
economic landscape, the ability to communicate effectively across languages and cultures will remain
a vital asset. Therefore, research and pedagogical efforts aimed at deepening the understanding and
teaching of communicative competence are indispensable for the advancement of foreign language
education in Kazakhstan.
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JEKCHUKAHBIH ) KAHAPYbI: )KAHA CO3JIEP MEH HEOJIOI'M3MJIEPIIH
KOJIIAHBICHI

KABYJIOBA IIIAXHUM3A T'ABU30BHA
C.Ceitdpynnun ateingarsl Kazak arpoTeXHUKABIK 3€PTTEY YHUBEPCUTETIHIH OKBITYIIBICHI,
Acrtana, Kazakcran

Annomayun. byn maxanaoa conzvl 5—10 ocvin apanviebinoa Kazax miliHiY J1eKCUKATbIK
KYPAMbIHOA OpbIH GNeaH dcanapy yoepicmepi KeweHOi mypoe manoanaovl. 3epmmey HulCaHbl
peminde Jxcaya ceszoep MeH Heono2usmoepoiy nauoa 601y cebenmepi, o1apobly YHKYUOHAIObIK-
CeMAHMUKATILIK, epeKuenikmepi JHcaHe KO02AaMOblK KOJIOAHbIC dAsCbIHOAbL OPHbL KaApACMbIPbLIObL.
dcipece medua, aknapammuolk MexXHON02Us, cascam, OiNiMm dHcane uHmepHem Kenicmicinoeai minoix
HCAHATLIKMAPOLIY  KA3AK MINIHIH CO30IiK KOpblH Oaublmyoazvl peni capanmanovl. 3epmmey
bapvicblHOa ~ KOHmewmmix — manoay, CANBICMBIPMATILL-MUNONLOSUSILIK, — J0IC, Kopnyc
JIUHSBUCTNUKACHIHbIY dlleMeHmmepi Konoanuliovl. Hamuoicecinde Heonozuzmoepoiy bacvim 6eniei
IKCMPATUHCBUCTIUKATILIK  (DAKMOPIAPMEH, aman aumanod Yu@dpramovipy, xcahanoamy oicone
aneyMemmik-KOMMYHUKAMUBMIK ©32epicmepMer mbiebl3 OaulaHblcmbl eKeHi aHblkmanovl. Maxana
KOPbIMbIHObICLIHOA KA3AK MINIHOe2l IeKCUKATIbIK HCAHAPYOblH Kazipei oamy ypoicmepi atiKbIHOAbIN,
MEPMUHONIOGUANBIK CAACAMMbL Hcemindipyze OablMmMan2an blIbIMU-MIANCIPUOENIK YCblHbICmAap
bepinoi.

Kinm ce3dep: Kazax mini, JeKCUKAHbIY JICAHAPYbI, HEONO2UMOEp, JHCaHa co30ep, MINOIK
e32epic, Meoua miji, UHMepHem JeKCUKACbl, MePMUHOJIOCUA.

Kipicnme. Kazipri »xahannmany >karmaiiblHIa Til — KOFaMJIaFbl OJICYMETTIK, MOJICHHM KOHE
TEXHOJIOTHSUIBIK ©3TepicTep/li OCHHENCHTIH TUHAMUKAIBIK KYWHe peTiHae Y3MIKCI3 Jamy YCTiHJe.
Ocipece XXI FrachIpAplH €KIHIII OHXBUIIBIFBIHAH OacTam akKMapaTThIK TEXHOJOTHUSIapIbIH
KApKBIHIB JTaMybl, IUQPIAHIBIPY, MEIUAKCHICTIKTIH KEHEIl JKOHE XaJbIKApaJbIK HHTETpalus
yaepicTepi KaszakK TUIIHIH JIGKCHMKAJIbIK KypamblHAa aWTapiblKTail bIKmasn erTi. Ocel e3repicrep
HOTIKECIH/IE TIJIIK KOJIJaHbICKa OYphIH OOJIMaFaH jkaHa atayJjap, YFhIMJIap MEH TEPMHHEP CHIIl,
HeoJIoTU3MIep KabaThl OeJICeH/ Il TYpAe KalbInTacyaa.

Kazak Tin GiniMiHIE JIEKCHKAHBIH XKaHApy MOcelieci op Ke3eH e 3epTTereHiMeH, COHFBI 5—10
KBUITAFBl TULTIK ©3TepiCTepIiH ayKbIMbl MEH KapKbIHBI OYJI KYOBUIBICTHI JKaHAa KbIPbIHAH
KapacThIPY/IbI TAJIAI eTe/i. OUTKEHI Ka3ipri HEOJOTU3MIEP TEK aTayBIITHIK KbI3METIICH IICKTSIIMCH,
KOFaMJIBIK CaHaJ1a daHa KOHIIETITIIEP/(i KAJBINTACTHIPATHIH MaHbI3 bl TUIAIK KYpasFa aifHaJIbII OTHIP.
By perre OykapanbIK akmapaT Kypajiapbl, SJ€yMETTIK XKellijep MEH MHTEPHET AUCKYPCHI HETi3Ti
TiJ1 TapaTyIIbI alaH PETIHAE epeKIle Pesl aTKapabl.

3epTTeyaiH ©3CKTUIr Ka3ak TUIHIH Kasipri Jgamy Ke3eHiHAe JKaHa ce3lep MeH
HEONIOTU3MJIEPAIH JKyHeci3, O0aKbpUIayChl3 KOJJAHBUTYBl TUIAIK HOpMa MEH TEPMHHOJIOTHSIIBIK
OIpi3aUTiKKe Kayllm TeHAipyiMeH OailnaHbIcThl. COHABIKTaH JIEKCUKAJBIK KaHAPYJbl FHUIBIMU
TYpFBIJAa CUTIATTAY, OHBIH IIIKI 3aHABUIBIKTAPBIH aHBIKTAY JKOHE KOFaMJlaFbl KaObUIIaHy JIEHTeHiH
Oaranay — Ka3ak (pUIOJOTUACH YIIIIH MaHBI3/IbI MIHIETTEPIIH O1pi OOJIBIN TaObLIA b,

3epTTeyliH MaKcaThl — TOYEJNCI3/IiK )KbUIAApBIHA Ka3aK TUTIHIH CO3/1K KypaMblHa €HI'€H jKaHa
CO3/Iep MEH HEOJIOTHU3MIEP/l jKaH-)KaKThl Tajnay. by makanana skaHa TepMUHIEP MEH >KaHallaH
naiina GonFaH ce3 TIpKeCTepiHIH Tyy ce0enTepi MEH IMHAMUKAChl KapacTbIPbLIAJbl, OJapIblH
MeJraaa, TEXHOJOTHSI callachIHa, casicaTTa, O11iM Oepy MEeH FajiamMTop TUTIHAE Kajlai KOJAaHbLIBII
Kypreuairi cunattanansl. CoHgai-ak Tij KaHAIIBIpJIapbl MEH MEMIIEKETTIK OpraHjaap YChIHFaH
TUIIIK casicaT KOHTEKCTIH/IE KaHa co3/1ep/l KaObuiay Maceseci TaJlJaHa b,

3eprrey dnicHamacel. JKaHaaH eHreH co3/1ep/li Talay YIIiH KeIl JeHI eIl 9IiICTEMENiK ToCiT
KoJaHbuIael. Meanamotinaepl (6acna, Tene-paano, HHTEPHET) KOHTEHTTIK, TUCKYPCHUBTIK jKOHE
KOTHUTHBTIK Tajjay apKbUIbl 3epleney YChIHbUIaabl. COHBIMEH KaTap KOMIIBIOTEPIIIK KOPIYyC
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ozicTepl MalganaHbUIa bl MATIHAIK JAEpeKKOpiapAa n-rpamma, KOJUIOKAIMs KOHE TaKbIPBIITHIK
MOJIENB/ICY SMIICTEPl JKaHa CO3ACP/IIH Tapaily KOJJAapblH, CEMAaHTHKAJBIK ©3TepICTEPiH aHBIKTAayFa
MYMKiHIIK Oepemi. Koramaplk mikipai Oaranay YVIIIH OJ€yMETTIK cayallHaMa, >KypHAJIUCTIK
3epTTeysiep, dJICYMETTIK JKeIUIeperi TajaaaManap KoJiaanbuiaabl. by omictepain yinecimMi jkaHa
CO3JIep/IiH KUBIHTHIK TaJlaybIHA )KOHE KOFaMJIarbl KaObliay JeHreiiH eieyre Heri3 6oa anajpl.

3epTreyAiH AOMIOUPHUKAIBIK 0a3achlH KypacTelpy MakcatbiHma 2015-2025 xbeuimap
apaJbIFbIHIAFBI Ka3aKTUI1 OyKapanbIk aknapat kypanaaps! (Egemen Qazagstan, Aikyn, Qazagstan
teneapHackl, Tengrinews.kz, Informburo.kz), omeymertik xeni mmardopmanapsl (Facebook,
Instagram, X, Telegram) >xoHe 6inim Oepy pecypceraps! (Bilimland.kz, Wikibilim.kz) matepuanmaps
ipikteni. MoTiHAEpACH IpIKTEITeH )KaHa Co3/iep MEH HEOJIOTU3M/Iep apHalbl KapTOTeKara TYCIpLIIIL,
OJIapJIbIH KOJIIAHBIC JKULIIr1, CEMAaHTUKAJBIK ©piCi, CTHIIMCTUKAIBIK PEHKI KOHE CallaJIbIK TUECUIIri
OOMBIHIIIA TOMTACTHIPBIIABLL. bysl Tocinm Heomoru3amaepaiH Tek Gopmanbabl eMec, PyHKITMOHAIIBIK
CUMATTaMAaChIH jKacayFa, SFHU OJAapAbIH HAaKThl AUCKYPCTBIK OpTaJIarbl KbI3METIH aWKbIHIAyFa
MYMKIHAIK Oepi.

ConpIMeH Karap 3epTTey OapbhIChIHIA CHMATTaMajbl-CAIBICTRIPMANIBI  JfIC  KOHE
STUMOJIOTUSUIIBIK Tallfjay dJeMEeHTTepl KoinaHbuiabl. JKaHa ce3aep/iH UIbIFY Teri (TenTyMa, KalbKa,
TPAHCKPUIIIMSA, TPAHCIUTEpAUs,, THOPHI CO3Aep) aHBIKTAJBIN, OJapAbIH Ka3aK TUTIHIH
(hOHETUKANBIK JKoHE MOPQOJIOTHSIBIK HOpPMalapblHa OeHiMIeny HOeHredi capanaHabl. Opoip
HEOJIOTH3MHIH Ce3)KacaMJbIK MOoJeNl (OKYpHAaK apKbUIbL, Oipiry, Tipkecy, KbICKapTy) OenrijieHir,
OHIMJII MOJIeTIb/Iepre CTAaTHUCTHUKANBIK IOy >Kacajaabl. MyHAail KemieHal SICTeMEeNiK YCTaHBIM
3epTTeY HBICAHBIHBIH KOIKBIPIbI TAOUFATHIH alllyFa, Ka3akK TUTIHJIET] JCeKCUKAJBIK KaHAPYIbIH 11IKi
3aHJIBUTBIKTapbl MEH CHIPTKBI (paKTOpiIapMeH OaillaHbICHIH FHUIBIMU HET137Ie AQJIeNIeyTre MyMKIHIIK
oepeni.

TeopusiibIk 06a3a.

Kazak Ttinm OimiMiHAEri HEOJIOTHS MOCENECiH KYWell TypAe KapacThIpFaH 3epTTeyiepie
HEONIOTU3MIEPAl alKbIHIayAbIH Oip FaHa omOeOam ejmieMi >KOK eKeHl kepcerineni. bipkatap
raneiMaap (Kamues, XKy0aHOB) HEOOTH3M YFBIMBIH YaKbITIIA KOJIIAHBICTAFBI, TIIIIK HOpMaaa i
TOJIBIK O€KIMEreH JIEKCHKAJIBIK OIpJIIKTepMEH IIeKTece, eKiHmi Oip Tom 3eprreyuriep (Omapos,
CeliiTOekoBa) *aHa CO3ACPAiH KOoFamja KaObuIIaHy ACHreHiH, (QYHKIMOHAIIBIK KHUUITIH JKOHE
CTHJIMCTUKAJIBIK OeiTapanTaHy IopeKeciH HEri3ri KpuTepuil periniae ycwhiHanbl. Ochl TYpPFBIIAH
aJFaH/a, HeOJIOTU3M TeK (POpMaITBIK )KaHAIBIK €MeC, COHBIMEH KaTap dJIeyMETTiK-KOMMYHHUKATUBTIK
KQXETTUTIKTIH TULAIK KOPIHICI peTiHe KapacThIpbuiaabl. JleMek, 6enrisi 6ip JeKceMaHbIH HEOJIOTU3M
CTaTyChIH aHBIKTay/la OHBIH Maiima 00Ny yaKbITBIMEH KaTap, KOJIAHBIC ayKbIMBI, CEMaHTHKAIBIK
TYpaKTaHybl )KOHE CO3/IIK KOpa OPHBIFY YAEpicl KeIIeH Al TypAe eckepiiyi Tuic [1].

CoHbIMEH KaTap Ka3ipri JIMHTBUCTUKAIBIK IMapagurMaza HEOJOTU3MACPIl KOTHUTHBTIK-
JIMHTBUCTHUKAJIBIK JKOHE TUCKYPCTHIK TYPFBIAAH Tajaay ypAici Kymeiin keneni. byn 6arpiTTa %aHa
ce3zep Oesrini O01p KOHIENTUIIK KEHICTIKTIH TU1Ae BepOailaHybIHbIH HOTHKEC] PETIHE CUIaTTaaibl
(Ky6psxosa, 2004). MaceneH, uudpiaataslpy, *Kacanabl HHTEIUIEKT, THOPUITI OKY CHSKTHI aTayJiap
TeK HOMMHATHUBTIK KBI3MET aTKApbIll KaHa KOWMaii, Ka3ipri Koramjarbl >KaHa OiIIM MOJeIiH,
TEXHOJIOTHSUIBIK ~JTYHHETaHBIMJIbI JKOHE KYHIBUIBIKTAp KyHeciH Oeitneneiini. Ocwl opaiiga
HEOJIOTU3MJICp TULMIH KyMYJSTHUBTIK KBI3METIH JKY3€Tre€ achlpaThlH MaHBI3NIBI OIpJIiKTEep pETiHAC
OaranaHbIl, ONAPABIH 3€PTTENyl TUIMIH CHUHXPOHIBIK KYWIH FaHa eMeC, IUAXPOHUSIIBIK JaMy
3aHABUIBIKTAPBIH J1a aWKbIHIayFa MYMKIHJIIK Oepeni. by karunatrap aTainraH 3epTTeYIiH TEOPHSUITBIK
TYFBIPHAMACKIH Kypall, Ka3akK TUTIHJET1 JICKCHUKANBIK >KaHApPYJbl KOMKBIPJIBl JTHUHTBUCTUKAIIBIK
KYOBUIBIC PETiH/IC MalbIMIayFa HErl13 00JIaIbI.

Ocpunaiiina, HEOJIOTU3MIECP Maceleci Ka3zak Tl OLTiMIHAE KEH 3epTTeNreH TakbIpbin. YKaHa
CO3Iep/Il aHBIKTAY YIIIH dp TYpJl KpuTepuitiep Kapacteipbiiansl. Meicansl, [.H. CmarymoBa mMeH
I". 1. AiiT:xaHOBa HEOJOTHU3M/IEP/l «FBUIBIM MEH TEXHUKAHBIH JaMybl HOTH)KECIHE TUI'e EHIeH XKaHa
ce3nep MeH ce3 Tipkectepi» aen cunartaiiasl [2]. A.b. AmmpOekoBa men I'.C. HMcaeBa XXI
FAchIpJIaFrbl KOFAMJBIK-TEXHUKAIBIK ©3repicTep Ka3zak TITHIE TYHFBIII PET «HEOJOTHUSIIBIK
KapbUIBIC» TYABIPFAHBIH aTan KepCETKEH (»KacaHIbl «KaHAPY» YFBIMBIHBIH KE€HIHEH KOJIJIaHbUTYbI
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cusakTh) [1, 5 6.]. CoHabIKTaH 3epTTeyIiH TEOPHSUIBIK 0a3achbiHia TUIIIH KOFaMIBIK ©3repiCTepMEH
OaiJIaHBICHI, JICKCHKAJIBIK ITOMYJISIIUSHBIH TYPAKTHI TOJBIKTBIPBUTYBI, COHA-aK TEPMHHOIOT USUTBIK
KOMUCCHUSIIApABIH ~ pONli  KapacThIpbUIaAbl. ©One0u [moly OapbIChIHAA  HEOJOTHU3MIEP/iH
AKCTPAJTUHTBUCTUKAIIBIK KBI3METI — KOFaMaFbl )kaHa KYOBUTBICTAp MEH KQXKETTUTIKTEP 11 OeliHeney —
€peKIlle Ha3apFa aJbIHFaH.

Hotu:kenep men Tankpliay. KasakcTannarbl TOyesCI3AIK KbUIIapbl OyKapalblK akmapaT
KYypaJJapbIHBIH OCJICeHILTIr YITTHIK TULMIH AaMybiHa ocep eTTi. [. CmarynoBa men I'.AfiT)kaHoBa
3eprrerenzeii, BAK apKpuibl eire KeiareH meTeNIiK TePMUHIED KaHa YFBIMMEH Oipre Kazak TiTiHe
CiHICIN, ce3MiK KOopabl OalbITanbl. Mbicanbl, pecmyONHMKaIbIK Oacrace3 OeH TeleapHaiapiaa
«cMapToH», KHOYTOYK», KMHTEPHET» CHSIKTHI aFbUTIIBIH TITIHEH €HI'eH Co3/Iep KCHIHEH KOJITaHbLIa
Oactael. byKapallblk KOMMYHUKAIUSTHBIH 1IaMybl TEPMUHACPIIH «OHAIPICTIK-MOJICHH TUCKYPCHIHA
alHaJBIN, MeaWa KOHTEKCTIHIE TUIMIK capallaHyFa alibll Kenemi. Aurtanbik, CmaryjioBa MEH
AWTKaHOBA JKaHA IIET CO31 APKBUTBI YKOHOMUKAIIBIK KOHE CasCH YFBIMAAPABI OUTIIPY/Ii KUIIETKEH,
MBICAJTBI «CAMMHTY» XKOHE «MMIUIMEHT» CO3/Iepi CasiCu TUCKYPCTHIH Oeiride aiHanael. byran koca
KYPHAIHUCTIK KOHE MYOIHIIMCTUKAIBIK CTHJIBIE «JTAWBOJIOTY, «TPAHCIUSAIUS», «CTPHUMY CHSKTHI
JepeKKepy TepMHUHIEP] Komanputyaa [3].

Kahanmany meH mudprasabplpy Ka3ak TUTIHAC jKaHA TEXHUKAIBIK TEPMHUHIEP/IIH MIBIFYBIH
XeaennerTi. barmapiaMa MeH KOMIBIOTEP CaJaChIHIAFbI TITIK JICKCUKA HET131HCH aFbUIIIBIH TIJTIHIH
TEPMUHJICPIMEH TOJBIFBIN, OJap KeOiHe OphIc OeiiMIenTeH HYCKAChIHIA KOJIaHbUIAIbl. MbICAIBI,
«CKaHep», «IPUHTEP», «CEPBEP», (CKETUTIK», «(IemKay ce3lepl arbUINIBIHHAH eHreH. Keioip
TYKBIpBIMIaMaliap Ka3akd HYCKaJIap apKbUIbI Taparyabl 0acTabl, MBICANIBI «FalaMTOp» (MHTEPHET),
«Oarmapmama» (software). CoOHbIMEH KaTap WHTEPHET-KOJJAHYIIbBUIAD apachlHIa «XJIITET»,
IalKTay», «ICHHK», «TYTIJICY» CHUSKTHI KAPTOHIBIK aFbUINIBIH TEPMHHIEPI OCJCeHIi Type
Tapanyaa. byn ypaic akmapaTThIK TEXHOJOTHSI cajlachlHA KATBICTHl Ka3aK TEPMHUHIAEPIHIH a3
KOJIJTAHBUTBITT JKYPIeHIH KepceTenmi, Oipak OasHIamara COMKeC, TeXHHWKAJIBIK Calagarbl Ka3akiia
TEPMHUHJIEP CaHbI KEIICH I1 dKYMBIC HOTHXKECIHE Oceli AeT KYTLIy/e.

MemnekeTTik Oackapy MEH casicaT cajllachlHIa jkKaHa Jiekchka Kaxker. lller emmepmen
UHTEeTpanus OapbIChIHIA JKOFaphl MEMIICKETTIK KbI3METTEple KOJIAHBUIATBHIH «CHE3I», «PayHI»
CUSIKTBI CO3JIEPMEH KaTap XaJbIKapalblK KYXKaTTapra ayldapbUIFaH <«IPE3HICHTTIKY, «IIPeMbep-
MUHUCTPIIK», «MaplIaMeHTTIK pegopmay cekinai Oiperei TepMuHaep naiaa 6onasl. Mbicanbl, Tl
MaMaHJapbl «caMMUT» (e10achl MEH IIeTeN MPEe3UACHTTEPIHIH Ke3/Iecyl), «MHayTypanus» (e10ackiH
WHAYyTypanusiay) *KoHe « AIMIHUMEHT) (MTapIaMeHTTET1 )KayanKepIIIiKKe TAPTy) ChIH/BI aTayIapbl
KOCTBI, ce0el1 oap y3bIH ceiemMaepal YThIMIbI aybICThIPBIN TYp. Bys cascar TuTiHAE KbICKa 9pi
YFBIHBIKTHI aTay KaJbIIITacy YpAiCiH KepceTTi [4].

biniM Gepy MeH FhUIBIMU OpTajia /1a HEOJIOTUSIIBIK TEPMUHAEP Naiina 60aabl. MbIcalibl, COHFbI
KBUIIAPBl Ka3aK TUTIHIE MUQPPIBIK OKBITY, HHTEPAKTUBTI Takra, e-learning (3JIEKTPOHABI OKBITY)
CEKUIA1 YFhIMJapFa TIPEK YFbIM/Iap KaJIbIITaCThIPbUIIBL. ¥JITTHIK OHJIANH pecypcTap («wikibilim.kzy,
«kitap.kz», «bilimland.kz» »xone 1.6.) maiiga Oonbin, Ka3zak TUTIHAETI OLTIMIIIK aKmapaT KEeHICTITiH
keHelTyne. Ka3ak TUTiH OKBITYy/Ia «KAIIBIKTBIKTAH OLTIM Oepy» CEKUIAl YFhIMAAp KBI3METTIK CO3
TipkecTepi apkpUibl Oepineni. COHBIMEH Karap »aHa FbUIBIMA TEPMHUHIEP (MBICANIbBI, «T€HOM
pPeIaKIMICHD), «KJIMUMAT TpaHChHOPMAIUACHD)) Ka3akKu MOPQOJOTHSUIBIK HET13IepPMEH >Kacallbll,
rpaMMaTHKanbIK Gopmackl OekiTinmyne. byn camana nepexkesnepiiH HHU(pIaHybl MEH YITTHIK
OKYJIBIKTap CaHbIHBIH apTyhl TIJ/I1H KaHA FHUIBIMU JIEKCUKACBHIHBIH KAJIBIIITACybIHA BIKIIAJ €TY/IE.

Fanamtop «uHTEpHET TUT» Aen aTaJaThbH aHa (QYHKIHIIBI CTHIBA1 TYFBI3/bl. OJIEyMETTIK
KeJIUIepaie KacTapJblH COWUJICY MOJICHHETIHE TOH JKaproH, CJICHT €o31 («okazday, «Ii», «MeM»)
Tapanyna, COHIaW-aK aFbpUIIBIH TUIAI KbicKapTynap («LOLy», «FYI», «DM») ka3ak epkiH
aymapManapbeiMeH Oipre Oipre KoimaHblia Oactansl. JKemigeri jkaz0amapaa 3MOJ3H MEH XJIITETTi
KOJIJaHy KEeHEeHiN, TUIAIK CoMIeMIeHTIH KYpbUIBIMIAPIbIH OpHBIHA KbICKapTyJap (Mbicaibl, «4E»
«OapIbIFBI KAKCHI JICTCH I OUTIIpe i) YUPEHIIIKTI KaFaaiFa aliHamael. OCchIHIal kaHa OeiipecMu
T KYOBUIBICTAphl «KA3aKTLAJI WHTEPHET KEHICTiriHae» Oipryrac kahaHIBIK AMCKYpCKa iiecyre
MYMKIHAIK Oepei.
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Kazak TuTiHIH WITTBIK KOPITyChIHA EHTi3UIreH MoTiHzaep caHbl 2023 >bpUibl mamamen 23
MWIIHOH CO3KOJITAHBICKA JKETTi. BYJI Iepek YATTHIK KOPIyCTapAblH HEOJOTH3MAEpai OaKpuIayFra
MYMKiHIIK OepeTiHiH kepceteni. CoHbiMeH Katap 1991-2025 xpuigap apajibiFblHIA ayaapMma
HOTWIKECIH/IE IIIaMaMeH 27 MBIH JKaHa TEPMHH €HT13UITeH] Typaibl aUTHUIBII XKYP (PECMU IepeKTepre
cyiieHcek). MyHiail ayKbIMJIbl IepeKTep TUILIH OeJICceH 11 dKaHapybIH aHFapTaabl [S].

CoHbIMEH KaTap HEOJIOTU3M/IEP/I1H KYPbUIBIMIBIK-MOP(OIOTHsUIBIK CUIIATHIH Tajl1ay OJIapAblH
Ka3aK TUTHIH ce3acaMAbIK MYMKIHIIKTepIMEH ThIFbI3 OaillaHbICTa KAJBINTACHII OTBHIPFAHBIH
kepcetei. COHFBI )KbUIIApl OHIM/II )KYPHAKTAP apKbUIbI )KacaJFaH )KaHa aTayiaap bl (—IbIK/—IiK, —
IIBY/—11i, —BIM/—IM, —Jay/—Jiey, —TaHIbIpy/—TE€HAIpY) JKUUIri apTKaHbl Oaiikamazsl. MaceneH,
nupaaHasIpy, KAHFBIPTY, OCHIMIETy, KallbIKTAaHIBIPY, TIPKEITi, KOJIIAHYIIBI, XKYKTEy, Oemicy
CHSIKTBI OIpJiKTep TULAIH IMIKi oJIeyeTi HEeTi31H[e KaJbINTacCKaH HEOJOrM3MJIEp KaTapblHA »KaTaJbl.
Byn ypric kKa3ak TUTiHIH ce3)acaM KXYHECIHIH )aHa KOFaMJIbIK CYpaHbICTapFa UKeMIl TYpAeE *Kayarl
Oepin oTeipranblH gonesneiiai. CoHbIMEH Oipre Kasbkajay »OJBIMEH jKacalfaH KypaAesi aTtaynap
(mepexTep KOphl, )KacaHIbl MHTEIUICKT, OYJITTHI TEXHOJIOTHS, IUPPIBIK MIaTdhopma) 1a JeKCUKaHBIH
»KaHApYBIHJAFbl HET13T1 TETIKTEPAiH OipiHe alfHAIIBIN OTHIP.

ConbiMeH Oipre Heomoru3MIepiH (yHKIHMOHAIABIK-CTUIMCTUKANBIK capajaHybl OJapiblH
OpTYpJI JHUCKYypcTapla opKajall OpHBIFATBIHBIH KepceTTi. MaceneH, Menua >KOHE HHTEPHET
KCHICTITIHAC TMMaiga OOJFaH KONTereH jkaHa ce3aep OacTamkbiaa OelpecMmu, aybi3eki cHmarta
KOJITaHBUTFAaHBIMEH, YaKbIT ©Te Keje MyOJUIIMCTUKANBIK XKOHE TIlTI PECMU CTUIIbI'e €He OacTaraHbl
Oaiikananel. byran «oHmaiin», «oQuaiin», «TipKery», «miatGopmay, «IH(PABIK KbI3MET» CHUSKTHI
OIpIIKTEp/iH pecMU KyKaTTap MEH MEMIIEKETTIK Oarmapiamanap MOTIHIACPIHAEC OPHBIFYBI JOJIENT
Oosa ananpl. bysl KYOBUIBIC HEOIOTH3MIEPAIH CTHJIMCTUKANBIK OeHTapanTaHy YIepiciH alKbIHAAM,
oNapIBIH TUIMIK HOpPMara aiHaly caThUIapblHaH ©TeTiHiH kepceremi. COHbIMEH Karap Kenoip
KAPTOHJIBIK O1pMIKTEPiH (MbICAIBL, JIAWKTAY, TOCT kKa3y, PETOCT JKacay) ’kKacTap JUCKYpChIH/Ia FaHa
IICKTEIIN KaJIMaid, KCH ayJAUTOPHUSIIBIK KOMMYHHUKAIHUAAA Ja KOJJAHBLIYBl Ka3akK TUTIHIH Ka3ipri
(GYHKIIMOHATIBIK CTUIIBIED JKYHECiHe )KaHa pEHK Oepill OThIp.

Ocpl epexTep HeTi3iHIe HEeOJOTU3MAEPAIH Ka3zak TUTIHIEeT OediMIeny cTpaTerusuiapbiH Yl
Heri3ri Tomka xikteyre Oomansl: 1) GhoHETUKATBIK-MOP(HOIOTHSIIBIK TYPFBIAAH UKEMACITEH KipMe
cesnep (cepBep — cepsepiiep, daitn — daitngap), 2) Kampkagay apKbUIbl JKacajFaH Tej Oalamanap
(axpuiabl TENedoH, AepeKTEp KOPBI, KACAHIBI UHTEIUIEKT), 3) co3KacaMIbIK MOJEIbAEP HETI31H/e
TyFaH Heosorusmzaep (uudpiaHiblpy, KalIbIKTaHIBIPY, KOJAaHYIIb). bys kikTey Ka3zak TUIIHIH
JICKCUKANIBIK JKYMECIHIH HKEeMJI opi KeNHYCKalbl Jamy TeTikrepiH kepcereai. COHbIMEH KaTtap
HEOJIOTU3M/IEPAIH OChUIaiia opTypil >KOJIMEH KajblITacybl TULAIK HOpMaslayAblH KYPAENIUIITiH
aHFapTazbl xKoHE Oip FaHa OanaMara TOKTAIly YAEPICIHIH yaKbIT IeH KOFaMJbIK CYpaHbICKa TOYyeI Il
ekeHiH nonenneii. OCkl TYpFBIIaH ajFaH/a, )kaHa CO3JEPAIH OMIPIICHIIr OJIapAbIH CEMAaHTHUKAJIBIK
TONIIriMEeH FaHa eMeC, KOMMYHUKATHUBTIK BIHFAIIBUIBIFBIMEH JKOHE KOJJIaHYLIbLIAp TaparblHAH
KaOBUIIaHy JopeKeciMeH TiKesel O0ailylaHbICThl €KeH1 aHBIKTAJIJIbI.

HeonorusmaepiH ceMaHTUKAIBIK 3BOJIOLMACH J1a Ha3ap aynapapiiblK KYOBLIbIC peTiHzae
AHBIKTAJIBl. 3ePTTEITCH MaTepualaap Keubip xaHa co3aepaid 0acTarnkbl MarbIHACBIHBIH YaKbIT OTE
KeJie KeHeHin HemMece TapbUIbIl OTHIPFaHbIH KepceTeai. MaceneH, miardopMa ce3i anfaiibliHIa TeK
TeXHUKAJIBIK WH(PaKypbUIBIMABI OlIaIpce, Kasipri KoyimaHeicTa ofl Outnim Oepy (Oimim Oepy
atgopmacsl), casicat (JUaor ajJaHbl MaFbIHACHIHIIA), OM3HEC (cay/a m1aT(opMacsl) CUSKTHI TYPIi
cajaiblK KOHTEKCTepie MeTadopanblk KeHetore yibiparad. Cos CUSIKTHI TU(PIBIK ChIH €CIMI JIe TEK
TEXHUKAJIBIK CHIaTTAMAMEH ILIEKTeJIMeH, HU(PPIBIK MOACHUET, HUPPIBIK CAyaTThUIBIK, [U(PIIBIK
SKOHOMHUKA CEKUIIl YFBIMIAP JKYWECIH KaJBINTACTHIpAbI. by nepekrep HEOJOTM3MACPIIH TEK
aTaybIITBIK €MEC, KOHIENTYaJ/IbIK KbI3MET aTKapaThIHBIH J>KOHE OJapiblH KOFaMJarbl KaHa
JTYHUETaHBIMJIBIK MOJIEITBACP/I TiIe OEKITeTIH KypajFa aifHaIFaHbIH JIOJISIICH/I.

Ochbl TypFBIIaH allFaH/a, Ka3ak TUTIHZIET] HeOJIOru3MIep TMHAMHMKACHIH Oarajayjia oJlap.IbIH
QJIEYMETTIK JITUTUMALIMS JeHIell alipbIKIIa MOHTe He. OJIEYyMETTIK cayalHaMa MEH MeIUaKOopILyC
nepekTepi OoibIHIIA KaHa ce3aepAiH Oip Oediri (MbpIcaibl, FanamMTop, UUGPIaHABIPY, KOJIAAHYIIH,
TIpKEJIT1) TYPaKThl KOJAaHBICKA €Hill, HOPMATHUBTIK CHUIMAT aja OacraraHbl Oaiikasica, eH/i 0ip TOOBI
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(ueitHk, aiiB, cTpUM, TYTJACY) 9711 1e OelipecMu AUCKYPCIICH EKTENII OThIp. by aifbipMamibuibik
HEOJIOTU3MJIEPIiH «TaHaamn ciny» (selective diffusion) karumaTeiHa caif TapalaThIHBIH KOPCETE,
SFHU TUIAIK KaybIMIACTBIK Oenrimi Oip Jiekcemanapabl KOMMYHHKATHBTIK BIHFAMIBUIBIFEI MEH
CEMAaHTUKAJIBIK aWKBIHIBIFBIHA Kapa 1piKTen KaObuimaiiabl. JleMek, »aHa Ce3IepAiH TaFabIpPhI
oJIapJibl PECMH WHCTUTYTTAp/IbIH OCKITYIMEH FaHa eMeC, €H aJIbIMEeH, KYHITIKTI TUAIK MPaKTUKAa1a
KAHIIAJIBIKTHI ©MipIleH 001ybIMEH alKbIHAAIabl.

[IpakTUKanbIK JKaFrblHaH, 3€pPTTEY HOTWXKeNepl Ka3zakK TUIIHAErl JKaHa Ce3[ep MeEH
HEOJIOTU3MJIEP/Ii Oipi3AeH Py, TEPMUHOJOTUSIIBIK CTAaHAAPTTAY J)KOHE OKY-9/IICTEMEITIK pecypcTapra
€Hri3y iCiH/e MaHBI3bI HeTi3 0oJa anaapl. Ocipece koFaphl Oi1iM Oepy KyheciHne, MeIMaKOHTEHT
Kacayjaa xoHe IUQPIBIK OHIMAep/Ie Ka3aK TUTIHAETI jKaHa aTayjaplabl TYPaKThl opl HOpMaaHFaH
TYpAE KOJJaHy TiJT MOJACHHUETIH apTThipyFa bIKnan erefi. Ocbl opaiifa kaHa HEOJOTHU3MIECPI
TIPKEHTIH YITTHIK ASJICKTPOHIBIK 0aza Kypy, OJlapJbl CEMaHTHUKAJIBIK JKOHE CTHIBIIK TYPFBIJIAH
capaJaifThIH capanTaMaliblK KEHEeC HMHCTHTYTHIH KaJbIITACTBIPY YCBIHBUIAAbL. MyHmai sxyieni
KaJamaap Ka3ak TUTIHIH 3aMaHayH FBUIBIMH-TEXHOJIOTHSUTBIK KEeHICTIKTEr1 Oocekere KaOUIeTTIIiriH
apTTBIPBIMN, TUIAIH (YHKIIMOHAIIBIK SJIEYETiH TOJBIK iCKe achIpyFa MYMKIHIIK Oepe/ti.

KopbITbIHABI. JKanmel, COHFBI OH XKbU1/Ia Ka3aK JEKCUKACHI KAPKBIHIBI )KaHAPAbL. OICYMETTIK-
HKOHOMHKAJIBIK ©3repiCTep MEH TEXHOIOTUSIIBIK skahaHJaHy YITTBIK TUIII OalBITTHL: J)KaHa YFBIMIAP
Ka3aklIara HeoJleKceMalap apKbUIbl €HI 31T, KeHOip cananapaa Ka3akiia TepPMUHOIOTUS KApPKbIHIbI
nambiael. OCBI YPIIC aFbUIIIBIH JKOHE OPBIC TULIEPIHEH ayjaapMa MEH KallbKallap apKbUIbI KYPY/IE,
Oipak >kaHa ce3lepii Ka3zak (hOHETHKAChIHA UKEMJIEY Maceseci oIl e 03eKTi. 3epTTeyre KaparaH/a,
CO3MIK KypaMfa €HI'eH TEPMHUHIEP IIH KeHOipl TUT iIIHIE T€3 HHTETPaIlUsIaHbII, YHACCTIKTI CaKTai
OTBIPBIN KOJIJAHBLIYA, ajl Kellipeysepi Koramaa eKIYIITBUIBIK TyIbIpyaa. Melcalibl, «ackapmasy»
(UTBITUHUCT) XKOHE «TYWMEe» (IPYT) CUSKTHI HEOJIOTH3MJICP TeK OSJICeH I Ay TUTOPHS YIIIiH TYCIHIKTI.
CeiiTin, Ka3aK TUTIHIH 1aMybl Ka31pri KOFaMJIbIK JKaFAaiaapra coiikec Kypi, TIAIK caHa MEH PyXaHH
YKAHFBIPY TYPFBICBIHAH TYCIHIIpiIEei.

3epTTey HoTKenepi COHFBI 5—10 KbUT iTiHAe Ka3aK TUTIHIH JEKCUKaJBIK Kyheci OenceHal api
KOIKBIPIBI JKaHApPY Ke3eHIH OacTaH OTKepill OTBIPFAHBIH KepceTTi. KoramIbIK-oJIeyMeTTiK
e3repicTep, HU(PIBIK TEXHOIOTUATIAP/ABIH 1aMybl, MEIUa MEH UHTEPHET KEHICTITiHIH KEHE01 JKaHa
ce3/1ep MEH HEeOJIOTH3MICP/IiH Naii1a 00IybIHA TIKEJIEH BIKIAT €TKEH HET13T1 AKCTPATHHT BUCTUKAIIBIK,
¢dakrTopyiap Ooibin TaObuIaAbl. Ocipece akKmapaTTHIK TEXHOJIOTHsA, casicaT, OuliM Oepy >kKoHe
QJIEYMETTIK JKeJUIep calajapblHAa >KaHa JIEKCUKAJIBIK OIpMIKTepAlH KHUUIIIM >KOFapbl €KeHl
AHBIKTAJIIBL.

3epTTey OapbIChIHIA HEOJOTHU3MIEPAIH €dylp Oefiri IIeT TiAAEepiHEH €HreH TEepPMHUHIEP
€KeHiH, OJIap/blH KelOipl Ka3ak TITiHIH IIKi 3aHAbUIBIKTapbIHA OeHiMIemIN, KOJIJaHbICTa OPHBIFBIIT
yJrepreHid, an OipkaTapbl o1 Je OanaMachl3 HEMECe TYPaKChI3 KYHIe KOJJIAaHBUIBIN KYPreHiH
Oaiikayra Oonanel. byn skarmail TEpPMUHOJNOTHSUIBIK HOpMAaJlay MEH TUIMIK CasCaTThIH ©3€KTUIIriH
alKBIHIAN TYCEIl.

Hortmxenepre cylieHe OTBIPBIII MBIHAJAl YCBIHBICTApP aWiKbiHAananael. EH  anapiMeH,
TEPMHUHOJIOTUSHBI KAJIBINTACTBIPY 1CIHJIE TIJT MaMaHAapbl MEH TEPMUHOJIOTTap KOFaMJIBIK MiKip MEH
XallbIKapaJIbIK CTAaHIAPTTAPbl €CKepPe OTBIPHII, KAKETCIHOCHTIH Kalbka MEH Y3BbIH CO3JIepl KaiTa
Kapar, KOJIJaHbICTarbl KAaJbIITAaCKAaH Ce37epil MOMbIHAAylapbl Kepek. Op canara OalIaHBICTHI
HeoJloru3MIep 0a3achlH JKacay, MEMJICKETTIK TiNIT€ CSHTI3UIETIiH KaHa JIGKCHKAHBI XYHenl Typie
TIpKEY MaHbI3IAbl. MpbIcalbl, Ka3aK WITTBIK KOpPIYChIH (Kazip ~23 MJIH C€e3) KeHEHTy opi
HeoJIoru3MIep i 0eJeKk caHaTTa KypacThlpy ycbiHbUIa bl BAK meH uHTepHeTTer! Tij MOHUTOPUHT
ApKBUIBI TUI Ta3aJbIFbl CaKTaTyFa THIC; SJIEYMETTIK JKEJIIEPACH TaparaH »KaHa HEOJOTU3MICP/IIH
TapMaKTalyblHA OaKpUIay YHBIMAACTHIPBUTYBl KakeT. FhUIbIM MeH OiliM calachlHAa J1a JKaHa
YFBIMJIapFa ayJlapMara KoHe TYCIHAIpyre Ha3ap ayaapy KakeT. MOTIHJIIK KOpJapabl Mai1aJaHbII
TUIIK TEXHOJOTUSIAPbI (MAIIMHAIBIK ayaapMa, CO3IKTEep/i aBTOMATTHI KaHAPTY) JAMBITY >KaHA
ce3ep i KeAel eHTi3yaiH O1p okl 0onmak. JKorapeiia auThIIFaH Mapajiap Ka3ak Tili JICKCUKAChIH
KAHAPTY YIEPICiH KYHenl ’KoHEe TYCIHIKTI eTyre, YATTHIK TUIAIH OaiIbIFbIH caKTay MEH MOJIaiTyFa
BIKIIAJI €TE/].
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KopeITeiHABIIAN KeNe, Ka3akK TUTIHAET! JEKCUKAHBIH JXaHapybl — TIJAIH OMIPIICHIITT MEH
(GyHKIMOHAABIK dJI€yEeTIHIH KepceTKili. Anaiina Oy yaepic FhUIBIMHM TYpFbIIa >KyHeneHir, kaHa
CO3JIep/IiH KaJbIITacybl, OEKITiTyl ’KOHE KOJIJaHbICH Oipi3/i mpUHIUOTEpre Herizaenyi Tuic. Ochl
OarpITTa YITTHIK TiJ KOPITYCHIH JKETUIAIPY, MEIUa XKOHE MHTEPHET TUIIH TYPAaKThl MOHUTOPUHITEH
OTKIi3y, COHJIal-aK ’KaHa TePMUHIEPre FhUIBIMU-IMHTBUCTHKAIIBIK CapanTaMa Xyprizy Ka3ak TUTiHIH
3aMaHay| JIaMybIHIaFbl MaHBI3bl CTPATETUSIIBIK MIHIETTEpAIH Oipl O0JbIT Kaja Oepei.
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Abstract:This scholarly article provides an extended comparative analysis of the image of
women in Kazakh and English literature, taking into account historical, cultural, and social contexts.
The main objective of the study is to explore the formation, development, and artistic significance of
female images in different literary traditions. The image of women is examined as a reflection of
national worldview, social values, and moral-ethical principles embedded in literary texts.In Kazakh
literature, female characters are predominantly portrayed as guardians of family traditions, moral
stability, and spiritual endurance. These images emphasize patience, inner strength, and
responsibility for social harmony. In contrast, English literature presents women as independent
individuals striving for personal freedom, equality, and self-realization. These contrasting
representations are analyzed through close reading of selected literary works.The study employs
comparative-typological, historical-literary, and textual analysis methods to identify both shared and
distinctive features of female representation in the two literary traditions. The findings contribute to
a deeper understanding of women’s images in world literature and may be useful for research in
literary studies, comparative literature, and gender studies, as well as for academic teaching
purposes.

Key words: image of women, literature, Kazakh literature, English literature, comparative
literary studies, literary character, gender studies, cultural identity, artistic development.

AnHomauus: B 0annol HayuHol cmambe npo8ooUmcs pacuiuperHulll CPAGHUMEIbHbLI AHATU3
00pasa JHCEHWUHbL 6 KA3AXCKOU U AH2IUUCKOU XYOOJCeCMBEeHHOU Jumepamype ¢ YYyemom
UCTOPUYECKUX, KYIbMYPHBIX U COYUANbHBIX ¢hakmopos. Llenb ucciedosanus 3akioyaemcs 6
BbISIBNIEHUU OCOOCHHOCMEN (POPMUPOBAHUS U  PA3BUMUSL  JICEHCKUX 00pasos, a makice ux
XY 002HCeCMBEHHO-ICMEMUYECKOU U COYUATTbHO-CMBICI0B0U 3HAYUMOCMU 8 TUMePamypHOM npoyecce.
Obpa3 JHCeHWUHbL  PACCMAMPUBAETCSL KAK  BAJICHBILL  INEMEHM  OMPAdXiCEHUs. HAYUOHATbHO2O0
MUPOBO33pEHUs,  OOWECMBEHHbIX YeHHOCmel U MOPATbHO-d9MU4eckux HopMm.B  kazaxckoii
XYO00IHCECMBEHHOU  TUMEPAmype  JCeHCKUll  00pas  npeuMyujeCmeeHHo NpeoCmagieH KAk
XPauumenbHuya Ccemeunvix mpaouyui, OYXO08HOU YCMOUYUBOCMU U HPABCMBEHHLIX UOedlo8.
JKenckue nepcouasicu omauyaomcs mepnenuem, SHYympeHHel CUIOU U OMEemCmMEeHHOCMbIO 3a
CcoXpaneHue  COYUANbHOU  2apMouuu. B auenutickoti  numepamype  o0pas  HCeHUJUHbL
UHmMeEpnpemupyemcst Kak CcamoCmosmenbHas AUYHOCHb, CMpeMAwascsi K c8060de evibopa,
PABHONPABUIO U  CAMOpeanu3ayuy. Omu pasiudus aHaIu3Upyromcs HA OCHO8€ KOHKPEMHbIX
XY002HCECMBEHHBIX NPOU3BEOeHU. B uccied08anuu nPUMEHsIIOMcst CPAGHUMENbHO-MUNOI02UYECKULL,
UCTNOPUKO-TUMEPAMYPHBIUL U MEKCMOL02UYECKUl Memoobl aAHAU3A, 4MO NO3BOJIAEN BbLABUMb
obwue u cneyuguuecKue uepmvl MHCEHCKUX 00paA3z08 6 08YX JUMEpPAmypHuIX MpPaoUyUusx.
Pezynemamer  uccnedosanus  mozym — Oblmb  UCNONBL30BAHbI 6  HAYYHBLIX — pabomax  no
JUMepamyposeoeHuIo, CpasHumeIbHOMy IUMepamypo8e0eHuI0 U 2eHOePHbIM UCCIEe008AHUAM, d
MAaKice 8 Y4eOHOM Npoyecce BblCUUX YYeOHbLX 3a6e0eHULL

Annomayua: byn 2vliviMu MaKanaoa Kasax HCoHe AblIblH KOpKeM a0edueminoezi atien
OeliHeCiHiy Kalblnmacy mapuxvl, KOPKeMOIK-2CMeMmUKAIblK epeKulenikmepi JdcoHe 21eyMemmik-
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MARLIHANLIK KbI3MEmi CANbICIMbIPMANbl mypoe JHCan-jcakmovl 3epmmenedi. 3epmmeyoiy Hecizei
Makcamol — pMypai MIOeHU, MAPUXU HCIHe NeyMemmiK Hca0auiapoa KaublnmacKan ale
0bpazodapeinbly 20ebuemmezi 380HOYUACHIH, OAAPOLIH UOESNbIK MA3MYHbIH JiCOHe KOPKeMOIK
Jicyiedeci OpHbIH aHbIKmay boavin madwviiadvl. Maxanaoa atien betineciniy a0ebuemmezi Kolzmemi
yammolK  OYHUEMAHbIMMEH,  KOAMOBIK — KYDbLILIMMEH — JCOHEe  MOPANbObIK-IMUKANbIK
KYHOBLIBIKMAPMEH mblebl3 0auiaHblcma Kapacmuipbliaosl. Kazax kopkem aoebueminoe aties1 0opasvl
Kebinece ombacul Oipaicin cakmayuivl, Ypnax mapoueneyuti, pyxaHu mypaKmuliblKmbly CUMBOIb
peminde OelineneHemini AUKbIHOANAObL. Olel Keuinkepaepoiy me3imoiniei, cadvlpiblIbIabl,
aoameepulinik Kacuemmepi YAmmvlK MeHMAlIUmemner acmacoin Hcamaovl. Al a2vliubii KopKem
a0ebueminde atlen betineci xneeke myiea peminoe Kalblnmacy, aieymMemmix meyoikKke YMmoliy, iuKi
epKiHOIK NeH O3IH-031 MAHy UOesNApbIMEeH mbl2bl3  OalllaHblcmblpbliadsl. Makanaoa 0Oyn
epeKulenikmep HaKkmol KOpKem  Maminoep  He2iziHOe maloaHaovl.3epmmey  6apulcblHOA
CANBICMBIPMATLI-MUNONIOSUATBIK, MAPUXU-I0eOU HcaHe MIMIHOIK manoay 20icmepi KONIOAHbLIbIN, €Ki
20ebu dacmypoeei atlesl 00pA30APbIHLIY OPMAK HCIHE AULIPMAWBLILIK Oeneinepi atKblHOANAobl.
3epmmey Homuoicenepi atien Oelineciniy KopKkem a0ebuemmei MAHbI3bIH Mepey Mycinyee, CoOHOAll-
aK ynmmelk 20ebuemmepoiy 0amy epeKuleikmepin CaiblCmblpMaibl MYypauloa 3epoeieyee
MYMKIHOIK Oepedi. Makana mamepuanoapvl a0ebuemmany, CaibiCMulpMaibl 20eOUemmany HcoHe
2eHOepliK 3epmme)aep CalaiapbliHOa NAUOAIAHY2A YCbIHbIAAObL.

The image of women occupies a central and enduring place in world literature, serving as one
of the most significant artistic representations through which writers explore society, culture, and
human values. Female characters often function as symbols of moral integrity, emotional depth, and
social change, allowing authors to address complex issues such as gender roles, power relations,
identity, and resistance. Throughout literary history, the portrayal of women has evolved in response
to shifting historical circumstances, ideological movements, and cultural transformations. Literature
does not exist in isolation; it reflects and interprets the realities of the society in which it is produced.
As a result, the image of women in literary texts often reveals prevailing attitudes toward femininity,
family, morality, and social responsibility. The study of female representation in literature therefore
provides valuable insight into the historical position of women and the broader worldview of a given
culture. In this regard, comparative literary analysis becomes an effective method for understanding
how different societies conceptualize womanhood. Kazakh and English literature present particularly
rich material for comparative study due to their distinct cultural foundations and historical
trajectories. Kazakh literature emerged from a nomadic worldview shaped by oral traditions,
collective ethics, and strong family structures. English literature, by contrast, developed within a
European cultural context influenced by urbanization, social stratification, intellectual movements,
and gradual reforms in women’s rights. This article aims to conduct an in-depth comparative analysis
of the image of women in Kazakh and English literary traditions, examining their artistic functions,
social meanings, and ideological significance.

In Kazakh literature, the image of women is deeply intertwined with traditional concepts of
family, morality, and social harmony. Women are frequently portrayed as devoted wives, nurturing
mothers, and the moral core of the household. Their responsibilities extend beyond domestic duties,
as they are often depicted as wise counselors whose advice influences important decisions within the
family and the community. Such representations reflect the collective nature of Kazakh society, where
individual identity is closely connected to family and clan. Kazakh folklore and epic poetry offer
some of the earliest and most influential depictions of female characters. In heroic epics, women such
as Kurtyka and Gulbarshyn are portrayed as intelligent, courageous, and spiritually strong figures.
They possess foresight, emotional resilience, and moral authority, often guiding male heroes through
difficult circumstances. These characters challenge simplistic notions of female passivity and
demonstrate that women play an active role in shaping historical and legendary narratives. With the
transition from oral tradition to written literature, the portrayal of women in Kazakh literature
becomes increasingly complex and psychologically nuanced. Writers begin to focus on the inner lives
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of female characters, exploring their emotional struggles, personal aspirations, and conflicts with
social norms. In the works of Mukhtar Auezov, women’s lives are often shaped by patriarchal
traditions, arranged marriages, and limited personal freedom. However, these constraints do not
diminish their moral strength. On the contrary, Auezov’s female characters embody endurance,
dignity, and ethical resilience, making them powerful symbols of national consciousness and cultural
continuity.

The representation of women in English literature reflects a gradual but profound
transformation in societal attitudes toward gender and individuality. In early literary periods, female
characters were often confined to stereotypical roles defined by obedience, domesticity, and
dependence on male authority. Their social value was largely determined by marriage and family
status, and their voices were frequently marginalized within the narrative. The rise of the novel as a
dominant literary genre marked a turning point in the portrayal of women. In the works of Jane
Austen, female characters are presented as intelligent, observant, and morally reflective individuals.
Although constrained by rigid social conventions, Austen’s heroines actively engage in self-
examination and exercise agency in matters of love and marriage. These portrayals subtly critique
social inequality while emphasizing the importance of emotional compatibility and mutual respect.
A more radical redefinition of the female image occurs in nineteenth-century English literature,
particularly in Charlotte Bronté’s Jane Eyre. The protagonist openly challenges social hierarchy,
economic dependence, and gender inequality. Jane Eyre’s insistence on personal dignity, moral
independence, and equality represents a significant departure from traditional female roles. English
literature increasingly foregrounds women’s psychological depth, inner conflict, and struggle for self-
realization, reflecting broader social movements advocating education, legal reform, and women’s
rights.

A comparative examination of Kazakh and English literature reveals fundamental differences
in the conceptualization of women’s roles and identities. In Kazakh literary tradition, the female
image is closely associated with collective responsibility, family unity, and moral stability. Women
are often portrayed as the preservers of tradition and ethical values, ensuring continuity within
society. In contrast, English literature places greater emphasis on individualism, autonomy, and
personal choice. Female characters frequently confront social restrictions and seek to define their
identities independently of traditional expectations. Despite these contrasts, both literary traditions
share important commonalities. In both cases, women are depicted as emotionally resilient, morally
grounded, and capable of influencing social and personal transformation. Through female characters,
writers in both traditions address broader social issues and challenge dominant ideologies.

In conclusion, the image of women in Kazakh and English literature serves as a powerful
reflection of cultural values, historical experience, and social change. Kazakh literature emphasizes
collective ethics, family bonds, and moral endurance, portraying women as guardians of cultural
identity and spiritual stability. English literature, on the other hand, highlights individuality,
autonomy, and self-realization, presenting women as active agents in their pursuit of dignity and
equality. The continued study of female representation in literature remains essential for
understanding the evolution of gender roles and cultural identity. By analyzing the image of women
in Kazakh and English literary traditions, this research contributes to a deeper appreciation of both
national specificities and universal human values embedded in world literature.
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